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MOTTOS 
 
 
“Everybody is a genius. But if you judge a fish by its ability to climb a tree, it will live 
its whole life believing that it is stupid.” 
- Albert Einstein - 
  
-----  ----- 
"Happiness can be found even in the darkest of times, when one only remembers to 
turn on the light." 
- J.K. Rowling - 
  
-----  ----- 
“You can’t have a rainbow, without a little rain.”  
- Bruna - 
  
-----  ----- 
“The people who are crazy enough to think they can change the world are the ones 
who do.” 
- Steve Jobs - 
 
-----  ----- 
"Happiness is a butterfly, which when pursued, is always just beyond your grasp, but 
which, if you will sit down quietly, may alight upon you."  
- Nathaniel Hawthorne - 
 
-----  ----- 
“If you can dream it, you can do it.” 
- Walt Disney - 
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ABSTRACT 
 
The aim of this research was to improve English writing skills of grade VIII 
students of SMP N 1 Jogonalan Klaten by using cooperative learning. 
This research was an action research conducted at SMP N 1 Jogonalan 
Klaten. The subjects of this research were 42 eighth grade students. The 
researcher gathered the data through observation, questionnaire, interviews, and 
writing tests. By using these data collection techniques, the researcher obtained 
both qualitative and quantitative data. During the data analysis, the researcher 
interpreted the qualitative data and compared the mean values of the quantitative 
data. 
Based on the qualitative data analysis, the researcher concluded that the 
students had gotten better in writing performance and understanding the materials. 
In quantitative data analysis, it could be seen that the mean values of the students’ 
writing scores in the pre-test, post-test 1, and post-test 2 were 51.46, 58.63, and 
77.54 respectively, which showed substantial improvements in the students’ 
writing skills before, during, and after the implementation of cooperative learning. 
In the end, all the data findings indicated that using cooperative learning could 
significantly improve English writing skills of grade VIII students of SMP N 1 
Jogonalan Klaten. 
 
 
Keywords: cooperative learning, learning method, writing, writing skills, 
improvement 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Problem 
Language as a means of communication takes a really significant role in 
the world. Among various languages known to men, English in particular has 
become so important in this day and age as it is one of the international languages 
that are widely used. This then prompted many countries, including Indonesia, to 
encourage their citizens to learn English. 
Language in general has a number of skills one has to master so that one 
can use it to communicate well. Those skills are listening, speaking, reading, and 
writing. In this study, the researcher focused on writing skills. 
There are several reasons that make writing skills important. First, writing 
is a productive skill that helps people to express their thoughts and ideas to others. 
Second, writing is the top level of a language that is highly needed in many areas 
especially business and education. For instance, one cannot write letters for job 
applications or does career planning without making use of their writing skills. 
Third, a lot of modern communication tools, such as e-mail and website, need 
writing skills. And fourth, do not forget that there are many good jobs out there 
which require one to have good writing skills. 
Learning writing is not as easy as it seems because there are such complex 
rules in it one cannot ignore. For example, when students write something, they 
need to pay more attention to things such as spelling, vocabulary, sentence 
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structure, punctuation marks, grammar, paragraph composition, cohesion, 
coherence, writing purpose, and of course the idea of the writing itself.  That is 
why, unlike in any other language skills, details are really important in writing. 
Because of the complexity of it, students often face some difficulties in 
writing. Among those problems, generating ideas seems to be the most common 
one. The researcher found that students usually got stuck thinking about what to 
write. They took a really long time in finding ideas for their writing. 
Generating ideas is the essential first step in creating pieces of written 
works. This stage is the core of writing as the product of it holds the message that 
will be conveyed to the readers. That is why it is really important that students can 
think about the ideas to write without encountering any problems first, thus they 
will be able to focus more on the technicalities of writing, e.g. grammar, spelling, 
punctuation marks, etc. 
To solve the students’ writing problems, particularly in generating ideas, 
the researcher used cooperative learning in teaching writing. By applying this kind 
of method, she hoped that the students would find generating ideas much easier to 
do as they could get ideas from their friends and share theirs with them in order to 
improve those ideas. 
In cooperative learning, students work in groups. They learn how to 
develop their ideas, express those in writing, and give peer feedback. Students 
must help each other from the very beginning to the very end of writing activity. 
This way, they will not get confused on what to write, how to write, or how to 
review their works. 
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B. Identification of the Problem 
The students’ writing skills were influenced by both linguistic and non-
linguistic factors. On the day of preliminary classroom observation, the researcher 
found some linguistic problems and a few non-linguistic ones in the field. 
The first linguistic problem commonly faced was spelling or in its 
linguistic term, orthography. According to Cambridge dictionary orthography is 
the accepted way of spelling and writing words. Spelling is vital as it is related to 
the meaning of each written word. If a word is not spelled correctly, it has a great 
chance to carry a different meaning than what the writer wants to convey. The 
students often had to deal with spelling problem because they either did not have 
any dictionaries at hand or were too lazy to look the words up in their dictionary. 
The problem became tougher because the students usually just wrote words based 
on how they were pronounced. English is the type of language which has different 
ways in spelling and pronunciation. Therefore, one should check the dictionary 
first, when they are not sure how to spell certain English words. 
Closely related to the first problem was students’ low vocabulary mastery. 
This problem was one of the most common ones. Limited vocabulary among 
students was usually caused by their lack of efforts and motivation in learning 
new vocabulary. However, it was not the only cause. The students’ lack of 
practice in putting words in the context of simple sentences was also a huge 
source of problem. Luckily, the students who were under the researcher’s 
observation had passed the first step, which was learning new vocabulary, as their 
teacher always encouraged them to write down any difficult words they found and 
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then looked up their meanings in the dictionary or asked their teacher about it. 
Therefore, it was up to the researcher to introduce them to the next step, which 
was practicing to put words in context. 
Punctuation marks in written language could also cause a lot of problems. 
When the students forgot to put any punctuation marks in their writing, it would 
be a jumbled mess. The writing became meaningless, much like a babbling person 
who was not able to pause from or put a stop to their babble. There are many 
punctuation marks that also have different functions and students are expected to 
be able to understand and use those. 
The researcher found that grammar was also a huge problem in students’ 
writing. Writing skill has a very strong relationship with grammar, therefore the 
two cannot be separated from one another. In this regard, students who have a 
good sense of grammar will automatically get decent to excellent writing skills. In 
general, grammar deals with tenses. There are at least three main tenses students 
must learn in order for them to be able to use English properly. Those three major 
tenses are past, present, and also future tense. The problems that the students 
usually had were mostly related to applying appropriate grammar in their writing. 
This became more difficult to deal with as it is known that English and Indonesian 
are two vastly different languages, each with their different set of rules. One must 
use different tenses to convey different time and condition in sentences and the 
other is just a straight language that does not require any tenses in using it. 
Amid many difficulties in improving the students’ writing skills, their lack 
of abilities in generating ideas was, in researcher’s case, the toughest issue that 
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had to be solved. The problem, popularly known as writer’s block, is actually 
quite common among many writers, even the professional ones. The reason 
behind it is really simple, human’s mind is unpredictable. It needs stimuli to work 
and the researcher believed that when there was more than one brain that worked 
together, they would stimulate and inspire each other to work and think better. 
Besides those linguistic factors explained above, the students’ writing 
skills were also influenced by non-linguistic factors. One of them was related to 
the students. In this case, problems that came from students were usually in 
connection with their lack of motivation and interest, not only in the writing 
activity itself but also in English. 
In addition to the problems coming from the students, there were also 
several problems that arose from the teaching and learning process. Those were 
generally related to things such as classroom interaction and language practice. 
Related to classroom interaction, the students often did not get enough 
opportunity to have discussions with their fellow students in relation to the topics 
they were studying. In connection with language practice, most of the students 
hardly used English during the teaching and learning process.  
Those things above were a number of problems found among the eighth 
grade students at SMP N 1 Jogonalan Klaten. In regard to those problems, the 
researcher came up with a hypothesis that the best way to improve the students’ 
writing skills was by using cooperative learning method in teaching writing. The 
students’ main problem was to generate ideas and the researcher believed that 
writing in a team or collaborative writing would solve that problem. 
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C. Limitation of the Problem 
In this research, the researcher focused on how to make teaching and 
learning process more interesting by using cooperative learning method so that the 
students could enjoy writing activity even more. The researcher hoped that by 
conducting this kind of teaching and learning process, students would be 
motivated to explore writing skills on their own terms. The process also had more 
focus on helping students getting through the first step in writing (generating 
ideas) easily. 
The research was conducted among the eighth grade students. The text 
type that was used in this research was descriptive text. There were several types 
of writing activity the students had to do. The first one was producing short 
sentences. Next, students needed to compose a simple passage and, lastly, they 
had to put together a complete descriptive text. The materials, exercises, and 
pictures were given to the students in the form of handouts. 
D. Formulation of the Problem 
How can grade VIII students of SMP N 1 Jogonalan Klaten improve their English 
writing skills? 
E. Research Objective 
Based on the formulation of the problem above, the objective of this research was 
to improve English writing skills of grade VIII students of SMP N 1 Jogonalan 
Klaten by using cooperative learning. 
F. Significance of the Study 
This study was expected to give the advantages as follows: 
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1. Giving some contribution to English teachers and other subject matter 
teachers in the field of the research to solve problems related to teaching 
and learning methods. 
2. Providing an option of learning methods in writing for students. 
3. Being a basis for the next researchers to conduct advance research. 
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CHAPTER II 
THEORETICAL REVIEW AND CONCEPTUAL FRAMEWORK 
 
A. Theoretical Description 
1. The Nature of Writing Skills 
There are four significant language skills any students need to learn and 
those are listening, speaking, reading, and writing. These are usually put in this 
particular order based on how language acquisition and learning generally works. 
a. Definition of Writing 
As stated by Harmer (2001: 79), writing is a communication form to 
deliver thought or to express feeling through written form. It is an integral part of 
the language skills and put in the final stage of language learning. This means that 
it is the culmination of language learning. This can also be an indicator whether 
students have mastered all four skills or not as they should be able to listen, speak, 
and read before they are able to write. 
According to Brown (2001: 334) trends in teaching writing of ESL and 
other foreign languages are integrated with teaching other skills, particularly 
listening and speaking. This happens because there is no skill of language that is 
stand-alone. In the process of learning writing, students will have to make use of 
other language skills they have mastered before. They have to apply listening, 
speaking, and even reading in order to gather any information for their writings. 
Writing, along with speaking, belongs to productive skill because instead of 
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receiving information, students have to collect information and create particular 
writing products to share that information with other people. 
Spratt, Williams, and Pulverness (2005: 26) state that productive skills 
involve producing language rather than receiving it, which means that those skills 
will produce an output as an indicator that students have learned both skills. The 
output of those productive skills can be varied. The output of speaking skill, for 
example, can be in the form of oral conversation, speech, or even drama. 
Meanwhile, writing skill can produce output such as note, written story, letter, 
diary, and any other types of text. 
Hefferson and Lincoln cited in Fermani (2002: 13) explain that writing is a 
means of communication. Writers communicate their meaning to the readers 
through texts. Writers should be aware of their readers; who their readers are. It is 
important to understand the readers because readers will decide the purpose of 
their writing. 
Another definition of writing comes from Hyland (2004: 9). He states that 
writing is a way to share personal meanings. People construct their own views on 
topic. They will share their views on a topic with each other. A person’s views 
maybe different from other people’s views. It depends on their belief. Therefore, 
when constructing their views (ideas), people have to make it understandable and 
acceptable. 
For students in particular, writing is really important as almost every 
activity in class involves writing. Students have to apply this specific skill while 
they are taking notes from the teacher, doing any written assignments, making 
 10 
 
reports, and so forth. If students can write (not copy) well enough, it is an 
indicator that they are able to grasp any information they have received. This way, 
students are not only capable of collecting information from their surroundings 
but also sharing it in a written form with their teacher and their friends. This then 
will make the cycle of information alive. 
One thing has to be remembered. There is no quick and easy way to learn 
writing as this language skill is actually a developmental process. It means that 
one will learn more things when they get older and more exposed to the language. 
Students of course cannot learn writing by themselves. That is why, in this case, 
teacher’s guidance is really needed. Brown (2001: 334) states that writing is a lot 
like swimming. When people want to be able to swim, they must have an 
instructor to show them basic ways or tricks to swim, even though the instructor is 
not a professional one and is only one of their parents or friends. After they learn 
the basic ways to swim, they will develop their own style along the way as long as 
they never stop practicing. 
If one wants to learn or master something, they have to take this saying to 
heart. Practice makes perfect. This, of course, applies to writing as well. The more 
chances one gets to write, the more perfect one becomes. However, unlike other 
skills of language which come “naturally”, reading and in this case writing need a 
bit of an extra effort to be mastered. Not only one must practice those skills 
regularly, they will also need guidance from other people who have been quite 
familiar with the rules of reading and writing. This is why teacher takes a 
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significant role in students’ learning process of writing especially in the early 
stages. 
Learning writing is when one experiments with words, sentences, and also 
paragraphs so that they can communicate their ideas effectively. In writing, 
students are able to reinforce vocabulary and also grammar they have gotten in 
class. Sometimes students make use of their own vocabulary to write sentences or 
stories, fill in the blanks, or just practice their handwriting. This then resulted in 
writing being called as an original text production as it is based on one’s mind and 
linguistic resources. 
Writing is the final product after students learn several stages of writing 
separately before (Wallace, 2004: 15). This means that writing is actually the last 
output after one continuously learns separate acts of writing. Those acts or stages 
of writing according to Wallace are note-taking, identifying a central idea, 
outlining, drafting, and editing. This just reinforces the fact that writing is a really 
complex language skill as it involves more subskills one has to perform before 
they are able to produce a decent piece of writing. However, if one is willing to 
give this skill more time, writing is actually a lot more fun to learn. 
b. Process of Writing 
Final product is important but it should not be the only thing students need 
to focus on especially in writing. If students want to produce a good writing, they 
must pay attention to the process of writing. The process itself is divided into 
several stages. However, many experts propose different stages of writing. 
Harmer (2004: 4), for example, suggests much simpler process of writing. He 
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divides it into four stages. Those are planning, drafting, editing, and final draft. 
These steps of writing are more often being used in the classroom because of the 
simplicity. 
The first stage which Harmer puts forward is planning. According to him 
there are three things that have to be considered in this stage. The first one is 
writing purpose. It is worth of consideration as the purpose of writing will surely 
affect other features such as text type and content of the text. Next, one also needs 
to consider the referred readers. This aspect will have great impact on language 
choice. One should choose whether they want to use formal or informal language. 
Other than writing purpose and referred readers, one has to consider the content 
structure as well which is about sequence of the text. To learn more on how to 
sequence ideas, arguments, and facts in the best way possible, one could read it all 
in Harmer’s book. 
The second stage according to Harmer is drafting. Students begin to write 
their ideas of certain topics they have selected beforehand. In this stage, students 
usually make outline. They will write the outline of the content before they start to 
compose a full writing form. 
After drafting, students can move on to the next stage which is editing. In 
editing, they need to check and edit the drafts they have already written. Having 
done all the checking and editing, students then can start to put together the better 
and more developed form of writing. There are two things worth remembering if 
anyone wants to get the best final product of writing. First, attention to details is 
really needed in editing stage. Second, there is no such thing as one time editing. 
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A good writing product has to at least go through two to three times editing before 
it becomes a final product. 
Harmer proposes that the last stage of writing process is composing the 
final draft which then becomes the final or finished product of writing. After 
getting passed all the checking and editing, the final draft will be considered the 
best writing. In this last stage, the writing is allowed to be published to the 
readers. 
Another expert who has different theory on the subject is Ken Hyland. The 
stages of writing process that he offers are not much different than of Harmer’s 
although Hyland’s are a lot more complex, detailed, and consisted of more than 
four stages. 
The very first stage is topic selection. Both students and teacher can 
partake in this stage. Students by themselves or with the help from their teacher 
can immediately pick out their own topic or it can go the other way around where 
instead of the students, it is the teacher who will decide the topic for them to 
write. The second stage according to Hyland is prewriting. It is when students do 
many activities such as brainstorming, collecting data, note-taking, and also 
outlining. Next is composing or also known as drafting by several people. In this 
stage, students will start to write down their ideas on a piece of paper. 
The fourth stage is responding to revisions. It is conducted by teacher or 
peers. At the end of this stage, students have had to be sure about their ideas, text 
organization, and text style. Having done the fourth stage, students then can move 
on to the next stage which is proofreading and editing. They will do a lot of 
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checking and correcting in this stage. Things that are commonly checked and 
corrected such as evidence, form, layout, and so forth. 
Although the writing can be classified as a finished product after going 
through proofreading and editing, Hyland believes that it has not reached its top 
quality before it goes through several more stages. The next one is evaluation. In 
this stage, teacher will assess students’ overall progress being achieved within the 
process. After evaluating it, teacher will give students permission to publish and 
showcase their writings through things like presentations, notice boards, online 
media, etc. By putting them out there, it means students are allowing other people 
to read their writings as finished products and let those people absorbing the 
information they want to convey. 
The last stage according to Hyland is having follow-up tasks. The purpose 
of having any follow-up activities at all is to help identifying and then concluding 
students’ writing weaknesses. By completing this stage, students are expected to 
be able to produce better writing in the future. 
c. Types of Writing Performance 
Brown (2004: 220) proposes four types of writing performance that can 
capture the range of written production. The first category is imitative writing. 
Students are at a basic level where they just need to master the mechanics of 
writing to be able to produce any written language. The fundamental skills that are 
required such as writing words, punctuation, very brief sentences, and spelling. In 
this stage, form is primary if not the only focus. Meanwhile, meaning and context 
are simply secondary. 
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Next is intensive or controlled writing.  In this writing category, students 
must be able to not only write words, punctuation, and brief sentences but also 
produce proper vocabulary based on context, collocations and idioms, and also 
grammatical features within a sentence. At this stage, appropriateness and 
correctness are easily determined if students pay attention to meaning and context. 
However, form is still the main concern in intensive writing as most assessment 
tasks more focus on it and are still strictly controlled by test design. 
The third type is responsive writing. Here, students can start to do 
something more complicated that involves writing at a limited discourse level. In 
this stage, they will try to connect sentences into a paragraph and link one 
paragraph to another in a sequence. There are many writing genres which can be 
classified into responsive writing and those are brief descriptions and narratives, 
brief responses to reading, summaries, short reports, lab reports, and 
interpretations of graphs or charts. Students must have mastered all the 
fundamental skills in this stage so they can be more focused on the discourse 
conventions. In conclusion, the focus is still on form but is more concerned about 
the discourse level which means it strongly involves context and meaning. 
The last category is extensive writing. When students reach this point, it 
means that they have successfully applied and managed all the writing processes 
and strategies for all purposes. Many types of writing which can be put into this 
category are essays, term papers, reports of research project, or even theses. The 
focuses on this type of writing are to achieve a purpose, organize and generate 
ideas logically, use supporting details, show lexical and syntactic variety, and 
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draft in order to complete a final product. At this stage, grammatical form is less 
of a concern. It will only resurface occasionally in some editing or proofreading.   
d. Micro- and Macroskills of Writing 
Micro- and macroskills are nothing strange anymore especially for 
teachers. Those things will help them defining the most suitable standard to assess 
their students. Based on the explanation above about many types of writing 
performance, microskills are more appropriate for tasks that involve imitative and 
intensive writing while macroskills will be more related to responsive and 
extensive writing. 
In conclusion, microskills will deal with the mechanics of writing like 
orthography, writing speed, word choices, grammar, cohesive devices, etc., 
whereas macroskills will deal a lot with more complex stuff such as rhetorical 
forms and conventions, communicative functions, links and connections between 
events, literal versus implied meanings, culturally specific references, battery of 
writing strategies, and so forth. 
The micro- and macroskills of writing proposed by Brown (2004: 221). 
Microskills 
1. Produce graphemes and orthography patterns of English. 
2. Produce writing at an efficient rate of speed to suit the purpose. 
3. Produce an acceptable core of words and use appropriate word order 
patterns. 
4. Use acceptable grammatical systems (e.g. tense, agreement, 
pluralization), patterns, and rules. 
5. Express a particular meaning in different grammatical forms. 
6. Use cohesive devices in written discourse. 
 
Macroskills 
7. Use the rhetorical forms and conventions of written discourse. 
8. Appropriately accomplish the communicative functions of written 
texts according to form and purpose. 
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9. Convey links and connections between events, and communicate such 
relations as main idea, supporting idea, new information, given 
information, generalization, and exemplification. 
10. Distinguish between literal and implied meanings when writing. 
11. Correctly convey culturally specific references in the context of 
written text. 
12. Develop and use a battery of writing strategies, such as accurately 
assessing the audience’s interpretation, using prewriting devices, 
writing with fluency in the first drafts, using paraphrases and 
synonyms, soliciting peer and instructor feedback, and using feedback 
for revising and editing. 
 
2. Teaching Writing in English Foreign Language Classroom 
Teaching especially teaching writing in English foreign language 
classroom may seem easy for some people particularly the native speakers of 
English. However, it will feel a lot harder for non-native teachers who are also 
learning English in the process while they are teaching it to the students.  
a. Definition of Teaching 
According to Brown (2000: 7) teaching is guiding and facilitating learning, 
enabling the learner to learn, and setting the conditions for learning. This means 
that teaching is not just passing knowledge and information to other human 
beings. It is leading, assisting, and making it possible for the learners to learn, 
including creating conducive atmosphere for studying. 
Based on its process, teaching not only has to be done right but also 
effectively. Blum cited in Richard and Renandya (2002: 21) provides a 
comprehensive list on effective teaching characteristics that includes giving clear 
and focused instruction, monitoring students’ progress, using class time properly, 
having positive interpersonal skills with students, using rewards to encourage 
students, and so on.  
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b. Teaching English for Junior High School Students 
There are four literacy levels of language and those are performative, 
functional, informational, and epistemic (BSNP, 2006: 277). On the performative 
level, students have to be able to read, write, listen, and speak using shared 
symbols. On the functional level, students need to be capable of using language to 
meet their daily needs such as reading newspaper or manuals. On the 
informational level, students must be able to access knowledge with their 
language competency. Meanwhile, on the epistemic level, students will have to be 
able to express knowledge into the target language. 
Hartoyo (2011: 63) in his handout states that English language teaching in 
junior high school is usually aimed at assisting students to achieve the functional 
level of language literacy. They are expected to be capable of using English to 
communicate both in spoken and written way to accomplish their daily needs. 
He further explains that the goals or purposes of English language teaching 
in junior high school are: 
1. Developing communicative competence in spoken and written language 
to reach functional literacy. 
2. Generating awareness about the nature and importance of English to 
improve nation’s competitiveness in global society. 
3. Developing students’ understanding about the relationship between 
language and culture. 
 
Teaching English in junior high school will focus more on teaching 
students communication skills in English through important language skills such 
as speaking and writing. The thing one has to remember is that making sure the 
students all pass the National Examination (UN) is never the goal of English 
language teaching or any other teaching activities in junior high school. This, of 
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course, makes the claim that a higher score indicates students’ high competence in 
English and success in learning English is a total fallacy, since, although students 
may have made the cuts or get perfect grade in the National Examination (UN), it 
does not necessarily guarantee that they have the ability to communicate well in 
English.   
c. Teaching Writing 
The success of English teaching process of writing is influenced by at least 
three factors which are student, material, and teacher. Student is the object in the 
teaching writing process. Teacher, in this case, has a role as the subject, a person 
who is doing the teaching, whereas material is the medium for teacher and student 
to do the process of teaching writing. The three of them have to be balanced and 
each element must play their role well and effectively. 
There are many different approaches when it comes to the practice of 
writing skills. Teacher’s job is to select between them and decide many things 
from whether they want their students to put more focus on the writing process or 
the final product of writing itself to how technologies such as computer can be a 
useful tool for writing. 
Harmer (2001: 257-261) offers five different approaches to student 
writing. The first one is process and product. Teacher has to choose whether the 
aim of the writing tasks given to their students will only concentrate on the 
product which is the end result or it will focus on the process of writing instead. If 
a teacher advocates a process approach, they will design writing tasks which put 
emphasis on the numerous stages that any writing pieces go through. By using 
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process approach, students are required to spend more time on prewriting phases, 
editing, redrafting, and finally publishing their work. Process approach may seem 
perfect for any writing classroom activities but if classroom time is limited, it is 
kind of impossible for teacher to use this approach. Therefore, it all comes back to 
the classroom situation and condition whether teacher needs to use process or 
product approach. 
The second approach is writing and genre. In a genre approach, teacher 
will let their students to look at and examine many models of typical writing they 
are going to write. If, for example, students have to write announcements, the 
teacher will then ask them to observe various types of announcement. Studying 
real examples will help students to discover some facts about construction and 
also specific language being used in that genre. In addition, there are several 
different factors need to be considered whilst one is writing within a particular 
genre. The first factor is conventions and style of the genre. The next two are 
context in which the writing will be read and by whom. And last but not least, 
students also need to have knowledge of the topic. On the surface, a genre 
approach is really suitable for ESP students. However, it still is also appropriate 
for general English students if they want to produce quality writing product. 
The next approach is creative writing. According to Gaffield-Vile cited in 
Harmer (2001: 259) creative writing is a journey of self-discovery which 
promotes effective learning. This type of writing produces things such as stories, 
poetry, and plays. The term itself points to imaginative tasks, which means 
students can base their work on whatever that is in their mind. One thing that is 
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really interesting is that every time teacher asks their students to do creative 
writing, they tend to try harder to produce better result and use more correct and 
appropriate language than when they do their routine assignments. However, for 
some students, creative writing can also be a source of frustration. This can be 
solved by building up the activities little by little and always giving students 
encouragement. 
Next is writing as a cooperative activity which happens to be the focus in 
this research. In general, writing is pretty much an individual activity. Every day, 
whether they are at home or at work, people always write on their own. However, 
teacher can take advantage of this situation by setting up cooperative writing 
activities. This needs to be done because, in actuality, there are a lot more benefits 
in writing as a cooperative activity than individual writing. Boughey cited in 
Harmer (2001: 260) states that group writing actually allows the teacher to give 
more detailed and constructive feedback as they only deal with a number of small 
groups rather than so many individuals. Writing in groups can also be really 
motivated for students and evidently, it works quite well with other approaches 
such as process and genre-based. 
The last is using computer. This advanced technology has been proved to 
be a good writing tool. Harmer (2001: 261) is at least able to list four good 
reasons why computer is appropriate for writing. 
1. A word-processing package removes the problem of poor handwriting 
that some students suffer from. 
2. A word-processing package allows the competent user to edit his or her 
material at great speed and with great facility. 
3. Spellcheckers can ease the task of achieving correct spelling. 
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4. If students are working in groups, a computer screen can sometimes be 
far more visible to the whole group than a piece of paper might be. 
 
Students can also make use of computer to write e-mails. They can apply their 
English writing skills by writing e-mails for their friends around the world. This 
type of activity can be really motivating and exciting especially because the 
communication is immediate. 
Aside from approaches of student writing, Harmer also suggests that 
teacher takes a really significant role in English language teaching in general or 
teaching writing in English specifically. Harmer (2001: 261-262) proposes that 
teacher at the very least has three important roles. 
The first is teacher as a motivator. Teacher motivates the students. They 
create conducive atmosphere for their students to generate ideas. They will try to 
make them interested in writing activity by giving them good reasons why writing 
is not only useful but also exciting. Teacher also encourages the students to make 
as much effort as possible for achieving their full potential. 
The second one is teacher as a resource. Teacher must be ready to provide 
more information and language especially when students are dealing with 
extended writing tasks. They have to be prepared to offer constructive advice and 
suggestions. 
The last is teacher as a feedback provider. Of all teachers’ responsibilities, 
maybe giving feedback especially on writing tasks will require a bit of an extra 
attention. Teacher must respond positively of what students have written. They 
also have to act encouragingly when students seem to hit the wall so that 
hopefully they will never give up in writing. When teacher offers correction, they 
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need to decide on what and how much to focus on based on students’ need at that 
particular stage. 
3. Cooperative Learning 
Students’ ability in writing especially writing description text is not the 
same for all students. Therefore, it is necessary to find a method in teaching 
writing that can improve students’ ability in writing description text. One of 
popular teaching methods that are evidently effective in doing so is cooperative 
learning. 
a. Definition of Cooperative Learning 
Researchers and practitioners have studied cooperative learning for more 
than a decade. They learned that students working in small cooperative groups 
were able to develop the type of intellectual exchange which fosters not only 
creative thinking but also productive problem-solving. 
According to Kagan (1989: 4) cooperative learning refers to a set of 
instructional strategies which includes cooperative student-student interaction 
over subject matter as an integral part of the process. He also defines cooperative 
learning as a teaching arrangement which refers to small, heterogeneous groups of 
students working together to achieve a common goal. They work together to learn 
and are responsible for the teammate’s learning as well as their own (Kagan, 
2010: 85). 
Kagan also created cooperative learning model of his own. The model is 
based on the concept and use of structures and it is considered as an innovative 
approach to classroom instructions. Kagan’s model of cooperative learning is 
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believed to be one of the best out there because its structures could bring about 
good outcomes including greater social and language skills that will prepare 
students for real world situation and also greater employability.  
b. Elements of Cooperative Learning 
Among many other teaching methods, cooperative learning is clearly one 
of the most complex ones as there is much more to it than just arranging students 
in groups. Although it is more complex than it seems, cooperative learning is 
actually really divine. It is a layered method so teacher can easily pick, choose, 
and select of what might work and might not from it. 
The success rate of cooperative learning is pretty high. Ross and Smythe 
(1995: 63) describe successful cooperative learning tasks as intellectually 
demanding, creative, open-minded, and involve higher order thinking tasks. 
Johnson and Johnson (1994: 25) identify five elements that define 
cooperative learning. The first and foremost element is positive interdependence. 
Students have the sense that they are in this together, feeling that each member’s 
individual effort will not only help them but also the whole group. The grade of 
each student is dependent upon effort of other group members. The next is 
individual and group accountability. Each student is accountable for their own 
contribution to the group. Clearly, described goals ensure that each student knows 
what they are responsible for and what the group is responsible for. 
The third is face-to-face or promotive interaction. Students are promoting 
each other’s learning through face-to-face activities where they discuss and 
explain assignment topics with each other. The next element is collaborative 
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skills. Students learn not only the subject matter but also interpersonal skills and 
how to work in teams. Students are taught skills of communication, leadership, 
and conflict management during the early stages of cooperative learning. The fifth 
and last element is group processing. Students are given a means for analyzing 
their group for how well the group has learned and whether or not collaborative 
skills are being used. 
c. Cooperative Learning Techniques 
There are many techniques, also known as structures, which can be used to 
help teacher incorporating cooperative learning in their teaching and learning 
process. Each technique enhances different skill. 
Mandal (2009: 99) states that there are some structures which teacher can 
easily use to facilitate cooperative learning. The first structure is Jigsaw which is 
one of the most common techniques that have been widely used in classrooms. 
Students are members of two groups: home group and expert group. In home 
group, students are assigned a different topic. Once it has been identified, they 
leave the home group and join a new group (expert group) to learn together the 
material based on the initial assigned topic. After that they are allowed to return to 
the home group and once back, each student is accountable for teaching their 
assigned topic. 
The second structure is Think-Pair-Share. This one was originally 
developed by Lyman (1981). This technique allows students to complete a posed 
question or problem silently. The student may write down thoughts or simply just 
brainstorming in their head. When prompted, they pair up with a peer to discuss 
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their ideas and then listen to their partner’s ideas. Following pair dialogue, teacher 
solicits responses from the whole group. When teacher uses this technique they do 
not have to worry about their students not volunteering as each student will 
already have an idea in their head, therefore, teacher can call on anyone and 
increase discussion productivity. 
Other than the above two structures, teacher can also use Numbered 
Heads. A team of four is established. Each member is given number 1, 2, 3, and 4. 
Questions are asked of the group. Groups work together to answer the questions 
so that all can verbally answer the questions. Teacher calls out a number (e.g. 
three) and the students with that number from each group are asked to give the 
answer. This could be used for comprehension exercises. 
The last structure is Three-Step Interview. Each member of a team chooses 
another member to be a partner. During the first step students interview their 
partners by asking clarifying questions. During the second step, partners reverse 
roles. In the final step, the members share their partners’ response with the team. 
Other than those four cooperative learning structures, there are more 
techniques that teacher can experiment with. Slavin (1995), for example, devised 
a specific cooperative learning technique that is called Student Team 
Achievement Division (STAD). Students are placed in small groups. The class in 
its entirety is presented with a lesson and the students are subsequently tested. 
Individuals are graded on the team’s performance. Although the tests are taken 
individually, students are encouraged to work together to improve the overall 
performance of the group.  
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d. Cooperative Learning in Teaching Writing and Learning Process 
In teaching writing using cooperative learning, teacher will find many 
specific terms like cooperative writing activities. Those are the type of activities 
in teaching and learning process that combines cooperative learning procedures 
and writing process (Sargent, 2004: 1). 
Cooperative writing activities have two aims. The first one is focusing on 
messages and targeted communication function which is related to fluency and the 
second one is focusing on form or structure which is related to accuracy. If teacher 
decides to focus on the first aim, they can use several types of activity such as 
brainstorming, speed writing, story sequences, etc. However, if they want to focus 
more on the second aim, they can use tasks like group letters or group timeline 
projects. 
B. Relevant Studies 
Karen Sanderson Cole (2012) reported that there are cooperative learning 
which can be actively used to help students dive into the learning process of 
writing and offers immediate opportunity for practice. This opportunity to practice 
is significant in developing mastery. Based on her research, the significant of 
practice was confirmed by students’ own responses to the questionnaire she 
distributed. Fifty-four percent of the students felt that group work within the 
lecture was significant in helping them to understand the subject matter. 
Keiko Hirose (2008) conducted a study on cooperative learning in English 
writing instruction through feedback. This researcher found out that through 
cooperative learning students were able to interact with each other in such a 
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dynamic way. Not only that, they also engaged in various positive interactions 
during the teaching and learning process. These findings were clearly reflected on 
students’ written and spoken feedback data. Their feedback covered multiple 
functions such as asking questions, giving additional related information, making 
suggestions, and reacting to numerous aspects of their peers’ compositions. The 
results also suggest that peer feedback is a promising activity for students to work 
cooperatively, benefit from each other, and improve their writing, or more 
broadly, communication skills in English. 
Sumarsih (2011) did a research on improving students’ writing 
achievement by using cooperative learning. She specifically used Think-Pair-
Share technique in her research. The results show that there was a real 
improvement in students’ writing achievement after she incorporated cooperative 
learning in the process of teaching writing. 
C. Conceptual Framework 
From learners’ point of view, writing is considered by many as the most 
difficult skill to master. It is not easy to master because one has to also use other 
language skills in writing. In order to produce a good writing product, one must 
go through many writing stages and pay attention to many complex sets of rules. 
Teacher also finds teaching writing kind of difficult. Firstly, they have to 
give full attention to each individual and their writing. Secondly, writing activity 
takes up a lot of time so teacher has to be really good in time management. 
Thirdly, teacher needs to be smart in choosing appropriate methods and 
techniques that can help them improving the quality of teaching writing process. 
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There are many problems that can occur in writing. However, the most 
common problem students often face in writing is their difficulty in generating 
ideas. It is the first stage in writing activity that has to be done and one can only 
wonder what will happen to those students if they cannot even think about what 
they want to write. The second most common problem in writing is grammatical 
mistakes. That is why editing stage is also really crucial. 
To solve all those problems, teacher can use cooperative learning method. 
It helps integrating knowledge through group discussion and interaction. By using 
this method, writing will no more be the boring activity in class. Cooperative 
learning provides an outlet for students both to write and to talk. It will also 
benefit the teacher as they do not have to talk all the time. They just need to be 
there to assist students in their writing. Working in groups is also evidently useful. 
It enables students to build their interest, confidence, and improve their mastery of 
linguistic features. 
According to Kagan cited in Davoudi and Mahinpo (2012) there are other 
things that can be influenced by using of cooperative learning. Those things are 
students’ academic achievement, self-esteem, empathy, social skills, class climate, 
responsibility, diversity skills, individual accountability, and so forth. 
Throughout this research, the researcher did some important steps such as 
preliminary classroom observation to find and identify the problems, finding a 
solution to solve those problems, planning feasible actions, implementing them, 
and reflecting the implemented actions. In the end, by using cooperative learning, 
the problems could be solved and students' writing skills could be well improved. 
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CHAPTER III 
RESEARCH METHOD 
 
A. Type of Research 
Based on the objective of this study which was to improve students’ 
writing skills through cooperative learning, this research was categorized as an 
action research that is known to be collaborative in nature as the researcher had to 
work in close collaboration with the principal of the school, the English teacher, 
and the students. 
According to Carr and Kemmis cited in Burns (2010: 5) this type of 
research itself is “self-reflective inquiry” that is conducted by participants with the 
purpose of improving the rationality and justice of their own works, their 
understanding of them, and the situations in which those works are carried out. 
In addition, action research has three main characteristics. Firstly, this type 
of research is carried out by practitioners. Secondly, it is collaborative and, lastly, 
it is aimed at changing something (Nunan cited in McKay, 2006). 
B. Target Community Setting 
The research took place at SMP N 1 Jogonalan, Klaten. It had 29 
classrooms and was divided into three grades. The numbers of student who 
attended this school were around 1282 people. The school itself was considered as 
one of the best junior high schools in the area because it had so many potential 
teachers who were really qualified in their fields and because a lot of the 
graduates had been accepted to some of the best senior high schools in town. 
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C. Participants 
The data were collected from the eighth grade students at SMP N 1 
Jogonalan, Klaten. The researcher specifically chose middle grade because unlike 
seventh-graders, the eighth grade students were already used to the pace of 
teaching and learning process in junior high school. 
After having a brief discussion with the English teacher, it was decided 
that the research would be conducted in class VIII B based on the fact that its 
students were quite cooperative. There were 42 students as participants which 
consisted of 20 males and 22 females. The age average of the students was around 
13 years old and they all learned English as a foreign language. 
D. Time of the Research 
No. Activity Stages Time 
1. Selecting data resources January – March 2014 
2. Consulting research title April 2014 
3. Submitting research proposal May 2014 
4. Writing chapter I, II, and III May – August 2014 
5. Preparing for collecting data August 2014 
6. Collecting data February – March 2015 
7. Writing chapter IV and V April – August 2015 
8. Examination September 2015 
 
E. Data Collection Techniques and Instruments 
The researcher collected both qualitative and quantitative data. Qualitative 
data were shown in the form of descriptions. It contained the opinions of research 
participants. On the other hand, quantitative data were presented in numerical 
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forms that were obtained through pre-test and post-test. The researcher collected 
the data using several techniques. 
1. Observation 
This data collection technique was used to describe the activity in the classroom at 
a particular time. Using an observation checklist, the researcher observed the 
English teaching and learning process closely before, during, and after the actions 
were implemented in the class. This action was carried out in order for the 
researcher to obtain some data about the effect of the action upon the students. 
The data that were collected through observation were written in the form of field 
notes. 
2. Questionnaire 
In this study, the researcher also used questionnaire. It was used to help the 
researcher finding out more about the students’ interests and learning motivation. 
The questionnaires were distributed among the students and they were required to 
answer all of the questions. The researcher provided open-ended questions so that 
the students would give detailed answers. 
3. Interview 
This technique was used to gather information from all the people involved, 
mainly the students and the English teacher, about the teaching and learning 
process. The researcher interviewed the students and the teacher to collect more 
detailed data on the problems they had faced or were facing during English 
teaching and learning process and also the effect of the learning method being 
implemented. An interview guideline was used during the interview and the data 
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that were obtained through this technique were in the form of interview 
transcripts. 
4. Writing Pre-test and Post-test 
The quantitative data were mostly gathered through writing tests as these 
tests would help the researcher to collect the students’ writing scores that were 
used to find improvement. To assess the students’ writing, the researcher used 
scoring rubric of writing. The data that were gathered through this technique were 
presented in the form of score transcripts. 
There were two types of writing test in this research. The first one was 
writing pre-test which was a test that was conducted before the actions being 
implemented in order for the researcher to know the basic writing skills of each 
student. The second one was writing post-test. This type of test was conducted 
after the implementation of the actions. By comparing the pre-test and post-test 
scores, it would be apparent whether the learning method affected students’ 
writing skills and how much of improvement they had shown. 
5. Documentation 
The researcher used photographs to document some events that happened in the 
classroom during the last meeting of cycle 2.  
F. Data Analysis 
The data were analyzed in two ways, qualitative- and quantitatively. The 
data from observation, questionnaire, and interviews were analyzed qualitatively. 
The researcher selected the data (from field notes, questionnaire results, and 
interview transcripts) that were appropriate to what she needed and then 
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concluded of what it meant. After that, the researcher had to write down the final 
data in the form of qualitative descriptions. 
The data from pre-test and post-test were analyzed quantitatively. There 
are three ways of analyzing quantitative data. The first one is to find mean which 
is an average number, in this case the average of students’ writing scores. It can 
be calculated by adding up all scores and dividing them by the number of students 
in the class. The second one is to find standard deviation and the last one is to find 
t-test (MacKay, 2006: 43). However, the researcher decided to use the mean value 
of students’ writing performance instead and found the final result by comparing 
the mean values from pre-test and post-test of both cycles. 
G. Research Validity and Reliability 
1. Validity 
Validity is the quality of a measuring instrument in which the result 
obtained from the test really shows the actual achievement of the test takers. In 
other words, a measuring tool is said to be valid if it provides the true data that 
indicate the intended ability one wishes to assess. 
According to Burns (1999) there are five criteria of validity that have to be 
fulfilled in order to get the valid data in action research. Those five criteria of 
validity are as follows: 
a. Democratic Validity 
The researcher needs to have discussions with the collaborators during the 
research and those collaborators are given opportunities to give ideas or 
suggestions to the researcher. 
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Right after the first meeting, the researcher had a discussion with the 
English teacher about what happened during that meeting. The teacher gave her 
some suggestions especially on how to handle a big class like class VIII B. 
Every time the researcher had done conducting the research cycle, she 
discussed the results with the teacher and the teacher advised her on her next 
plans. The researcher also made sure to consult the teacher about every lesson 
plan and material she wanted to use in the class. 
b. Outcome Validity 
It is related to the notion that certain actions which are done lead to the 
result that is successful within the context of the research. It is fulfilled when the 
indicators that show students’ improvement are formulated. 
After doing some library research about previous studies on this subject, 
the researcher got the confidence to start this research. She had a notion that the 
outcome of the study would be a success. Once the actions were implemented and 
the desired result (the students’ writing skills improved considerably) was starting 
to show, outcome validity had been fulfilled. 
c. Catalytic Validity 
The researcher needs to allow participants, in this case the students, to 
understand more about social realities and how they can make changes within the 
research context. Not only that, during the research process, the researcher also 
has the opportunities to learn more about the realities in English teaching and 
learning process while the collaborators are involved in monitoring the research 
process. 
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This research made the students had better understanding in several things 
such as teaching-learning process in writing and teamwork. The students 
admittedly never associated writing, an individual activity, with teamwork and 
evidently they enjoyed writing in groups more than doing it individually. As for 
the researcher, she learned a lot about why students found writing difficult and 
how to solve one of its factors under the guidance of the English teacher. 
d. Process Validity 
It is the criterion that makes the action research believable. To fulfill this 
validity, the researcher has to gather the data by not only observing but also 
making some notes during the research. Anything that happened in the teaching 
and learning process must be documented. 
The researcher made some notes while observing the class during the 
research. After every meeting, she gathered all the data that were obtained during 
the class and wrote a full note about the event. The researcher also documented 
the last meeting in some photographs.  
e. Dialogic Validity 
This is related to peer review process which is frequently used in the 
academic research. The researcher discusses the research findings with some 
friends and also the collaborators. The members of the discussion have to give 
opinions and even some constructive criticisms about the research report. 
To fulfill dialogic validity, the researcher had some discussions with both 
the English teacher and her friends about the research findings. They all gave their 
opinions and some suggestions on the matter. 
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2. Reliability 
Reliability is the degree of instrument’s consistency, dependability, and 
trustworthiness. Each measuring tool should have the ability to provide results 
that are relatively consistent over time (Arikunto, 2006: 178). 
To improve the quality and trustworthiness of the data and reduce the 
subjectivity in analyzing them, the researcher used triangulation. It refers to the 
use of more than one type of data to give more objectivity. 
Denzin (2006) identifies four basic types of triangulation; data, 
investigator, theory, and methodological triangulation. However, the researcher 
only used one out of four types which was methodological triangulation. 
Methodological triangulation involves using more than one method to 
gather the data. In this case, the researcher made use of several data collection 
techniques such as observation, questionnaire, interview, test, and documentation.   
H. Research Procedure 
Kemmis and McTaggart cited in Burns (2010: 8) have developed a simple 
model of the cyclical nature of the typical action research process (Figure 1). Each 
cycle contains four phases that are used to conduct the action research. 
1. Planning 
In this stage, the researcher needed to identify a problem and developed a plan of 
action to make improvement in a specific research context area. Planning is of 
course a forward-looking stage. In this stage, the researcher considered what kind 
of investigation that was possible in a particular teaching situation and what 
potential improvement would possibly be achieved at the end of the research. 
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2. Acting 
In this stage, the researcher began to do some deliberate interventions within the 
specific teaching situation based on the things that had been planned ahead of 
time. Basically, it means that the researcher needed to immediately put the plans 
into action over an agreed period of time. 
3. Observing 
After executing the action, the researcher needed to get involved in observing the 
effects of that particular action. During the observation, the researcher had to also 
document the context, actions, and opinions of everyone involved. 
4. Reflecting 
At this stage, the researcher needed to reflect on, evaluate, and describe the effects 
of the action so that they could understand the problems that had been explored 
more clearly. The researcher then might decide whether she wanted to go through 
another cycle of action research to improve the situation even more or to share the 
already existing report with others. 
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Figure 1. Simple Action Research Cycle Model by Kemmis and 
McTaggart (1988) 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
This chapter presented the findings of the research that was conducted 
from January 31
st
 up to February 14
th
, 2015. It was divided into two parts. The 
first part described the research process such as planning, implementing the 
actions, observing, and reflecting. It also elaborated the data obtained from the 
students’ writing tests. The second part of this chapter presented the general 
findings of the research and the discussion as the answers to the questions in 
formulation. 
A. Reconnaissance 
In this stage, the researcher started to collect the data that would help her 
identifying the field problems which could be found in the classroom. The first 
data acquired by the researcher through observation were field notes and also 
vignettes. 
After conducting a preliminary classroom observation, she then proceeded 
with the plan which was to interview both the teacher and students. Mrs. Eko, the 
English teacher, said that the students’ writing skills were generally low. She 
stated that their writing competence had not actually met her expectation yet. 
The next data acquired were through questionnaire. From all the 
qualitative data being collected so far, it was quite obvious what problems they 
(the students, English teacher, and school) were facing in relation to English 
teaching and learning process. 
 41 
 
The fact in the field was that the problems they were facing were quite 
common. Those problems were such as problems in generating and organizing 
ideas, constructing sentences, vocabulary, and even using correct spelling and 
punctuation. 
However, based on the results of the preliminary classroom observation, 
interviews, questionnaire, and pre-test scores, there were more problems than 
those. This was why the researcher had to identify the problems first and then 
select those based on the level of feasibility. 
1. Identification of the Problems 
After conducting observation, interviews, pre-test, and distributing 
questionnaire, the researcher finally came up with a list of problems that she 
consulted with the English teacher first. In general, the teacher agreed on the list 
of problems that the researcher had come up with and only added several points. 
The list of problems below was what the researcher and the teacher had agreed on. 
a. No chance to work in groups especially during writing activities. 
b. Teacher’s voice was not loud enough. 
c. Students were less enthusiastic in the course of the lesson. 
d. The students had difficulties in generating ideas during writing 
process. 
e. The students’ vocabulary mastery was low. 
f. Many of the students found constructing English sentences hard to do. 
g. The students frequently made writing errors. 
h. The students were afraid of making mistakes in writing. 
 42 
 
i. Not all the students were active throughout the teaching and learning 
process. 
j. The students’ motivation to write was low. 
Reflecting on the findings of the preliminary classroom observation, 
interviews, and questionnaire, there were a lot of problems that could be found in 
the field. The majority of the students found English to be difficult to learn 
especially when it came to speaking and writing. However, some of those students 
admitted that speaking activity was actually quite fun but then a question arose, 
what about writing? Did anybody like writing? 
The problems that the students faced were quite varied. In writing 
especially, sometimes some of the students were overflown with ideas but they 
had a hard time to express those ideas in English as they had very limited 
vocabulary. In another time, other students faced a hard time just to think about 
any ideas for their writing task.   
2. Selection of the Problems Based On the Level of Feasibility 
Once the field problems were identified, the researcher still had to select 
those problems based on the level of feasibility. She once again needed to discuss 
the matter with the English teacher so that the data could at least be considered as 
valid. The teacher in this situation had lent a great helping hand which made it 
easier for the researcher to correctly select the problems. 
Based on what both parties were agreed upon, the selection of the 
problems according to the level of feasibility was as follows.  
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Table 1. Problems Selection Based on the Level of Feasibility 
No. List of the Problems Level 
1. No chance to work in groups especially during writing 
activities. 
Fair 
2. Teacher’s voice was not loud enough. Low 
3. Students were less enthusiastic in the course of the 
lesson. 
Low 
4. The students had difficulties in generating ideas during 
writing process. 
High 
5. The students’ vocabulary mastery was low. High 
6. Many of the students found constructing English 
sentences hard to do. 
High 
7. The students frequently made writing errors. High 
8. The students were afraid of making mistakes in 
writing. 
Low 
9. Not all the students were active throughout the 
teaching and learning process. 
Fair 
10. The students’ motivation to write was low. Fair 
 
From the list of problems that had been categorized above, the researcher 
then possessed the appropriate instrument to help her did the next stage in her 
research which was determining suitable actions to overcome the problems. 
The problems which had high level of feasibility were all directly related 
to aspects that were very important in students’ writing performance such as 
difficulties in generating ideas, limited vocabulary, problems in constructing 
English sentences, and frequent writing errors. 
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3. Benchmark or Standard Scores 
The standard scores were acquired through pre-test. This was essential in 
order to help the researcher measured the students’ improvement especially on 
writing skills after the necessary actions had been implemented. The pre-test itself 
was given at the beginning of the research so that the researcher could understand 
the students’ basic writing skills as well. 
During the pre-test, the students had to write a descriptive text based on a 
series of pictures. They just needed to tell what the person in that picture set did in 
written form. It was quite hard because they only used to describe how people 
looked like or what certain places were like. 
From the results of the pre-test, the researcher found that the students had 
acquired various scores. The ideal mean of the pre-test scores was 55.5. This type 
of mean is calculated by adding up the highest score and the lowest score and then 
dividing it by two. The group of participants was considered having a good 
achievement if the empirical mean of their scores was above the ideal mean. The 
empirical mean can be calculated by adding up all scores and dividing it by the 
number of students in class. 
The numbers below presented the students’ pre-test scores and the 
empirical mean they had achieved. 
Table 2. Students’ Pre-test Writing Scores 
Score Category f Interpretation ∑ % 
69.5 – 76.3 Excellent 2    
62.6 – 69.4 Very good 3 Good 14 34.15 
55.7 – 62.5 Good 9    
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48.8 – 55.6 Fair 14    
41.9 – 48.7 Poor 7 Poor 27 65.85 
35 – 41.8 Very poor 6    
Mean 51.46 
         
From the table of the students’ pre-test scores above, it could be concluded 
that the results had not met the expectation yet as the mean value of students’ 
writing scores was below the ideal mean (51.46 < 55.5). This just indicated that 
there were still a lot of works ahead for the researcher to do.  
4. Determining Actions to Overcome the Selected Problems 
Once the field problems were found and formulated, the researcher as well 
as the English teacher collaboratively discussed the best solution for the matter at 
hand. Even though it was best to try to solve all the problems in the field, the 
researcher also had to consider the restriction of time, finance, and her capability 
to conduct the research so she could only focus on the four problems that had 
already been labeled as highly feasible and leave the others for the time being. 
The researcher had found that the problems in writing which were faced by 
the students were complex. Therefore, considering the problems in the field, the 
researcher proposed several plans to overcome them. 
For this study, the researcher had decided to apply cooperative learning 
method. It had been proven that working in groups or teams could make people, 
especially children, be more active in thinking and doing things. Even though the 
use of cooperative learning in writing activities could take so much time, it was 
considered well worth it for the benefits it could make. 
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There were many types of cooperative learning. In this case, the researcher 
specifically used Student Team Achievement Division (STAD). This was the best 
choice among some other cooperative learning structures as STAD would be very 
effective for learners with different levels of ability. 
The above statement also became the reason why the pre-test results held 
an important part in this study for they were the base of how the researcher 
divided the students into groups. By using STAD, it was easier for the researcher 
to divide the students equally so that each group could accommodate learners who 
had different levels of writing skills. 
The students did a lot of writing activities whether they were in the form of 
simple tasks such as getting information from a sample of descriptive text, 
arranging jumbled words, filling in the blanks, or in the form of more difficult 
tasks like describing a picture in several simple sentences or a full paragraph. 
Furthermore, to increase students’ English language skills, the researcher 
also gave them integrated materials containing things such as vocabulary, 
grammar, spelling, capitalization, and punctuation. The researcher also needed to 
consult the plans to the teacher to get suggestions. 
Table 3. Necessary Actions to Overcome the Selected Problems 
No. Selected Problems Actions 
1. The students had difficulties 
in generating ideas during 
writing process. 
STAD was used to stimulate students’ 
responses as their peers helped them in 
the process and prompt them to be more 
active in thinking as well as doing 
things (writing). 
2. The students’ vocabulary 
mastery was low. 
The students were required to bring and 
use proper dictionaries. They were also 
given related vocabulary in several 
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tasks to make it easier for them in 
generating ideas (a proper vocabulary 
could give them clues in thinking of 
ideas) and constructing English 
sentences (a wider range of vocabulary 
could help them express their ideas). 
3. Many of the students found 
constructing English 
sentences hard to do. 
In every meeting, the researcher tried to 
provide some grammar lessons. She 
also did not forget to give students the 
copy of those integrated materials 
(especially anything grammar-related) 
so that they could relearn “the theory” 
at home and focus more on practicing 
writing while at school. 
4. The students frequently 
made writing errors. 
When it came to writing, things like 
spelling, capitalization, punctuation 
marks, and all the details in writing 
often went unnoticed especially if the 
subject of that activity was still a child. 
This was why an emphasis on the 
mechanics of writing was really needed. 
The researcher used some specific 
strategies to overcome this problem. 
First, the researcher had to give the 
students material related to spelling, 
punctuation, and capitalization. After 
that, the researcher sometimes asked the 
students to give peer feedback and 
finish several tasks that were related to 
those subject matters. 
 
These were only the early stage of actions as these could be developed 
more if the improvement of the students’ writing skills was still not as expected. 
The further development of these actions in cycle two would certainly touch the 
same issues but if the time made it possible, it could also graze some of the other 
problems as well. 
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B. The Implementation of Actions 
1. Report of Cycle 1 
The first cycle of this research was divided into three meetings as the 
researcher still needed to give the students some integrated materials as well as 
some practice. Cycle one was conducted starting from January 31
st
, February 06
th
, 
to February 07
th
, 2015. 
a. Planning 
1) Implementing Cooperative Learning 
As the researcher considered difficulties in generating ideas to be the main 
problem, she would focus greatly on solving it which, in this case, was by using 
cooperative learning method. There were some structures which usually be used 
to facilitate cooperative learning but the researcher had decided that she would use 
Student Team Achievement Division (STAD) instead as it hopefully would give 
such an equal improvement among this group of students who had different levels 
of writing skills. 
Applying STAD would be quite easy as long as the researcher already 
acquired the pre-test scores for those would be used to understand the students’ 
basic writing skills. After getting the data, the researcher needed to pay attention 
to how the groups would be formed as she could not do it randomly. 
It was also really important that she made sure each group got 1-2 students 
with above-average writing skills in it as this was the essential key to an effective 
Student Team Achievement Division (STAD) that would lead to a greater result in 
solving the research problems. 
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In this case, there were several steps that the researcher had to go through 
in order to form the groups. First, she needed to conduct the writing pre-test and 
collect the required data. After that, it was necessary for the researcher to 
understand the students’ basic writing skills that could be seen through the pre-test 
results. Next, she had to rank the students based on those results. 
The following step was to take ten students with the lowest scores and ten 
students with the highest scores and divided them into ten groups which would 
make each group consist of one student with poor writing skills and one student 
with good writing skills. The rest of the students with average writing scores 
would randomly (not sequentially based on the existing rankings) be placed into 
those ten groups that had already been formed. 
It was important to put the student with above-average writing skills in a 
group with students that had average and especially below-average writing skills 
as the researcher could give the student with better writing skills responsibilities 
to “teach” their friends and help them throughout the process of learning writing. 
However, the researcher also set a rule that forbade those students with better pre-
test scores to do all the writing tasks by themselves just because they could. They 
all were required to work in groups and no exception. 
Another thing that would also make a great deal of difference was to make 
students with the lowest pre-test scores in each group do all the writing for every 
writing task as the researcher realized that sometimes incompetency came from 
laziness. It was also said that one would remember better by writing things down. 
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This would, of course, give those students with poor writing ability more 
advantages and chances to practice writing. 
2) Giving Materials and Providing Handouts of the Materials 
To solve the students’ problem in constructing English sentences, the 
researcher planned to give them materials that were related to grammar, especially 
sentence structure and tenses. She would teach the materials to the students 
mostly at the beginning of the first meeting as to provide or at least strengthen 
their basic knowledge on grammar which they would certainly use throughout the 
English teaching and learning process for this research. 
As it was mentioned above, the materials would be given mostly at the 
beginning of the first meeting, but it did not mean that the researcher only planned 
to give materials just at that one time. She also decided to provide additional 
materials from time to time throughout the course of this classroom action 
research. 
One thing that was no less important than teaching students the materials 
was to give them handouts of the materials. At the beginning of each meeting, 
right before she started explaining the materials to the students, the researcher 
would give the students handouts of the materials. By providing them with 
handouts, the researcher would not only save more time but also encourage the 
students to relearn the materials at home. 
Providing handouts of the materials really gave good advantages to both 
the researcher and also the students. Firstly, handouts would help the researcher 
save time as she did not need to wait for the students to write down of what she 
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was explaining as most of them had already been written in the handouts. 
Secondly, handouts were simpler and easy to read so the researcher could only 
imagine that it would give the students a little more drive and motivation to 
relearn the materials at home. 
3) Providing the Students with Topic-related Vocabulary 
When one was not even familiar with English vocabulary, they had to just 
forget about learning this language altogether as it would be useless in the end. 
Vocabulary, along with grammar, was the base of language skills. That was why 
people needed to learn the basic (grammar and vocabulary) first before they could 
master any language skills, especially productive skills like speaking and writing. 
Limited vocabulary was an absolute hindrance when it came to language 
learning as one could not even form a simple sentence, spoken or written, if they 
did not have enough vocabulary to do so and teaching English as a foreign 
language would usually deal with this kind of problem. 
In this case, the researcher planned on solving the problem through an old-
fashioned way by providing the students with related vocabulary. This hopefully 
would be quite effective as the students did not need to have vocabulary drills but 
to just learn selected vocabulary and use or apply them in their writing activities. 
The vocabulary would be selected based on the topics the students were 
learning to make it easier for them to pick up, memorize, use, and apply those 
words within particular contexts or situations especially in written language 
forms. 
 52 
 
Not only providing the students with topic-related vocabulary, the 
researcher also planned on giving students the liberties to use their dictionaries 
during the lesson. Dictionaries were something really important for people who 
wanted to learn any languages. Even with more practice and experience, some 
advanced learners still needed them. That was why the researcher encouraged the 
students to bring their own dictionaries. 
By using dictionaries, the students would be able to not only know the 
meaning of a certain word but also understand how to put that word in a sentence 
as some types of dictionary provided sentence samples as well. This would, of 
course, give them more advantage in doing their writing activities. 
However, if they really did not have any dictionaries they could bring to 
class, the researcher would not force them to buy any. They could just borrow 
their friend’s dictionary when that friend was not in the middle of using it. 
4) Teaching the Students to Give Peer Feedback 
Other than learning how to effectively generate ideas, correctly construct 
sentences, and appropriately use certain vocabulary in a sentence, the students 
would also learn to pay more attention to the mechanics of writing which included 
spelling, capitalization, and the use of punctuation marks. Some people might 
consider these details not important but in writing they were quite important as 
spelling errors and the use of incorrect capitalization or punctuation marks could 
actually shift the meaning and purpose of a sentence. 
Many students were usually not aware that they made so many spelling 
errors or often use incorrect capitalization and punctuation marks. The solution for 
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this problem would be to teach the students to give peer feedback. After becoming 
more accustomed with peer feedback, the students were expected to be more 
aware of technicality errors. 
This technique had at least two benefits. The first was like what had been 
stated above. The students would hopefully become more aware of any 
technicality errors whether those were found in other people’s writing or their 
own writing. The second benefit was that the students would be more independent 
in doing their job as they would not have to rely on their teacher to give them 
written feedback. 
However, the researcher had to also remember that giving peer feedback 
was actually quite hard to do if the students did not have any background 
knowledge on the mechanics of writing. That was why the researcher needed to at 
the very least gave the students some basic information on spelling, capitalization, 
and punctuation. 
The materials were fairly simple so the researcher did not have to spend so 
much time explaining them to the students and she could probably just give a few 
important materials here and there. In fact, the researcher just needed to get the 
students to do more practice by giving more peer feedback and encourage them to 
make use of their dictionaries to check the correct spelling. 
b. Actions and Observation 
The researcher managed to complete the first cycle in three meetings as 
each meeting only provided eighty minutes of classroom time. This certainly was 
a very limited time to conduct a research. Therefore, the researcher, with the help 
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of the teacher, had to do all her work effectively and efficiently by not letting a 
minute went to waste. 
This study focused especially on descriptive text. The researcher prepared 
the materials according to, first and foremost, the students’ needs which were 
identified through observation, interviews, questionnaire, and pre-test results. 
However, the students’ needs were not the only thing which had to be taken into 
consideration as it was also necessary that the researcher took other factors such 
as the students’ interests and the school curriculum into account. 
The researcher also chose to use text-based syllabus design in her teaching 
and learning process as she and the students would have to deal, a lot, with a 
certain type of text, in this case, descriptive text. This type of syllabus would lead 
the students to produce a text, be able to work both individually and in groups, 
and to expand their writing skills. The description of the research actions was as 
follows. 
1) First Meeting 
The first meeting was conducted on 31
st
 of January, 2015. The researcher 
entered the classroom, greeted the students, and did the usual things like initiating 
a prayer and checking the students’ attendance. 
In this meeting, the students learned how to describe places and people. 
The researcher decided not to focus on just one thing as to save more time. After 
checking the students’ attendance, the researcher instructed the class to read what 
had been written on the whiteboard and form groups based on that straightaway. 
The researcher divided the class into ten groups of 4-5 people. 
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During the process of forming the groups, the class became rather raucous 
and uncontrollable as they all had to get up from their seats and find their own 
groups. Some of the students even went up to the researcher and made their voice 
be known that they were not happy with the groups they were in, some because 
they were the only boy or girl in the groups and the other because they never 
seemed to click with the other group members. The researcher had to explain the 
reason of her arranging the groups like this, and then they seemed to understand. 
 
 
 
 
 
 
After all the students settled down, the researcher began the lesson by 
giving a lead in. She showed a zoo picture to the class and asked them to observe 
the picture carefully. The researcher then handed out the copies of the picture to 
each group and instructed every group member to write down at least one word 
based on the picture. She also asked that the word could not be the same with the 
other group members’ within the same group. This simple task was given to 
expand the students’ vocabulary and help them to be more observant. 
After finishing their work, the researcher encouraged the groups to share 
their words by writing them on the whiteboard. They were all so enthusiastic and 
scrambled for a chance to share their work with the class. The researcher just 
“Mbak, boleh ganti kelompok nggak? Masak aku cewek sendiri. Nggak 
enak ah.” 
Field note 11, January 31
st
, 2015 
“Mbak, pindah kelompok dong. Kelompok 1 ya?” “Kenapa?” “Nggak cocok 
sama teman-teman di kelompok 7.”   
Field note 11, January 31
st
, 2015 
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asked that the students who wanted to share had to make sure that their words had 
not been written by others yet. Once they were done sharing, they were requested 
to write down those new words in their books. 
The next activity was for the students to learn sentence structure and tense. 
Before teaching the material, the researcher had to distribute the handouts of the 
material first so the students could easily catch on to what she was trying to 
explain as they did not have to write any notes concerning the material anymore. 
Learning sentence structure, for them, was quite easy. As long as those 
students understood the sentence patterns, they were ready to go. However, what 
made them rather confused was when they had to learn tense. The tense that was 
normally used in descriptive text was simple present tense. Most people 
considered simple present tense as something quite simple, but for those eight 
graders, it was somewhat puzzling. 
The most confusing thing for them was the use of V + -s/-es and when to 
use them. Because they could never be certain, they usually would go with V1 
instead. In this case, the researcher planned to make the students understand 
simple present tense as much as possible by giving them the chance to ask her 
about it and allowing the groups to have discussion about the matter. The students 
with the highest pre-test scores in each group would act as tutors who helped their 
group members to learn the material. 
While teaching the class about simple present tense, the researcher could 
clearly see their confusion. However, she was kind of glad that some students 
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were not shy to ask her questions directly, although some others had to be 
approached and prompted to ask questions. 
 
 
 
During this activity, the researcher did not simply explain what simple 
present tense was and how to construct it. She also gave the students some 
examples. After explaining to them, the researcher wrote five sentences on the 
whiteboard and asked five students with the lowest pre-test scores to come to the 
front of the class and told them to help her identifying the sentence structure and 
verbs of those sentences. 
Once those five students were done identifying the sentences, the 
researcher asked other students in the class to correct them if their identification 
was still incorrect. Out of five students, there were only two who could identify 
the sentence correctly. 
Move on to the next activity which was constructing simple sentences 
based on some pictures that were actually parts of the zoo picture shown at the 
beginning of the lesson. The groups were asked to describe each picture in a 
simple sentence with the sentence structure and tense they had already learned. 
Some appointed “tutors” were busy helping their groups to do this task 
because several students considered it difficult. However, other “tutors” did not 
seem to do much so the researcher called them out and told them to help their 
groups to do the task. 
“Is there any question?” “Miss, masih bingung kapan pakai -s, kapan pakai 
-es.” 
Field note 11, January 31
st
, 2015 
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When they were done, the researcher asked the representatives of each 
group to write one of their sentences on the whiteboard. After that, the researcher 
had the class correct those sentences and read the right ones aloud. 
The last assignment of this first meeting was for each group to construct 
two sentences describing one of their friends in the group. The students could 
describe many things about their friends such as what they looked like, their 
personalities, their habits in the class, or what they liked to do on a daily basis. 
Around the last five minutes, the researcher summarized the material and 
what they had learned together that day. She checked whether the students had 
understood or there was still something they wanted to ask. It seemed that they all 
could comprehend the material so the researcher proceeded to end the class. 
After the meeting had ended, the teacher gave the researcher some 
suggestions based on what she observed during the teaching and learning process. 
Those suggestions were mostly related to the researcher’s class management. She 
helped her by giving a few tips and tricks to handle a big class like class VIII B. 
2) Second Meeting 
The second meeting was conducted on 06
th
 of February, 2015. The 
researcher mostly did the usual things first such as greeting the students after 
entering the classroom, initiating a prayer, and checking the students’ attendance. 
“Kok ngerjain sendiri? Kenapa nggak bantuin teman-teman yang lain?” 
“Nggak ah, Miss. Mereka kan bisa kerja sendiri-sendiri.” “Tetap dibantuin 
ya. Kan kerja kelompok.” 
Field note 11, January 31
st
, 2015 
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The first classroom activity they did in the second meeting was to give 
peer feedback. They were given three minutes to find their group members. After 
the students went back to their previous groups, they were asked to correct the 
sentences of the last task their friends had made in the previous meeting. 
Each group had to describe one of their fellow group members in two 
sentences then. This time, the researcher collected their works and randomly gave 
them to other groups. Every group member was required to read those two 
sentences and they had to contribute to this activity by pointing out at least one 
mistake in those sentences. 
After peer feedback was given, the researcher went back to the last 
meeting material which was simple present tense as she was sure that many of the 
students still had not understood it completely especially when it came to 
choosing whether to use V1, V + -s, or V + -es. In this meeting, the researcher 
taught the class how to use verb correctly in a sentence. She provided the students 
with more examples. 
The researcher also walked around the class while the students discussed 
the examples. She always tried to approach the students who still looked confused 
and asked them whether they had understood or had anything they wanted to ask. 
Some of them gathered their courage to ask, but the other just shook their head 
and continued to talk with their friends. 
 
 
 
“Sudah ngerti semua?” “Verb-nya belum, Mbak.” “Oke, biar dijelasin sama 
Latif dulu, nanti dijelasin ulang di depan ya?” 
Field note 15, February 06
th
, 2015 
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Therefore, the researcher had to take the final step which was to ask the 
“tutors” to help further explaining the material to those students. She was hopeful 
that this could work because people who were the same age usually had similar 
communication style that would help them understand each other better. 
Once the researcher was done re-teaching the material, the groups were 
asked to do another task which was arranging jumbled words into correct 
sentences. It was quite easy for them, but then they were instructed to write five 
similar sentences to those rearranged jumbled words, just with different subjects. 
The researcher told every group to change the subjects of those sentences 
with each of their own name and reminded them that if the subject changed, the 
verb would also change accordingly. At first, they had difficulties in choosing the 
correct forms of verb, but then they got it all at the end. 
 
 
 
Five minutes remaining, the researcher concluded the meeting by 
summarizing all the things they had learned that day. Before leaving the class, the 
researcher informed the students to study the material to prepare for a small test 
(post-test 1) that would be conducted in the next meeting.      
3) Third Meeting 
The third meeting was conducted on 07
th
 of February, 2015. Once the 
researcher entered the classroom, she greeted the students. The usual thing such as 
initiating a prayer and checking the students’ attendance were followed. 
“Ada yang perlu ditanyain?” “Susah Miss.” “Tapi bisa ngerjain kan?” 
“Diusahain.” 
Field note 15, February 06
th
, 2015 
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The meeting was started by reading a short descriptive text about “Mom”. 
After that, each group was asked to answer the questions accompanying the text. 
Within five minutes, they had finished these two first tasks. 
 
 
 
The next activity was also relatively easy. The researcher instructed the 
groups to arrange jumbled words into correct sentences and then organize those 
into a decent paragraph. 
After they were done arranging them into a good paragraph, the groups 
were asked to fill in the blanks with correct verbs and adjectives. The researcher 
told the students to use their dictionaries if they found any unfamiliar words as the 
incomplete text was filled with many new words. 
The last activity that day was post-test. Each student had to go back to 
their own seat so they could do this test individually. The first post-test lasted for 
about an hour. 
c. Reflection and Findings 
After cycle 1 had been completed, the researcher discussed the outcome 
with the teacher. They had a deliberation about the influence of the actions on the 
students’ writing skills so far. The researcher and the teacher based the discussion 
on the observation during the actions and the interviews with both the teacher and 
the students. It evaluated what had happened in the first cycle. The reflection then 
would be used as a plan of the actions that would be implemented in cycle 2. 
“Kok sudah selesai ngerjainnya?” “Lumayan gampang, Miss.” “Yakin 
betul semua?” “Hehe...” 
Field note 18, February 07
th
, 2015 
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There were some comments dealing with the implementation of 
cooperative learning in the first cycle. The comments mostly came from the 
students and also the teacher. 
In this case, the students generally gave their good feedback. They made 
comments on how they were now more interested in English writing because they 
did not have to make the writing on their own as other group members would help 
them composing it. 
 
 
 
Not only that, the students also felt that they were getting better in 
constructing English sentences and understanding the materials. The most 
noticeable thing was that the students seemed more enthusiastic during the 
English teaching and learning process. They intently listened to the researcher’s 
explanation. After that, they would do the tasks and writing activities more 
seriously. They were also a lot more active participating in class activity. 
The researcher could feel that this learning method had helped the students 
in writing. So far, it had at least increased the students’ interest and motivation to 
write. After she had finished the first cycle, the researcher was able to conclude 
that through cooperative learning, the students could easily generate ideas. 
Before the actions were implemented, it was rather difficult for the 
students to find any ideas to be used in their writing. However, when the students 
were allowed to write in groups, they could help each other to stimulate their 
“Enak nggak kerja kelompok?” “Enak banget, Mbak. Mikirnya bareng-
bareng.” 
Interview 6, February 07
th
, 2015 
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imagination as this process could work like a chain reaction. It was also evident 
that working together would be a lot easier and quicker which could make it 
possible for them to finish the tasks on time so they did not waste a lot of time on 
every single task. 
After implementing cooperative learning, the researcher scored the last 
assignment as post-test 1 as to save more time. Post-test 1 was given by the 
researcher to reassess the students’ writing skills once the actions had been 
implemented. Table 4 below showed the students’ writing scores in post-test 1. 
Table 4. Students’ Writing Scores in Post-test 1 
Score Category f Interpretation ∑ % 
72.5 – 80.3 Excellent 4    
64.6 – 72.4 Very good 7 Good 22 57.89 
56.7 – 64.5 Good 11    
48.8 – 56.6 Fair 8    
40.9 – 48.7 Poor 5 Poor 16 42.11 
33 – 40.8 Very poor 3    
Mean 58.63 
  
In general, the percentage was quite good because more than 50% of the 
students got good scores in this test. However, the overall results were not that 
satisfying as more than 40% of them were still categorized as having poor writing 
skills. The good news was, statistically, the implemented actions had brought 
some positive changes to the students as the percentage of the good category was 
actually increasing from the previous test. In pre-test, the percentage of the 
students with good writing scores was only 34.15%, but now it reached 57.89%. 
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From the scoring rubric, the researcher found that the ideal mean of the 
students’ scores in post-test 1 was 56.5 and it could be seen from the table above 
that the mean value of the students’ scores in post-test 1 was 58.63. It indicated 
that there was a slight improvement on the students’ writing skills which 
happened during cycle 1. 
After implementing cooperative learning, some students were able to 
understand the materials well. However, some of them still found difficulties to 
write. The gap between the students who got higher score and the students who 
got lower score was rather big. This was the researcher’s homework to reduce the 
gap. 
After comparing the writing scores in the pre-test and post-test 1, the 
researcher was able to conclude that the students’ writing scores had increased 
satisfyingly because of the use of cooperative learning. The following was the 
results of the students’ writing scores before and after the actions in cycle 1. 
Table 5. The Comparison of Students’ Writing Scores before and after   
Cycle 1 
Score Pre-test ∑ % Int Score Post-t 1 ∑ % 
69.5 – 76.3 2    72.5 – 80.3 4   
62.6 – 69.4 3 14 34.15 Good 64.6 – 72.4 7 22 57.89 
55.7 – 62.5 9    56.7 – 64.5 11   
48.8 – 55.6 14    48.8 – 56.6 8   
41.9 – 48.7 7 27 65.85 Poor 40.9 – 48.7 5 16 42.11 
35 – 41.8 6    33 – 40.8 3   
 51.46   Mean  58.63   
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Based on the data analysis above, it could be concluded that the 
implementation of cooperative learning could improve the students’ writing skills. 
After the researcher conducted cycle 1, there was a slight improvement on the 
students’ writing skills. In addition, the researcher had analyzed the students’ 
writing and she drew a conclusion that the students got improvement in some 
writing aspects, namely generating ideas, using correct spelling, capitalization, 
and punctuation, and also slight improvement on vocabulary and tense. To get 
better results, the researcher then conducted cycle 2. 
2. Report of Cycle 2 
The second cycle of this research was divided into two meetings as the 
researcher had already given the students the needed materials so she only had to 
focus on giving them more practice. Cycle two was conducted on February 13
th
 
and February 14
th
, 2015. 
a. Planning 
1) Implementing Cooperative Learning 
So far, the researcher did not find any problems whatsoever with the 
groups as they seemed to be able to cooperate well with one another and could do 
most of the tasks effectively and efficiently even though earlier, some of the 
students requested to change groups because they could not seem to click with 
other group members. 
This result had solidified the researcher’s decision not to change anything 
regarding the group formations as she thought that those formations had 
contributed to the quite success of cycle 1. However, even without any problems, 
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the researcher still planned on making a slight adjustment with the group seating 
arrangements which were never well thought-out before. 
The researcher was hopeful that by putting each group at specific part of 
the classroom, the students would feel more comfortable and less confused when 
they had to regroup at the beginning of each meeting. 
She arranged for group one, two, and three to sit in the first lane from the 
door. Group four and five were seated in the second lane. The next lane was 
arranged specifically for group six and seven, whereas the rest of the groups 
would be placed in the fourth lane. 
2) Giving Materials and Providing Handouts of the Materials 
The researcher planned on to keep giving the students some supplementary 
materials, mainly about sentence structure, simple present tense, and writing 
mechanics. This would continue because the students, especially with lower pre-
test scores, had evidently reaped the benefit of this action. 
As for giving handouts of the materials, it was proven that the 
implementation of this action had really helped the students to be more focused on 
the materials and saved a lot of their time as instead of writing them down, they 
could just listen intently to what the researcher was explaining and scribble some 
necessary notes on their own handouts. 
The only adjustment the researcher had to make was to give each student 
one handout instead of each group one handout. This was important because in 
cycle 1, the researcher noticed that sometimes every group member needed to take 
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turns to just read the handouts. It was also quite inconvenient for the students if 
they wanted to take home the handouts to restudy the materials.   
3) Providing the Students with Topic-related Vocabulary 
This action was mostly successful when it was implemented in the first 
cycle. By providing certain vocabulary, the students could work more quickly as 
they did not need to open their dictionaries very often. Considering the benefits 
this action could provide, the researcher decided to continue doing it. 
However, the researcher believed that if she made a slight change to this 
plan, it would bring greater benefits for the students. She planned to provide more 
vocabulary so that the students did not feel like they were restricted to use only 
certain words. The researcher also encouraged the students more to use their 
dictionaries to find new words they could use. 
4) Teaching the Students to Give Peer Feedback 
Peer feedback really caught on among the students and the researcher 
found this action helped them a lot to be more aware of the details in writing. 
Doing this activity also felt like doing game so the students really enjoyed it. 
Keeping this plan would be beneficial to not only the students but also the 
researcher because she only needed to correct fewer assignments. 
5) Rewarding the Students 
The only additional new plan for cycle 2 would be giving the students 
rewards. Doing writing in groups was quite motivating for them but if the research 
wanted to see more progress, what better way to motivate the students than giving 
them rewards. 
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The researcher planned to use two types of reward. The first one was 
concrete reward such as gifts and the second one was less concrete reward like 
points. The reward in the form of gifts would be given at the end of the research, 
whereas the points would be given throughout the remaining meetings. 
b. Actions and Observation 
1) Fourth Meeting 
The fourth meeting was conducted on 13
th
 of February, 2015. After the 
researcher entered the classroom, she greeted the students and then asked the chief 
of the class to lead a prayer. She then proceeded to check the students’ attendance 
and instructed the students to go back to their own groups. 
They were quick to do it as they had already been fairly familiar with the 
process. However, this time, the researcher had to stop the groups to sit randomly, 
wherever they wanted. She ordered group one, two, and three to sit in the first 
lane from the door, group one in the front, group two in the middle, and group 
three at the back. 
She then arranged the fourth and fifth group to sit in the second lane, 
group four in the front and group five behind them. She also asked group six and 
seven to arrange their own seats but in lane three, with the sixth group in the front 
and the seventh group at the back. 
The last three groups were asked to place themselves in lane four, with 
group eight in the front, group nine in the middle, and group ten at the very back. 
The researcher also told the groups in lane one and four to get extra chairs from 
lane two and three if they needed. 
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The lesson was begun by doing the first exercise which was matching 
famous places and their locations. The researcher also had each group to write a 
sentence describing every famous place in the picture. 
It seemed that the students were quite into doing this kind of activity so the 
researcher decided to walk around the class to check their progress and she found 
out that the students had made a lot of improvement even though some of them 
still asked her about the English word of this or that. 
 
 
 
After about eight minutes, the groups had finished the exercise. The 
researcher asked whether there was anyone who wanted to share their group work 
with the class. She also told them that if they volunteered, it would earn them a 
plus point. Upon hearing this statement, the students scrambled for a chance to 
share their work and while they wrote the answers, the researcher noted down 
their names. 
Once they were done, the researcher told the class to look at the answers 
and decide whether they were all correct or there was still something wrong with 
them. Surprisingly, all the answers were right. 
The next activity was to fill in the blanks. This was needed to improve the 
students’ vocabulary mastery and check their understanding in sentence structure 
and how to use verbs appropriately. Because this exercise was quite easy for 
them, they finished their work within five minutes which was quite a progress. 
“Latihannya gampang ya?” “Iya, Miss. Suka lihat gambar tempat-tempat 
wisata juga.” 
Field note 22, February 13
th
, 2015 
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Upon finishing the last task, the groups moved on to the next assignment. 
In this assignment, each group was asked to discuss and correct a text with 
incorrect words, capitalization, and punctuation. It took them longest to do this 
exercise as they had to pay attention to details. 
 
 
 
While the groups were doing the assignment, the researcher walked around 
the class to check up on them. Some of the students were pretty confident for they 
considered this task rather easy. They needed more time because they were 
required to pay special attention to the details such as capitalization and 
punctuation marks. Some others seemed slightly less confident as they had 
difficulties in correcting the words. 
The last activity of this meeting was to construct a short descriptive text 
based on a picture. The researcher made this task easier for the groups by 
providing related vocabulary. However, even with the vocabulary has already 
been given, some students still asked the researcher about the English words of 
other language units they wanted to use. 
After the assignment had already been finished, the researcher concluded 
the meeting by summarizing the lesson of that day. She also informed the class 
that in the next meeting there would be a final test and that the meeting would be 
their last. 
 
“Susah ya?” “Iya, Mbak. Njlimet banget sih. Nggak ada yang lebih mudah 
ya?” 
Field note 22, February 13
th
, 2015 
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2) Fifth Meeting 
The fifth meeting was conducted on 14
th
 of February, 2015. It was the last 
meeting. The researcher entered the classroom and greeted the students. She asked 
the chief of the class to lead a prayer before checking the students’ attendance. 
For the last meeting, the researcher would focus more on giving the 
students a chance to compose descriptive texts, but before that, they had to give 
peer feedback first. 
The assignment that was needed to be given feedback was the last one 
from the previous meeting. Each group was asked to exchange their work with 
other group. After that, they had to correct the text their friends had written based 
on a picture. While the groups were doing their task, the researcher walked around 
the class and made sure that each student still remembered how to give peer 
feedback. The group had fun doing this exercise. 
Once the task had already been done, the researcher decided that she 
needed to refresh the students’ minds by giving a brief explanation of some 
materials they had already learned such as sentence structure, simple present 
tense, new vocabulary in the form of adjectives and verbs, spelling, capitalization, 
and punctuation. It was given to strengthen the students’ basic knowledge before 
they had to face the second post-test. During this activity, the researcher noticed 
that some of the students caught on more quickly. 
The next exercise was for the groups to write a descriptive text, consisted 
of one paragraph, about Prambanan Temple. There was a picture of the temple 
and the vocabulary had already been provided. The research told the students that 
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one group with the best writing would get a reward for each of its group member. 
This certainly boosted their motivation to do better. They very enthusiastically 
finished the task. 
 
 
 
 
After they were done, the researcher asked them to collect the assignment. 
The students were also instructed to disband the groups and go back to their own 
seat as the researcher would begin the test soon. Once they were settled down, the 
researcher distributed the worksheets. She then explained the rules to the students. 
It was an individual test so cheating would not be tolerated. They were also not 
allowed to open their dictionaries. The time for them to finish the test was one 
hour. 
The students were all really serious in doing the test. In the first ten 
minutes, there were some students who still looked confused, but the researcher 
noticed that it only happened at the beginning as those students started to find 
their pace. The researcher walked around several minutes to check their progress. 
After that, she went back to the teacher’s desk and quickly assessed the students’ 
last group assignment. 
Once the researcher was done correcting their works, she went back to 
check up on the students. Most of them had already finished the test but some 
others were still halfway there. She then announced that only ten minutes left for 
“Kelompok dengan tulisan terbagus dan terbenar tentang Prambanan 
Temple nanti akan dapat hadiah.” “Beneran, Miss?” “Iya, bener.” 
“Yeeeeee....” 
Field note 24, February 14
th
, 2015 
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them to complete the test. Ten minutes had passed. The time was up and the 
researcher called it. She asked the students to pass their answer sheets to the front 
so that she could collect them. 
The test was done and it was time for the researcher to announce the group 
with the best writing. She called one representative of the group to the front of the 
class. The researcher gave her the gifts and congratulated the group. She accepted 
the gifts and said thanks. The class then gave this group a big round of applause. 
Five minutes before the class was supposed to end, the researcher said her 
thanks for all the help that class VIII had given her. The research had mostly been 
completed and she said her goodbye to the students after the bell rang. 
c. Reflection and Findings 
In this cycle, the researcher did not find any significant problems. The 
progress on the students’ writing skills was good.  Most of the students looked 
enthusiastic and interested in learning English writing and one of the reasons why 
they felt that way was because of cooperative learning method. It was because 
when they worked together in groups, they could share their ideas with each other. 
The researcher also tried to give more various materials to better students’ 
understanding and it seemed that the students had positive responses on the 
materials which were given. Based on those facts, the researcher was certain that 
cooperative learning was really effective to improve the students’ writing skills. 
The facts that cooperative learning could improve the students’ writing 
skills were also supported by the discussion between the researcher and the 
English teacher. The teacher who had come several times to observe the research 
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during the teaching and learning process said that the students seemed to be more 
passionate in learning English writing. They did not get bored easily because the 
activities brought them a lot of fun. 
The most significant difference between before and after the actions had 
been implemented was that the students’ writing skills increased because the plan 
of the actions was well thought-out. 
After giving some tasks to the students in cycle 2, the researcher 
conducted the second post-test. The test was used to know the improvement on 
the students’ writing skills. The following table presented the students’ writing 
scores in cycle 2. 
Table 6. Students’ Writing Scores in Post-test 2 
Score Category f Interpretation ∑ % 
82.5 – 85.7 Excellent 1    
79.2 – 82.4 Very good 11 Good 37 88.10 
75.9 – 79.1 Good 25    
72.6 – 75.8 Fair 3    
69.3 – 72.5 Poor 1 Poor 5 11.90 
66 – 69.2 Very poor 1    
Mean 77.54 
 
It could be seen from the table above that the students’ writing scores in 
post-test 2 were more than 80% good. The researcher found that the ideal mean of 
the students’ scores in post-test 2 was 75.5 and it was shown above that the mean 
value of the students’ scores in post-test 2 was 77.54. It indicated that there was 
an improvement on the students’ writing skills during cycle 2. 
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Comparing the writing scores in post-test 1 and those in post-test 2, the 
researcher could conclude that the students’ writing scores had increased 
significantly because of the use of cooperative learning. Most of the students had 
already gotten good writing skills. It could be seen from the table that the scores 
of 37 out of 42 students fell into good category. It meant that those 37 students 
had good writing skills. The following was the comparison of the students’ 
writing scores in both post-test 1 and post-test 2. 
Table 7.  The Comparison of Students’ Writing Scores in Cycle 1 and    
Cycle 2 
Score Post-t 1 ∑ % Int Score Post-t 2 ∑ % 
72.5 – 80.3 4    82.5 – 85.7 1   
64.6 – 72.4 7 22 57.89 Good 79.2 – 82.4 11 37 88.10 
56.7 – 64.5 11    75.9 – 79.1 25   
48.8 – 56.6 8    72.6 – 75.8 3   
40.9 – 48.7 5 16 42.11 Poor 69.3 – 72.5 1 5 11.90 
33 – 40.8 3    66 – 69.2 1   
 58.63   Mean  77.54   
 
Based on the results above, it could be said with certainty that the use of 
cooperative learning could truly improve the students’ writing skills. The results 
showed that the use of cooperative learning could draw a significant difference 
between the students’ writing skills in cycle 1 and in cycle 2. 
After implementing the actions in cycle 2 and conducting the second post-
test, the researcher and the teacher reflected on the actions. They had this 
discussion in order to evaluate the actions. From the implementation of the actions 
in cycle 2, it was revealed that the application of cooperative learning method was 
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able to improve the students’ writing skills significantly. It was all evident in the 
lack of mistakes in organizing ideas, using spelling and punctuation, and choosing 
vocabulary. 
C. General Findings and Discussion 
In this section, the researcher would discuss the qualitative and 
quantitative data that had been acquired throughout the research. The qualitative 
data dealt with the general findings of the result in each cycle, whereas the 
quantitative data presented the results of the students’ writing scores. The 
following descriptions were the findings on the use of cooperative learning in 
improving the students’ writing skills. 
1. Cycle 1 
a. The Successful Actions 
1) Using cooperative learning to make writing activities more fun and 
interesting as writing activities were usually associated with individual tasks 
which could take a lot of time to complete. According to Ross and Smith 
(1995: 63), successful cooperative learning is intellectually demanding, 
creative, open-minded, and involve higher order thinking tasks. 
2) The students were actively involved in discussions. They were able to share 
and develop their ideas when they composed their writing. 
3) They had learned a lot about sentence structure and how to use tense 
correctly so that they could construct good English sentences. 
4) Peer feedback was really effective in teaching the students about writing 
mechanics such as spelling, capitalization, and also punctuation. 
 77 
 
b. The Unsuccessful Actions 
1) Sometimes several students did not partake in discussions or group work. 
They also often did not pay attention when the researcher was explaining 
something. 
2) Some students got difficulties in finding appropriate words to use. 
3) Certain students were not able to work in groups well. 
2. Cycle 2 
1) The students were able to compose paragraphs cohesively through the 
correct writing steps. The other group members usually help them to 
develop their ideas and make the sentences. 
2) The students’ writing skills developed quite well as their surroundings had 
helped them to learn certain things that would be hard to learn on their own. 
3) Most of the students had finally been willing to take part in every writing 
activity. They were actively doing the tasks in groups and more enthusiastic 
in English teaching and learning process. 
The improvement of the students’ attitude toward English, writing, 
teamwork and also the improvement of their writing skills after the 
implementation of cooperative learning during the research was specifically 
described in the table below. 
Table 8. The Improvement after the Actions 
Preliminary Condition Cycle 1 Cycle 2 
Many students did not 
look enthusiastic during 
the teaching learning 
process of writing. 
Some of the students 
looked quite 
enthusiastic during the 
teaching and learning 
Most of the students had 
begun to look more and 
more enthusiastic during 
the teaching and learning 
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process of writing. process of writing. 
Many students felt bored 
when they had to write 
on their own. 
Some of the students 
had started to enjoy 
writing in groups. 
Most of the students 
loved doing writing 
activities in groups. 
Many students were 
afraid to share and 
discuss ideas in groups. 
Some of the students 
were less afraid in 
sharing and discussing 
ideas in groups. 
Most of the students 
enjoyed sharing and 
discussing ideas in 
groups. 
Many students were not 
able to think of any ideas 
to start their writing. 
Some of the students 
got ideas to write. 
Most of the students got 
good ideas to write. 
Many students had 
problems in organizing 
sentences. They were not 
able to write in sequence. 
Some of the students 
were able to organize 
sentences. They were 
able to write in 
sequence. 
Most of the students 
were able to organize 
sentences and write in 
strong sequence. 
Many students had fair 
word choice. They 
usually only used simple 
words. 
Some of the students 
had fair word choice 
and usually only used 
simple words 
Few of the students had 
fair word choice but they 
were still able to use 
correct words. 
Many students had 
difficulties in grammar. 
They made many 
mistakes in grammar 
especially in using verbs. 
Some of the students 
made fewer mistakes 
than before. 
The students’ 
grammatical mistakes 
decreased significantly. 
Many students had 
problems in spelling, 
capitalization, and 
punctuation. 
Some of the students 
were able to use correct 
spelling, capitalization, 
and punctuation. 
Most of the students 
were able to compose 
sentences with correct 
spelling, capitalization, 
and punctuation. 
 
3. Students’ Writing Scores 
In this part, the researcher would discuss the mean value as presented in 
pre-test, post-test 1, and post-test 2. She showed the general findings of the 
students’ scores in six aspects of writing, namely idea and development, 
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organization, vocabulary, sentence structure, spelling, and capitalization and 
punctuation as follows. 
Table 9. Students’ Mean Value in Pre-test, Post-test 1, and Post-test 2  
Score Pre-test Post-test 1 Post-test 2 
Mean Value 51.46 58.63 77.54 
 
Table 9 showed an increase of the mean of the six aspects of writing 
acquired from pre-test, post-test 1, and post-test 2. The results of the analysis of 
the students’ scores in pre-test showed that the mean was 51.46, in post-test 1 the 
mean was 58.63, and in post-test 2 the mean was 77.54. The highest and lowest 
scores also increased from time to time. 
The researcher also analyzed the percentage of writing score development. 
It was divided into six category level, namely excellent, very good, good, fair, 
poor, and very poor for each cycle. The analysis results of each cycle were 
presented below. 
Table 10.  Improvement of Students’ Writing Scores in Pre-test, Post-test 1, 
and Post-test 2 
Interpretation Category 
Total Number of Students 
Pre-test Post-test 1 Post-test 2 
Good 
Excellent 2 4 1 
Very good 3 7 11 
Good 9 11 25 
Poor 
Fair 14 8 3 
Poor 7 5 1 
Very Poor 6 3 1 
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Table 10 showed that the students’ writing skills generally increased. In 
good category, the total number of students is 9 students in pre-test, 11 students in 
post-test 1, and 25 students in post-test 2. The improvement was also in very good 
category. 
From the table above, it could be seen that in pre-test the students who had 
good writing skills were only 14 students, whereas in post-test 2 there were 37 
students. It meant that the students’ writing skills had improved significantly. 
Comparing the writing scores in pre-test and both post-tests, the students’ 
writing scores increased because of the use of cooperative learning. The following 
table presented the results of the students’ writing scores in the pre-test, post-test 
1, and post-test 2. 
Table 11. The Comparison of Students’ Writing Scores in Pre-test, Post-test 
1, and Post-test 2 
Score Pre-test ∑ % Int Score Post-t 1 ∑ % 
69.5 – 76.3 2    82.5 – 85.7 1   
62.6 – 69.4 3 14 34.15 Good 79.2 – 82.4 11 37 88.10 
55.7 – 62.5 9    75.9 – 79.1 25   
48.8 – 55.6 14    72.6 – 75.8 3   
41.9 – 48.7 7 27 65.85 Poor 69.3 – 72.5 1 5 11.90 
35 – 41.8 6    66 – 69.2 1   
 51.46   Mean  77.54   
 
Finally, it could be said that the use of cooperative learning could improve 
the students’ writing skills. The researcher presented the data in the following 
chart to make it clearer. 
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Figure 2. Chart of Students’ Writing Scores in Pre-test, Post-test 1, and 
Post-test 2 
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS 
 
A. Conclusions 
This study was an action research. The actions were implemented in the 
English class at SMP N 1 Jogonalan Klaten. It was carried out from January up to 
February 2015. The meetings were twice a week. This research involved the 
eighth grade students of SMP N 1 Jogonalan Klaten and their English teacher. 
In reference to the data analysis of this research, the use of cooperative 
learning, particularly Student Team Achievement Division (STAD), was believed 
to be effective to improve the students’ writing skills. To support this result, there 
were two types of data presented in this research, namely qualitative and 
quantitative data. 
In terms of the qualitative data, this research showed that cooperative 
learning method could increase the students’ motivation in writing. The students 
were more motivated because writing in groups was easier to be done, less boring, 
and quite fun. The researcher used text-based syllabus design. The first plan was 
building the context. The researcher gave the students some pictures as stimuli. 
The second plan was modeling and deconstructing. She gave sentence and text 
samples. The third plan was joint construction. The students worked in groups to 
construct a simple text. The fourth plan was independent construction in which 
the students were given individual task to measure their understanding of the 
materials and their writing skills. The researcher treated this step as post-test. 
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Regarding the writing skills, the researcher noted that the students’ writing 
skills were actually improving during the teaching and learning process. Each 
student got better understanding of the process of constructing descriptive texts. 
They also seemed to be rather quick in generating ideas. Those students reaped 
the benefit of giving peer feedback as well because they became more aware of 
their mistakes and knew how to correct them. By doing more practice in writing, 
the students were capable of generating ideas more quickly, constructing English 
sentences correctly, and organizing the paragraphs well. Their grammar and 
vocabulary also improved rather significantly. Their mistakes in spelling, 
capitalization, and punctuation decreased as well. 
Some problems which were found in the process of implementing 
cooperative learning in this research such as difficulties to generate ideas, 
construct English sentences, use correct spelling and punctuation, and expand 
students’ vocabulary. However, all of those problems could finally be solved 
throughout this research by using cooperative learning. As a result, the process of 
improving the students’ writing skills using cooperative learning could be 
conducted effectively. 
In terms of the quantitative data, the improvement of the students’ writing 
skills could be seen from the students’ writing scores. The results of this research 
showed that the students’ scores in writing increased over time. The mean value 
of the pre-test was 51.46, while in post-test 1 it was 58.63. In post-test 2, it 
increased quite a lot which was 77.54. Therefore, the improvement from the pre-
test to the post-test was 26.08. The researcher considered the progress to be rather 
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significant as not only the scores that increased, but also students’ confidence in 
doing every task during the research. 
B. Implications 
Based on the preliminary classroom observation, the researcher found that 
the students were hardly given any chance to write or do work in groups. She 
drew a conclusion that those were some of the reasons why the students’ writing 
skills were low and class interaction was really poor. The researcher then limited 
this study to the crucial problems in the writing class. After reviewing some 
literatures and finding the benefits of using cooperative learning, the researcher 
and the English teacher agreed to use cooperative learning to improve the 
students’ writing skills. The implementation of cooperative learning gave positive 
effects on the students’ writing skills because of some reasons. 
1. In this research, cooperative learning was effective to engage the students’ 
motivation to write because by working in groups, they could learn how to 
compose good writing from each other and work together in composing it. 
2. Using cooperative learning helped the students to overcome their problems in a 
lot of things such as generating ideas, constructing English sentences, 
vocabulary, spelling, and punctuation. It also helped the researcher to easily 
track the students’ progress on writing as she did not have to keep track of 
individual by individual but group by group. 
3. Giving feedback on group assignments was a lot more effective as the groups 
would usually have a follow up discussion so they could reflect on their work 
and how to do it better next time. 
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4. Working in groups helped the students to be more cooperative with their 
friends. Good teamwork could also lead to effective and efficient writing in 
terms of content and time. 
C. Suggestions 
After conducting this research, the researcher would like to propose the 
following suggestions for not only English teachers, but also students and other 
researchers. 
1. For English Teachers 
In reference to the results of this action research, cooperative learning had 
proven to be effective in improving the students’ writing skills. It could boost 
their motivation to write and make the writing activity more fun. Therefore, 
English teachers are recommended to use cooperative learning in writing as 
this method is still rarely put into good use in this area. 
2. For Students 
Through cooperative learning, students were able to not only work together 
intently with their friends in such a relaxed atmosphere but also improve their 
writing skills. For the reason above, it is highly recommended that the students 
continue to use this learning method in writing. 
3. For Other Researchers 
This study described how cooperative learning could be applied to improve 
students’ writing skills. There are many other problems in writing that are more 
complex, waiting to be solved. The researcher admittedly had limited time and 
ability to solve all the problems. To solve those, the other researchers can 
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conduct further studies in this area. This study hopefully can be used as one of 
the references before they conduct any research related to students’ writing 
skills. 
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VIGNETTES 
 
Vignette of Observation 
Time : Friday, November 07
th
, 2014 at 07.00-08.20 
Place : Class VIII B 
....................................................................................................................................
.................Mrs. Eko told the class that for this meeting, they would work in 
groups. She asked them to count 1-5 (one person said one and the person beside 
them would say the next number). Students with the same number were requested 
to form a group. Each group got several copies of material. Mrs. Eko then 
instructed them to discuss it and do the exercises with their respective groups 
while she went around checking up on every group and helped them when they 
faced some problems. 
 
....................................................................................................................................
.................................................................................................................................... 
 
Vignette of Pre-test 
Time : Saturday, November 08
th
, 2014 at 07.00-08.00 
Place : Class VIII B 
....................................................................................................................................
................This activity served as an individual test to measure the writing skills of 
each student so they had to do it alone. During the pre-test, there were several 
students who cheated others’ works and some who did not even touch the 
assignment. When the researcher asked them why they cheated or did not do the 
test, they mostly said, “Wah, nggak ada ide ni, Bu. Nggak pinter berimajinasi. 
Ngarang pakai bahasa Indonesia aja susah banget, apalagi pakai bahasa Inggris.” 
The pre-test lasted for about an hour. 
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Vignette of 1
st
 Meeting (Cycle 1) 
Time : Saturday, January 31
st
, 2015 at 07.00-08.20 
Place : Class VIII B 
....................................................................................................................................
................First, the students were instructed to form groups based on what was 
written on the board. The researcher then showed a zoo picture and asked every 
group member to write down one word based on what they saw in that picture and 
share it with the class. Next was learning simple present tense, and then 
constructing sentences based on some pictures. Lastly, each group had to write 
two sentences describing one of their friends. Some of the groups had some 
difficulties in doing the last two exercises. 
 
....................................................................................................................................
.................................................................................................................................... 
 
Vignette of 2
nd
 Meeting (Cycle 1) 
Time : Friday, February 06
th
, 2015 at 07.00-08.20 
Place : Class VIII B 
....................................................................................................................................
................In the second meeting, each group member was asked first to correct the 
sentences their friends had written in the previous meeting. After peer correction, 
the researcher explained to the class how to use verb correctly in a sentence. Most 
of them were still confused on when to add -s/-es to a verb. Next, the students had 
to arrange jumbled words into correct sentences. After that, every group needed to 
write five sentences with the same pattern as the previous exercise but change the 
subjects with the names of each group member. 
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Vignette of 3
rd
 Meeting (Cycle 1) 
Time : Saturday, February 07
th
, 2015 at 07.00-08.20 
Place : Class VIII B 
....................................................................................................................................
................The third meeting started by reading a short descriptive text about 
“Mom”. Next, each group was asked to answer the questions accompanying the 
text. After that, the researcher asked them to arrange jumbled words into correct 
sentences and organize those into a good paragraph. In the next exercise, they had 
to fill in the blanks with correct verbs and adjectives. All groups did the three 
exercises smoothly and quickly. The last activity that day was post-test 1. Each 
student had to do the test individually. The first post-test lasted for about an hour. 
 
....................................................................................................................................
.................................................................................................................................... 
 
Vignette of 4
th
 Meeting (Cycle 2) 
Time : Friday, February 13
th
, 2015 at 07.00-08.20 
Place : Class VIII B 
....................................................................................................................................
................The first exercise was matching famous places with their locations. 
They also needed to describe each famous place in one sentence. Next, they were 
asked to fill in the blanks with appropriate words. For the following exercise, each 
group had to discuss and correct a text with incorrect words, capitalization, and 
punctuation. It took them the longest to do this exercise. The last activity was to 
construct three short sentences based on a picture with the vocabulary already 
provided. 
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Vignette of 5
th
 Meeting (Cycle 2) 
Time : Saturday, February 14
th
, 2015 at 07.00-08.20 
Place : Class VIII B 
....................................................................................................................................
................The first activity in this meeting was to correct the last work from the 
previous meeting. The groups had fun doing it. After that, each group was asked 
to write another paragraph, this time more than three sentences, about Prambanan 
Temple with some vocabularies had already been provided. For post-test 2, each 
individual had to put together a simple descriptive text, consisting of at least two 
paragraphs, about their favorite place for holiday. The second post-test was lasted 
for about 45 minutes. 
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FIELD NOTES 
 
Field Note 1 
Time : Monday, November 03
rd
, 2014 at 09.30-10.15 
Place : Teachers Office 
 
 Peneliti sampai di SMP N 1 Jogonalan (kompleks timur) sekitar pukul 
09.30. Karena terlihat sangat sepi dan peneliti tidak mendapati seorang pun di 
halaman sekolah maka peneliti memutuskan untuk masuk ke gedung sekolah dan 
segera menuju ke ruang guru. 
Di ruang tersebut, peneliti bertemu dengan beberapa orang guru dan salah 
satu diantara mereka kemudian menanyakan maksud kedatangan peneliti. Setelah 
memperkenalkan diri, peneliti kemudian menyatakan maksud kedatangannya ke 
SMP N 1 Jogonalan, yaitu untuk menemui Kepala Sekolah guna memohon izin 
penelitian. Bapak guru tersebut meminta peneliti menunggu sebentar. 
Setelah beberapa saat, muncul Ibu Wakil Kepala Sekolah Bidang 
Kesiswaan. Peneliti dan Ibu Wakil Kepala Sekolah kemudian saling 
memperkenalkan diri. Setelah itu peneliti menyampaikan maksud kedatangannya 
ke sekolah. Ibu Wakil Kepala Sekolah menjelaskan bahwa Bapak Kepala Sekolah 
sedang tidak ada di tempat dan jika ada keperluan bisa langsung disampaikan 
kepada beliau, Ibu Wakil Kepala Sekolah saja. 
Karena menimbang waktu yang memang sudah mendesak maka peneliti 
memutuskan untuk menyerahkan surat izin penelitian tersebut kepada Ibu Wakil 
Kepala Sekolah. Beliau kemudian membuka surat tersebut dan membacanya. 
Beliau juga menanyakan kepada peneliti, kelas VIII apa yang ingin diteliti dan 
kira-kira kapan penelitian akan dimulai. 
Peneliti pun segera menjelaskan segala rencana yang berkaitan dengan 
penelitiannya kepada Ibu Wakil Kepala Sekolah. Beliau kemudian memberikan 
rujukan agar pada hari Selasa peneliti menemui guru Bahasa Inggris bernama Ibu 
Eko Tatik di kompleks barat. 
Ibu Wakil Kepala Sekolah pun juga memberikan nomor telepon genggam 
Ibu Eko Tatik agar peneliti bisa langsung menghubungi beliau. Ibu Wakil Kepala 
Sekolah juga mengatakan bahwa beliau sendiri juga akan menghubungi Ibu Eko 
Tatik dan memberitahu beliau jika besok akan ada mahasiswa yang mencarinya. 
Ibu Wakil Kepala Sekolah tidak lupa memberikan catatan tembusan dan meminta 
peneliti untuk memberikannya kepada Ibu Eko Tatik keesokan harinya. 
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Setelah dirasa cukup, peneliti pun mengucapkan banyak terima kasih atas 
bantuan yang diberikan oleh Ibu Wakil Kepala Sekolah dan sesudah itu segera 
berpamitan. 
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Field Note 2 
Time : Tuesday, November 04
th
, 2014 at 08.00-08.30 
Place : Teachers Office 
 
 Peneliti sampai di SMP N 1 Jogonalan (kompleks barat) sekitar pukul 
08.00. Setelah memarkirkan kendaraan, peneliti bertanya kepada petugas penjaga 
sekolah dimana peneliti bisa menemui Ibu Eko Tatik. Bapak penjaga menyuruh 
peneliti untuk mencari Ibu Eko Tatik di ruang guru. 
Peneliti kemudian menuju ruang guru dan mendapati beberapa guru 
sedang berbincang-bincang. Kemudian peneliti memperkenalkan diri dan 
mengutarakan maksud kedatangannya. Mereka pun meminta peneliti untuk 
menunggu sebentar karena Ibu Eko Tatik masih mengajar. 
Setelah beberapa menit, bel pun berbunyi dan satu persatu guru-guru 
mulai bermunculan di ruang guru. Ketika Ibu Eko Tatik tiba di ruang guru, salah 
satu dari rekannya memberitahu jika ada mahasiswa dari UNY yang mencarinya. 
Ibu Eko Tatik pun menyambut hangat peneliti. 
Peneliti kemudian memperkenalkan dirinya kepada Ibu Eko Tatik dan 
mengutarakan maksud dan tujuannya datang ke SMP N 1 Jogonalan. Ibu Eko 
Tatik kemudian meminta surat izin yang peneliti telah bawa. Sembari membaca 
surat izin tersebut, Ibu Eko Tatik bertanya kepada peneliti tentang rencana 
penelitian yang akan dilakukan dan topik apa yang peneliti ingin angkat dalam 
skripsinya. 
Peneliti pun menjelaskan segala sesuatu tentang skripsi dan rencana 
penelitiannya kepada Ibu Eko Tatik. Peneliti mengutarakan jika ia berencana 
untuk meneliti siswa kelas VIII dan penelitiannya berkaitan dengan kemampuan 
menulis (writing skills) siswa. 
Setelah itu Ibu Eko Tatik meminta peneliti untuk menemuinya kembali 
keesokan harinya dengan membawa proposal skripsi yang peneliti telah susun. 
Karena dirasa cukup, peneliti pun kemudian berpamitan kepada Ibu Eko Tatik. 
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Field Note 3 
Time : Wednesday, November 05
th
, 2014 at 07.00-08.30 
Place : Teachers Office 
 
 Peneliti sampai di SMP N 1 Jogonalan (kompleks barat) sekitar pukul 
07.00 dan segera menuju ruang guru. Tetapi ternyata Ibu Eko Tatik belum tiba di 
sekolah sehingga peneliti harus menunggu sebentar. 
Setelah Ibu Eko Tatik sampai di ruang guru, beliau segera menghampiri 
dan menyapa peneliti. Peneliti kemudian menyerahkan salinan proposal miliknya 
kepada Ibu Eko Tatik. Hari itu, peneliti dan Ibu Eko Tatik berdiskusi tentang 
banyak hal mulai dari karakter siswa SMP N 1 Jogonalan, kesulitan yang dihadapi 
para guru Bahasa Inggris dan para siswa dalam proses belajar mengajar, 
kemampuan menulis (writing skills) siswa secara umum, dan penerapan 
kurikulum 2013 di sekolah tersebut. 
Dari diskusi tersebut, peneliti mendapat sedikit gambaran apa-apa saja 
yang akan dihadapinya pada saat penelitian. Peneliti pun tidak lupa meminta 
jadwal mengajar Ibu Eko Tatik dan memohon saran tentang kelas VIII mana yang 
harus peneliti teliti. 
“Untuk kelasnya sendiri, kira-kira yang memungkinkan untuk diteliti kelas 
VIII apa ya Bu?” “Ya monggo, njenengan gimana. Tadi kan sudah saya kasih 
jadwal, saya ngajarnya kelas VIII A, B, C, D, E. Tapi kalau menurut saya kelas A 
atau B yang paling enak walau kelas B mungkin agak susah diatur.” “Kelas VIII 
B itu kelas yang pelajaran Bahasa Inggris-nya dua-duanya pagi ya Bu?” “Iya 
mbak.” “Kalau begitu kelas VIII B saja Bu.” “Oh ya.” 
Setelah mendapatkan jadwal mengajar Ibu Eko Tatik dan menentukan 
kelas mana yang akan diteli, peneliti pun meminta izin untuk mengadakan 
observasi terlebih dahulu. Ibu Eko Tatik memberikan izin kepada peneliti untuk 
melakukan observasi pada hari Jumat, 07 November 2014. Setelah dirasa cukup 
dan karena telah menyita banyak waktu Ibu Eko Tatik, peneliti pun memohon 
pamit. 
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Field Note 4 
Time : Friday, November 07
th
, 2014 at 07.00-08.20 
Place : Class VIII B 
 
 Peneliti sampai di SMP N 1 Jogonalan (kompleks barat) sekitar pukul 
06.50 dan segera menuju ruang guru di kompleks barat untuk mencari Ibu Eko 
Tatik. Tetapi ternyata beliau belum tiba di sekolah. Seorang guru menyarankan 
peneliti untuk menunggu saja di ruang guru kompleks tengah karena biasanya Ibu 
Eko Tatik langsung menuju kesana jika mengajar kelas VIII. 
Peneliti pun mengucapkan banyak terima kasih kepada guru tersebut dan 
segera menuju ruang guru di kompleks tengah. Setiba disana ternyata Ibu Eko 
Tatik baru saja tiba dan langsung mengajak peneliti masuk ke kelas VIII B. 
Setelah Ibu Eko Tatik menyapa para siswa, beliau kemudian 
memperkenalkan peneliti dan menyampaikan maksud dan tujuan peneliti masuk 
ke kelas tersebut. Peneliti pun menyapa para siswa dan seluruh kelas membalas 
sapaan peneliti secara bersamaan. 
Peneliti kemudian diminta Ibu Eko Tatik untuk mengawasi dari bagian 
belakang kelas saja agar tidak mengganggu konsentrasi siswa. Setelah peneliti 
menempatkan diri di belakang kelas, Ibu Eko Tatik segera memulai pelajaran 
pada hari tersebut. 
Untuk pelajaran hari itu, Ibu Eko Tatik memberitahu para siswa bahwa 
mereka akan bekerja secara berkelompok. Ibu Eko Tatik kemudian menyuruh 
siswa yang duduk paling depan untuk mengucapkan „satu‟, diikuti dengan teman 
yang duduk di sampingnya dengan menyebutkan „dua‟ dan seterusnya sampai 
angka lima kemudian kembali lagi ke angka satu. 
Setelah semuanya mendapatkan giliran, Ibu Eko Tatik meminta siswa 
yang menyebutkan angka yang sama untuk membentuk satu kelompok dan 
mencari tempat duduk. Saat itu suasana kelas pun mulai gaduh. 
Semua kelompok yang sudah terbentuk harus memilih ketua kelompok 
masing-masing. Kemudian Ibu Eko Tatik menginstruksikan ketua kelompok 
untuk maju satu persatu ke depan menemui Ibu Eko Tatik. Di depan, beliau 
memberikan handout kepada setiap ketua kelompok sembari menjelaskan apa-apa 
saja yang harus kelompok mereka kerjakan. Handout untuk setiap kelompok 
berisi materi yang berbeda-beda. 
Setelah semua kelompok mendapatkan handout yang dimaksud, mereka 
segera mulai mendiskusikan materi yang ada di dalamnya. Kelas pun kembali 
ramai. Ibu Eko Tatik kemudian berkeliling kelas sembari mengecek tiap 
kelompok. Ada juga beberapa siswa yang tidak sungkan bertanya. Beberapa 
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diantara mereka bahkan meminta izin kepada Ibu Guru agar bisa membuka laptop 
untuk mencari materi-materi tertentu dari Internet. “Bu, boleh tidak kalau buka 
laptop?” “Buat apa?” “Mau cari-cari sesuatu dari Internet, Bu.” “Ya.” 
Setelah selesai mendiskusikan materi di handout, mereka diminta 
mengerjakan latihan yang juga terdapat di situ. Saat mengerjakan latihan tersebut, 
banyak siswa yang merasa kesulitan sehingga setiap kali Ibu Eko Tatik mendekat, 
mereka dengan segera menanyakannya kepada Ibu Guru mereka. 
Saat bel tanda pelajaran telah usai berbunyi, Ibu Eko Tatik menanyakan 
kepada para siswa apakah semua latihannya sudah selesai dikerjakan. Hampir 
semuanya menjawab belum, maka Ibu Eko Tatik memutuskan untuk meneruskan 
latihan tersebut pada pertemuan berikutnya. 
Ibu Eko Tatik pun meninggalkan kelas diikuti dengan peneliti. Dan karena 
beliau tidak harus segera mengajar lagi maka peneliti meminta izin untuk 
mewawancarai Ibu Eko Tatik. 
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Field Note 5 
Time : Friday, November 07
th
, 2014 at 08.30-08.50 
Place : Teachers Office 
 
 Setelah keluar dari kelas VIII B, Ibu Eko Tatik dan peneliti segera menuju 
ruang guru di kompleks tengah. Kemudian wawancara pun dimulai. Banyak hal 
yang ditanyakan oleh peneliti antara lain jadwal tetap Bahasa Inggris untuk kelas 
VIII B, karakteristik siswa kelas tersebut secara umum, dan kondisi belajar 
mengajar di kelas VIII B. Selain itu peneliti juga menanyakan tentang metode dan 
teknik pengajaran yang sering digunakan oleh Ibu Eko Tatik serta media 
pembelajaran yang siswa sering gunakan. 
Tidak lupa, peneliti mencari informasi dari guru yang bersangkutan 
tentang masalah yang biasa dihadapi para siswa baik itu masalah dalam Bahasa 
Inggris secara umum maupun dalam writing secara khusus. Peneliti juga 
menanyakan tentang keaktifan siswa  secara individu saat proses belajar mengajar, 
apakah sering dibentuk kelompok atau tidak saat ada kegiatan writing, kendala 
yang dihadapi baik siswa maupun guru sangat kegiatan writing berlangsung, dan 
juga apakah waktu menjadi kendala yang cukup berat dalam kegiatan writing. 
Karena bel tanda istirahat beberapa saat lagi akan berbunyi dan Ibu Eko 
Tatik harus mengurus koperasi sekolah maka peneliti segera mengakhiri 
wawancaranya. Setelah wawancara berakhir, peneliti menginformasikan kepada 
Ibu Eko Tatik bahwa ia akan mewawancarai siswa hari itu juga karena kebetulan 
mereka akan segera istirahat. 
Peneliti juga meminta izin untuk segera dapat mengadakan pre-test dan 
membagikan kuesioner. Ibu Eko Tatik memberi peneliti kesempatan untuk 
mengadakan pre-test pada keesokan harinya yaitu pada hari Sabtu, 08 November 
2014. Setelah mendapat izin, peneliti pun mengucapkan banyak terima kasih dan 
segera memohon pamit kepada Ibu Eko Tatik.  
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Field Note 6 
Time : Friday, November 07
th
, 2014 at 09.00-09.20 
Place : Class VIII B 
 
 Setelah berpamitan dengan Ibu Eko Tatik, peneliti segera menuju kelas 
VIII B. Di dalam kelas, ia mendapati beberapa siswa sedang asyik mengobrol. 
Peneliti kemudian mendekati satu orang diantaranya dan mengutarakan maksud 
dan tujuannya. Siswa tersebut pun bersedia diwawancarai. 
Peneliti memperkenalkan diri dan menanyakan nama siswa tersebut dan ia 
menjawab, Puput. Beberapa hal yang ditanyakan oleh peneliti antara lain 
tanggapan Puput tentang pelajaran Bahasa Inggris dan kesannya terhadap cara 
mengajar Ibu Eko Tatik. Peneliti tidak lupa juga menanyakan apakah Puput suka 
writing atau tidak. 
Setelah wawancara selesai, peneliti pun mengucapkan terima kasih. Siswa 
kedua yang diwawancarai oleh peneliti adalah Faza. Awalnya Faza tidak bersedia 
diwawancarai, namun setelah dibujuk peneliti, ia pun mau. 
Pertanyaan yang diajukan kurang lebih sama, namun peneliti merasa 
bahwa tanggapan Faza tentang Bahasa Inggris itu sendiri terkesan lebih positif 
dibanding Puput. Setelah menyelesaikan wawancara, peneliti pun mengucapkan 
terima kasih dan segera berpamitan. 
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Field Note 7 
Time : Saturday, November 08
th
, 2014 at 07.00-08.20 
Place : Class VIII B 
 
 Peneliti sampai di SMP N 1 Jogonalan (kompleks tengah) sekitar pukul 
06.50 dan segera menuju kelas VIII B karena ia telah diinformasikan oleh Ibu Eko 
Tatik untuk langsung masuk kelas saja. Peneliti kemudian menyiapkan worksheet 
untuk pre-test dan kuesioner yang akan dibagikan kepada siswa. 
Setelah bel tanda masuk berbunyi, peneliti segera menyuruh semua siswa 
untuk masuk dan menutup pintu ruang kelas. Peneliti memulai pertemuan hari itu 
dengan menyapa siswa terlebih dahulu. Kemudian ia meminta ketua kelas untuk 
memimpin doa. Setelah selesai berdoa, peneliti segera memeriksa kehadiran siswa 
dan ternyata ada seorang siswa yang tidak masuk karena ada urusan keluarga. 
Selanjutnya peneliti menjelaskan kepada siswa tentang maksud dan tujuan 
dirinya masuk ke kelas VIII B. Ia menyiapkan worksheet dan membagikannya 
kepada siswa. Setelah itu peneliti menjelaskan apa yang harus siswa lakukan. 
Setiap siswa diminta untuk menulis sebuah karangan pendek berdasarkan runtutan 
gambar yang ada pada worksheet dan untuk menjaga agar skor pre-test valid, 
maka siswa dilarang untuk mencontek pekerjaan teman lainnya ataupun 
menanyakan segala sesuatu yang berhubungan dengan tes tersebut. 
Ketika para siswa sibuk mengerjakan tes mereka, peneliti berjalan dari 
satu meja ke meja lainnya sambil memperhatikan pekerjaan siswa. Pada saat 
itulah peneliti menyadari bahwa banyak diantara siswa di kelas tersebut, 
khususnya siswa laki-laki, yang tidak begitu serius dalam mengerjakan tes 
tersebut. Beberapa diantara mereka dengan terang-terangan mencontek pekerjaan 
teman lainnya dan beberapa lagi terlihat sangat malas bahkan untuk memegang 
lembar soalnya sekalipun. 
Saat peneliti bertanya pada siswa-siswa tersebut, mereka kebanyakan 
menjawab, “Wah, nggak ada ide ni, Bu. Nggak pinter berimajinasi. Ngarang pakai 
bahasa Indonesia aja susah banget, apalagi pakai bahasa Inggris.” Walaupun 
begitu, peneliti tetap memberi semangat agar mereka dapat menyelesaikan tes 
tersebut. 
Satu jam telah berlalu dan peneliti menanyakan kepada para siswa apakah 
mereka sudah selesai mengerjakan tes tersebut. Karena sebagian dari mereka 
menjawab sudah, maka peneliti meminta para siswa yang sudah selesai segera 
mengumpulkan hasilnya kepada peneliti. 
Setelah semua lembar jawab terkumpul, peneliti kemudian membagikan 
kuesioner kepada para siswa dan meminta mereka mengisinya dengan jawaban 
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yang singkat, padat, dan jelas dengan menggunakan bahasa Indonesia. Mereka 
membutuhkan waktu kurang lebih 20 menit untuk mengisi kuesioner tersebut dan 
segera setelah bel tanda pergantian pelajaran berbunyi, peneliti meminta siswa 
mengumpulkan kuesioner mereka dan ia segera meninggalkan ruang kelas. 
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Field Note 8 
Time : Thursday, November 13
th
, 2014 at 10.00-10.30 
Place : Teachers Office 
 
 Peneliti sebelumnya telah membuat janji dengan Ibu Eko Tatik untuk 
bertemu pada hari Kamis, 13 November 2014 guna membahas tentang masalah-
masalah yang berkaitan dengan siswa, guru, pelajaran Bahasa Inggris, dan writing 
yang peneliti temukan selama observasi, pelaksanaan pre-test, dan dari hasil 
wawancara, kuesioner, serta nilai writing yang didapat siswa pada pre-test. 
Peneliti sampai di SMP N 1 Jogonalan (kompleks barat) sekitar pukul 
10.00 dan segera menuju ruang guru untuk menemui Ibu Eko Tatik. Ibu Eko Tatik 
kebetulan sedang berada di ruang guru sehingga diskusi pun bisa langsung 
dimulai. 
Peneliti menunjukkan daftar permasalahan yang telah ia susun di rumah 
untuk dimintakan pertimbangan kepada Ibu Eko Tatik. Beliau secara umum setuju 
dengan daftar permasalahan tersebut dan hanya menambahkan beberapa komentar 
di dalamnya. 
Setelah itu peneliti mendiskusikan permasalahan-permasalahan tersebut 
dengan Ibu Eko Tatik dan mengelompokkannya berdasarkan tingkat feasibility 
atau kemungkinan bisa tidaknya permasalahan tersebut untuk dipecahkan. Dari 
diskusi tersebut, didapatkan kesimpulan bahwa ada empat masalah yang memiliki 
kemungkinan cukup besar untuk dapat diselesaikan. Masalah-masalah tersebut 
antara lain berkaitan dengan sulitnya siswa mendapatkan ide saat kegiatan 
writing, terbatasnya kosa kata bahasa Inggris siswa, sulitnya siswa menyusun 
kalimat dalam Bahasa Inggris, dan ketidaktelitian mereka saat menggunakan 
tanda baca, huruf kapital, dan ejaan ketika menulis. 
Setelah itu peneliti meminta pendapat dari Ibu Eko Tatik tentang apakah 
topik yang akan peneliti angkat cukup relevan dengan masalah yang ada di 
lapangan dan apakah solusi yang peneliti ajukan akan dapat memecahkan 
permasalahan-permasalahan tersebut. Ibu Eko Tatik menjawab bahwa topik 
skripsi peneliti sangat relevan dengan apa yang siswa hadapi di kelas karena 
kendala siswa biasanya terletak kalau tidak pada speaking atau writing. Untuk 
solusi yang diajukan peneliti, Ibu Eko Tatik mendorong peneliti agar segera 
membuktikannya sendiri. 
Karena peneliti merasa sudah cukup berdiskusi dengan Ibu Eko Tatik 
maka peneliti pun mohon pamit dan berjanji akan menemui Ibu Eko Tatik lagi 
pada hari Senin, 17 November 2014. 
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Field Note 9 
Time : Monday, November 17
th
, 2014 at 09.00-10.30 
Place : School Store 
 
 Peneliti sampai di SMP N 1 Jogonalan (kompleks barat) sekitar pukul 
09.00 dan ketika memarkirkan kendaraannya, peneliti tidak sengaja melihat Ibu 
Eko Tatik sehingga peneliti langsung saja menghampiri beliau. Saat itu siswa 
sedang istirahat dan Ibu Eko Tatik mengatakan jika beliau harus mengurus 
koperasi sekolah terlebih dahulu sehingga peneliti diminta untuk ikut beliau saja 
ke koperasi sekolah. 
Setelah siswa masuk kelas, Ibu Eko Tatik menghampiri peneliti. Peneliti 
pun menyampaikan maksud dan tujuannya datang ke sekolah, yaitu untuk 
mewawancarai Ibu Eko Tatik. Banyak hal yang ditanyakan oleh peneliti 
khususnya tentang penerapan kurikulum 2013 di SMP N 1 Jogonalan. 
Peneliti memang kurang begitu paham tentang kurikulum  2013 dan Ibu 
Eko Tatik memakluminya. Beliau bahkan menyarankan peneliti untuk menunggu 
pergantian kebijakan pemerintah saja jika memang tidak siap mengajar dengan 
kurikulum 2013 karena Ibu Eko Tatik sendiri mengakui jika penerapan kurikulum 
yang baru memang lebih sulit. 
Setelah selesai mewawancarai Ibu Eko Tatik, peneliti pun sempat 
berbincang banyak dengan beliau dan beliau memberikan saran yang sangat 
berharga bagi peneliti. Setelah dirasa cukup, peneliti mohon pamit kepada Ibu 
Eko Tatik. 
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Field Note 10 
Time : Thursday, January 29
th
, 2015 at 08.30-09.30 
Place : Teachers Office 
 
 Saat mendengar bahwa pemerintah memutuskan agar sekolah-sekolah 
kembali menggunakan kurikulum KTSP untuk sementara waktu, peneliti pun 
segera membuat janji untuk bertemu dengan Ibu Eko Tatik. Peneliti sampai di 
SMP N 1 Jogonalan (kompleks tengah) sekitar pukul 08.30 dan segera menuju 
ruang guru untuk menemui Ibu Eko Tatik. 
Setelah bertemu dengan beliau, peneliti meminta izin untuk segera 
memulai penelitian. Ibu Eko Tatik memberi izin dan menanyakan apakah peneliti 
sudah mempersiapkan Rencana Pelaksanaan Pembelajaran (RPP) dan materinya. 
Peneliti pun kemudian mengkonsultasikan RPP yang telah ia susun dengan Ibu 
Eko Tatik. 
Secara umum, Ibu Eko Tatik tidak ada masalah dengan RPP-nya dan 
menanyakan apakah peneliti sudah membuat materi yang akan diberikan kepada 
siswa. Peneliti menjawabnya dengan „sudah‟, tetapi ia meminta izin agar dapat 
menggunakan materi yang diambil dari luar buku paket. Ibu Eko Tatik 
mengizinkan dengan syarat materi tersebut harus relevan dengan materi yang 
harus diberikan kepada siswa. 
Selanjutnya Ibu Eko Tatik dan peneliti mendiskusikan masalah jadwal 
untuk masuk kelas. Peneliti meminta agar dipersingkat saja sehingga Ibu Eko 
Tatik memberikan 5x pertemuan berturut-turut kepada peneliti untuk 
melaksanakan penelitiannya. Peneliti juga meminta tolong agar Ibu Eko Tatik 
bersedia menjadi pengawas, namun beliau hanya sanggup mengawasi pada 
pertemuan pertama dan terakhir saja. 
Setelah semuanya beres, peneliti mohon pamit kepada Ibu Eko Tatik dan 
beliau mengingatkan agar pada pertemuan pertama (Sabtu, 31 Januari 2015), 
peneliti datang lebih awal dan langsung saja masuk ke kelas VIII B. 
 
 
 
 
 
 
 107 
 
Field Note 11 
Time : Saturday, January 31
st
, 2015 at 07.00-08.20 
Place : Class VIII B 
 
 Peneliti sampai di SMP N 1 Jogonalan (kompleks tengah) sekitar pukul 
06.45 dan segera menuju kelas VIII B. Sembari menunggu Ibu Eko Tatik dan bel 
masuk berbunyi, peneliti menyiapkan segala sesuatunya, termasuk menuliskan 
pembagian kelompok berdasarkan skor yang siswa dapat pada pre-test yang telah 
dilaksanakan sebelumnya. 
Saat menuliskan nama-nama anggota kelompok di papan tulis, banyak dari 
siswa yang bertanya kepada peneliti, “Itu apa to Mbak?” “Kelompok. Nanti kalian 
bentuk kelompok sesuai ini ya?” “Ya.” Saat bel tanda masuk berbunyi, peneliti 
menyuruh semua siswa untuk masuk kelas, dan pada saat itulah Ibu Eko Tatik 
muncul. Peneliti menyapa Ibu Eko Tatik. Beliau kemudian masuk ke dalam kelas 
dan duduk di bagian paling belakang. 
Peneliti pun segera menutup pintu ruang kelas dan memulai pelajaran 
dengan terlebih dahulu menyapa para siswa dan meminta ketua kelas untuk 
memimpin doa. Setelah selesai berdoa, peneliti memeriksa kehadiran siswa, 
kemudian meminta maaf karena baru bisa meneruskan penelitiannya saat itu. Pada 
pertemuan tersebut, peneliti diinformasikan oleh para siswa jika salah satu dari 
teman mereka hari itu tidak masuk sekolah karena sakit. “Sudah berapa hari 
sakitnya?” “Sudah dua hari ini, Miss.” “Ada surat izinnya?” “Ada.” “Nanti segera 
diserahkan ke guru piket ya?” “Ya.” 
Peneliti mengawali pelajaran dengan meminta siswa membentuk 
kelompok terlebih dahulu, sesuai dengan apa yang sudah tertulis di papan tulis. 
Saat siswa harus membentuk kelompok inilah kelas kemudian menjadi sangat 
gaduh. Namun yang tidak disangka-sangka oleh peneliti adalah tanggapan siswa 
terhadap cara pembagian kelompok tersebut, karena banyak diantara mereka yang 
mengeluh merasa tidak cocok dengan teman sekelompok atau karena mereka 
adalah satu-satunya siswa laki-laki atau perempuan di kelompok tersebut. 
“Mbak, boleh ganti kelompok nggak? Masak aku cewek sendiri. Nggak 
enak ah.” “Mbak, pindah kelompok dong. Kelompok 1 ya?” “Kenapa?” “Nggak 
cocok sama teman-teman di kelompok 7.” Tetapi setelah peneliti menjelaskan 
maksud dan tujuannya membentuk kelompok dengan cara seperti itu, beberapa 
siswa pun terlihat lebih mengerti dan menerima. 
Setelah semua siswa membentuk kelompok dan menempatkan diri, 
peneliti pun segera memulai pelajaran. Pertama-tama ia menunjukkan gambar 
sebuah kebun binatang, lengkap dengan segala isinya. “Ayo, sekarang semua lihat 
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ke depan. What picture is this? Gambar apa ini?” “Kebun binatang, Bu.” “Bahasa 
Inggrisnya apa?” “.....” “A zoo. Repeat after me. Tirukan. A zoo.” “A zoo.” 
“Good.” “Apa kalian sudah pernah pergi to the zoo?” “Sudah, Gembira Loka.” 
Peneliti kemudian membagikan salinan dari gambar kebun binatang 
tersebut kepada setiap kelompok. Setelah itu peneliti meminta siswa mencermati 
gambar tersebut dan setiap siswa dalam satu kelompok ditugaskan untuk menulis 
satu saja kata dalam bahasa Inggris yang terlintas dalam pikiran mereka setelah 
melihat gambar kebun binatang tersebut. Namun peneliti mengingatkan agar kata 
yang mereka pilih tidak boleh sama dengan kata yang dipilih oleh teman dalam 
kelompok mereka masing-masing. 
Setelah semua siswa menulis kata tersebut, peneliti meminta setiap siswa 
untuk membagikan kata yang telah mereka tulis itu dengan kelompok mereka 
masing-masing, sehingga satu kelompok mendapatkan minimal empat sampai 
lima kata baru. Setiap anggota kelompok juga diminta untuk secara singkat 
membagikan pengalaman mereka saat berkunjung ke kebun binatang, dan apakah 
hal-hal yang mereka temukan di dalam gambar ada kesamaannya dengan apa yang 
langsung dapat mereka lihat di kebun binatang yang mereka kunjungi. 
Usai berdiskusi, beberapa siswa diminta secara sukarela untuk maju ke 
depan dan menuliskan kata yang telah mereka tulis sebelumnya. Peneliti tidak 
lupa mengingatkan kembali jika mereka tidak boleh menuliskan kata yang sama. 
“Now, who wants to write their word on the whiteboard? Ayo, siapa yang mau 
menuliskan kata-katanya di papan tulis?” “Saya Bu.” “Tapi ingat, tidak boleh ada 
yang sama ya.” Pada akhirnya, hampir setengah dari jumlah siswa kelas VIII B 
maju ke depan untuk membagikan hasil pikiran mereka dengan teman-teman 
sekelasnya. Kegiatan ini tentunya sangat berguna untuk menambah 
perbendaharaan kata siswa. 
Setelah belajar vocabulary, para siswa kemudian diminta untuk menyimak 
penjelasan singkat peneliti mengenai apa itu teks deskriptif, struktur, fungsi sosial, 
serta unsur kebahasaannya. Saat memberikan penjelasan, peneliti mengamati jika 
ada beberapa siswa yang sama sekali tidak memperhatikan. Peneliti memutuskan 
untuk menegur siswa-siswa tersebut. “Ayo, kalian yang ada di belakang, bisa 
menghadap ke depan sebentar? Tadi saya baru saja menjelaskan tentang apa itu 
teks deskriptif. Coba Mas yang di belakang, bisa diulangi, apa itu teks deskriptif?” 
“.....” “Tidak tahu?” “-menggeleng-” “Daniel, coba temannya dibantu. Teks 
deskriptif adalah?” “Teks yang menjelaskan tentang obyek, tempat, atau peristiwa 
tertentu.” “Sekarang kalian tahu apa itu teks deskriptif? Makanya kalau Miss 
sedang menjelaskan, tolong diperhatikan ya? Thanks, Daniel.” 
Selain menjelaskan tentang teks deskriptif, peneliti juga meminta para 
siswa untuk mempelajari kembali tentang struktur kalimat dan tense yang 
digunakan dalam teks deskriptif, yaitu simple present tense. Saat peneliti 
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menjelaskan tentang simple present tense, masih banyak sekali siswa yang terlihat 
kebingungan. Ada beberapa diantara mereka yang langsung bertanya kepada 
peneliti, tetapi ada juga siswa lain yang harus ditanyai terlebih dahulu tentang 
kesulitannya, baru mereka mau menyampaikannya kepada peneliti. “Risang, 
sudah sering menggunakan present tense kan? Sebelumnya sudah diajarin sama 
Bu Eko Tatik?” “Sudah.” “Berarti kalau disuruh menulis kalimat simple present 
sendiri sudah bisa?” “Belum lah Mbak.” “Why? Kesulitannya dimana?” “Ngasih 
kata kerjanya.” “-menerangkan kembali kepada Risang secara singkat-” 
Peneliti kemudian menuliskan lima contoh kalimat yang menggunakan 
simple present tense. Ia kemudian meminta lima siswa dengan nilai pre-test paling 
rendah untuk mengidentifikasi struktur kalimat tersebut dan juga kata kerjanya. 
Setelah itu peneliti memerintahkan seluruh siswa untuk meneliti jawaban teman-
teman mereka tersebut. “Class, can you check your friends’ works here? Tolong 
ini dicek ya, sudah benar semua atau belum.” Namun ternyata banyak diantara 
mereka yang jawabannya masih salah. 
Kegiatan selanjutnya adalah menulis kalimat yang mendeskripsikan 
tentang beberapa gambar yang merupakan bagian-bagian dari gambar kebun 
binatang yang peneliti tunjukkan sebelumnya. Worksheet dibagikan. Setiap 
kelompok mendapatkan satu lembar kertas. Di dalam kertas tersebut terdapat 
empat buah gambar. Secara berkelompok, siswa diminta menyusun satu kalimat 
simple present untuk mendeskripsikan setiap gambar tersebut. 
“Has each group already got a worksheet? Now your job is to construct a 
simple sentence that can describe each of those pictures. Kalau semua kelompok 
sudah mendapatkan worksheet, tugas kalian adalah menulis satu kalimat saja yang 
bisa mendeskripsikan setiap gambar yang ada di dalam worksheet kalian. Jadi 
setiap kelompok membuat empat kalimat. Jangan lupa untuk menggunakan simple 
present tense. Setiap kalimat bisa kalian kerjakan secara bersama-sama atau setiap 
anggota bisa menyusun satu kalimat yang nantinya harus dicek ulang oleh seluruh 
anggota kelompok. Waktu kalian adalah lima menit.” 
Sembari para siswa mengerjakan tugas mereka, peneliti berkeliling dari 
satu meja ke meja lainnya untuk memeriksa pekerjaan setiap kelompok. Pada saat 
itulah ia mendapati bahwa beberapa siswa yang secara tidak resmi menjadi ketua 
kelompok (siswa dengan nilai pre-test di atas rata-rata) malah asyik mengerjakan 
seorang diri tanpa menghiraukan teman-teman lainnya. Peneliti pun menegur 
mereka. “Kok ngerjain sendiri? Kenapa nggak bantuin teman-teman yang lain?” 
“Nggak ah, Miss. Mereka kan bisa kerja sendiri-sendiri.” “Tetap dibantuin ya. 
Kan kerja kelompok.” 
Setelah setiap kelompok berhasil membuat empat kalimat deskriptif, 
peneliti meminta mereka untuk menyusun kalimat-kalimat tersebut menjadi 
sebuah teks deskriptif yang baik. “If you have finished constructing, checking, and 
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discussing those four sentences, your next job is to arrange those sentences into a 
descriptive text. Kalau sudah selesai membuat kalimat dan empat-empatnya sudah 
dicek dan didiskusikan dengan kelompok masing-masing, tugas kelompok kalian 
selanjutnya adalah menyusun kalimat-kalimat tersebut menjadi sebuah teks 
deskriptif.” Seluruh kelompok dapat menyelesaikan tugas ini dalam waktu kurang 
dari lima menit. “How is it? Ada kendala dalam menyusun teks deskriptifnya?” 
“No, Miss. Mungkin tadi waktu menulis kalimatnya.” “Oh, OK. Good” 
Usai menyusun kalimat-kalimat tersebut menjadi sebuah teks deskriptif, 
peneliti meminta seorang perwakilan dari satu kelompok untuk menuliskan hasil 
pekerjaan kelompok mereka di papan tulis. Tulisan tersebut kemudian harus 
diteliti oleh seluruh siswa. “So, is this correct? Ada yang salah tidak?” “Ada Bu. 
Kalimat kedua itu kata kerjanya kurang -s” “OK, good catch.” 
Kegiatan terakhir pada pertemuan hari itu adalah menulis dua kalimat 
yang mendeskripsikan tentang salah satu teman mereka. “Now, the next exercise 
is for each group to write two sentences that can best describe one of your friends. 
Latihan selanjutnya adalah menulis dua kalimat yang dapat mendeskripsikan salah 
satu dari teman kalian. Setiap kelompok dapat memilih salah satu anggota 
kelompok kalian untuk dideskripsikan. Dua kalimat tersebut bisa menjelaskan 
tentang ciri-ciri fisik teman kalian itu. Apa dia tinggi, pendek, kurus, gemuk, 
cantik, ganteng, rambutnya lurus atau keriting. Kalian juga bisa menjelaskan 
tentang sifat mereka. Apa dia baik, ramah, bersahabat, cerewet, atau sifat-sifat 
lainnya. Selain itu kalian juga diperbolehkan untuk menjelaskan kebiasaan 
mereka. Apa dia suka datang terlambat, rajin mengerjakan PR, sering tidur saat 
pelajaran, atau kebiasaan-kebiasaan unik lainnya.” 
Setiap kelompok sibuk berdiskusi. Mereka juga terlihat mengamati dengan 
seksama salah satu anggota kelompok mereka masing-masing. “Bu, kalau pakai 
bahasa Indonesia dulu nggak apa-apa kan?” “Ya, seperti itu juga tidak apa-apa. 
Nanti kalau tidak tahu artinya, bisa cek kamus atau langsung tanya ke Miss.” 
“Thank you.” Setelah kurang lebih delapan menit, peneliti menanyakan apakah 
setiap kelompok sudah menyelesaikan tugas mereka. Sebagian besar menjawab, 
“Yes, Miss.”  
Bel pun berbunyi dan peneliti segera mengakhiri pertemuan hari itu 
dengan meringkas materi-materi apa saja yang sudah mereka pelajari. Sebelum 
meninggalkan kelas, peneliti mengingatkan agar setiap kelompok tetap 
menyimpan hasil pekerjaan mereka dan meminta mereka untuk membawanya 
kembali pada pertemuan selanjutnya yaitu hari Jumat, 06 Februari 2015. Peneliti 
pun segera mengucapkan salam perpisahan. Setelah keluar dari kelas, peneliti dan 
Ibu Eko Tatik segera menuju ruang guru untuk mendiskusikan hasil pertemuan 
pertama tersebut. 
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Field Note 12 
Time : Saturday, January 31
st
, 2015 at 08.30-08.45 
Place : Teachers Office 
 
 Setelah keluar dari kelas VIII B, Ibu Eko Tatik dan peneliti segera menuju 
ruang guru di kompleks tengah. Banyak hal yang peneliti diskusikan dengan Ibu 
Eko Tatik, terutama tentang pertemuan pertama untuk cycle 1 yang baru saja 
berlangsung. “Untuk pertemuan pertama sepertinya masih banyak yang harus 
dibenahi ya, Bu?” “Iya Mbak. Anda tadi terlihat cukup kewalahan dalam 
menangani kelas sebesar itu. Kalau mereka ramai, Anda diam saja dulu, nanti 
mereka juga akan ikut diam. Menghadapi siswa sebegitu banyak, manajemen 
kelasnya harus benar-benar bagus.” “Oh, baik Bu.” 
Peneliti juga menanyakan apakah materi yang diberikan kepada siswa 
sudah cukup. “Sudah lumayan, tinggal latihannya harus ditambah saja.” “Kalau 
langkah-langkah kegiatannya sendiri, ada yang perlu diubah tidak Bu?” 
“Sepertinya tidak perlu. Tadi sudah ada pembukaan, materi, dan juga latihan-
latihan kan?” “Iya Bu.” “Tapi mungkin memang transisi dari kegiatan satu ke 
kegiatan lainnya saja yang njenengan kurang cepat. Karena setiap pertemuan 
hanya 80 menit, waktu tidak boleh Anda sia-siakan.” “Baik Bu.” 
Sebagai persiapan untuk pertemuan mendatang, peneliti meminta pendapat 
dari Ibu Eko Tatik tentang rencana-rencana yang telah peneliti susun. Di 
pertemuan selanjutnya, peneliti berencana untuk mengulang tentang materi simple 
present tense secara singkat karena ia beranggapan bahwa masih banyak siswa 
yang kurang paham tentang materi tersebut. Ibu Eko Tatik setuju dengan rencana 
peneliti tersebut. Tetapi beliau mengingatkan agar pengulangan materi tersebut 
tidak boleh memakan banyak waktu. 
Setelah dirasa cukup, peneliti pun meminta izin kepada Ibu Eko Tatik 
untuk mewawancarai para siswa karena mereka sebentar lagi akan segera istirahat. 
Peneliti juga tidak lupa membuat janji untuk bertemu lagi dengan Ibu Eko Tatik 
pada hari Senin, 02 Februari 2015 guna mengkonsultasikan RPP dan materi yang 
akan digunakan pada pertemuan mendatang. Karena semuanya sudah beres, 
peneliti pun segera memohon pamit kepada Ibu Eko Tatik. 
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Field Note 13 
Time : Saturday, January 31
st
, 2015 at 09.00-09.10 
Place : Class VIII B 
 
 Setelah berpamitan dengan Ibu Eko Tatik, peneliti segera menuju kelas 
VIII B. Di dalam kelas, ia mendapati beberapa siswa sedang asyik mengobrol. 
Peneliti kemudian mendekati satu orang diantaranya dan mengutarakan maksud 
dan tujuannya. Siswa tersebut pun bersedia diwawancarai. 
Peneliti memperkenalkan diri dan menanyakan nama siswa tersebut dan ia 
menjawab, Berlian. Beberapa hal yang ditanyakan oleh peneliti antara lain paham 
atau tidaknya siswa tersebut terhadap materi Bahasa Inggris yang beberapa waktu 
lalu telah ia terima dan jika tidak paham, bagian mana saja yang ia tidak paham. 
Berlian menjawab bahwa ia masih kurang paham tentang kapan dirinya harus 
menggunakan kata kerja bentuk satu dan kapan kata kerja bentuk satu tersebut 
harus ditambah -s/-es. 
Selain itu peneliti juga menanyakan tanggapan Berlian tentang kerja 
kelompok, khususnya dalam aktifitas writing seperti yang baru saja mereka 
lakukan. Berlian beranggapan bahwa kerja kelompok sangatlah membantu karena 
mereka bisa bertukar ide dengan teman satu kelompok dan mereka tidak harus 
mengerjakan semuanya sendiri. Setelah menyelesaikan wawancara, peneliti pun 
mengucapkan terima kasih dan segera berpamitan. 
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Field Note 14 
Time : Monday, February 02
nd
, 2015 at 08.30-09.00 
Place : Teachers Office 
 
 Peneliti sampai di SMP N 1 Jogonalan (kompleks barat) sekitar pukul 
08.30 dan segera menuju ruang guru untuk menemui Ibu Eko Tatik. Setibanya di 
ruang guru, ternyata Ibu Eko Tatik sedang menantikan kedatangan peneliti. 
Peneliti pun memohon maaf karena telah membuat Ibu Eko Tatik menunggu. 
Usai berbincang-bincang sejenak, peneliti kemudian mengeluarkan RPP 
dan materi yang telah ia persiapkan. Ibu Eko Tatik segera membuka-buka dan 
membaca secara sekilas RPP serta materi tersebut. Beliau mengatakan bahwa 
tidak ada masalah berarti pada instrumen yang peneliti telah susun. 
Ibu Eko Tatik juga mengingatkan peneliti jika beliau tidak bisa setiap saat 
mengawasi jalannya penelitian, maka Ibu Eko Tatik sementara waktu menitipkan 
kelas VIII B kepada peneliti. Peneliti juga meminta maaf karena sudah 
memperlambat kegiatan belajar mengajar kelas VIII B. Ia berjanji akan 
melaksanakan penelitian dengan sebaik-baiknya dan tidak akan menyia-nyiakan 
waktu yang Ibu Eko Tatik telah berikan. 
Usai mengkonsultasikan RPP dan materi yang akan digunakan pada 
pertemuan mendatang, peneliti pun mohon pamit kepada Ibu Eko Tatik. Beliau 
tidak lupa mengingatkan peneliti agar selalu datang lebih awal dan langsung 
menyiapkan segala sesuatunya. Ibu Eko Tatik juga menginformasikan bahwa 
peneliti dapat menemui beliau sewaktu-waktu, baik di ruang guru kompleks 
tengah ataupun di koperasi sekolah kompleks barat. Setelah dirasa cukup, peneliti 
pun segera berpamitan. 
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Field Note 15 
Time : Friday, February 06
th
, 2015 at 07.00-08.20 
Place : Class VIII B 
 
 Peneliti sampai di SMP N 1 Jogonalan (kompleks tengah) sekitar pukul 
06.45 dan segera menuju kelas VIII B. Sembari menunggu bel masuk berbunyi, 
peneliti menyiapkan segala sesuatunya, termasuk menuliskan pembagian 
kelompok di papan tulis seperti yang ia lakukan pada pertemuan sebelumnya. Hal 
ini peneliti lakukan guna menghindari kemungkinan jika ada siswa yang lupa 
kelompoknya sendiri. 
Setelah bel masuk berbunyi, peneliti mengawali pelajaran hari itu dengan 
terlebih dahulu menyapa para siswa. Kemudian ia meminta ketua kelas untuk 
memimpin doa. Usai berdoa, peneliti pun segera memeriksa kehadiran siswa. 
Pada pertemuan kedua tersebut, tidak ada seorang siswa pun yang absen sehingga 
semuanya bisa mendapat materi pelajaran yang cukup sebelum akhirnya mereka 
harus melaksanakan post-test 1 pada pertemuan selanjutnya. 
Kegiatan pertama yang siswa lakukan pada hari itu adalah berlatih 
memberikan peer feedback. Namun sebelumnya, peneliti meminta para siswa 
untuk membentuk kelompok seperti pada pertemuan sebelumnya. Setelah seluruh 
kelompok menempatkan diri, peneliti meminta setiap kelompok untuk 
mengumpulkan latihan terakhir yang mereka lakukan pada pertemuan 
sebelumnya, yaitu menulis dua kalimat deskriptif yang menjelaskan tentang salah 
satu anggota kelompok mereka. 
Peneliti kemudian membagikan hasil pekerjaan kelompok tersebut secara 
acak. Setiap kelompok masing-masing mendapatkan satu pekerjaan kelompok 
lainnya. Peneliti juga menjelaskan bahwa setiap anggota kelompok harus ambil 
bagian dalam kegiatan peer feedback ini, walaupun tulisan yang harus dikoreksi 
hanya satu untuk tiap kelompoknya. 
Peneliti menginstruksikan agar setiap anggota kelompok, secara bergilir, 
membaca dua kalimat tersebut terlebih dahulu. Setelah itu setiap siswa bisa 
langsung melingkari satu bagian yang mereka anggap salah tanpa harus 
membenarkannya. Setelah semua anggota mendapatkan giliran, ketua kelompok 
diberi tanggung jawab untuk memimpin diskusi. Setiap kelompok harus 
mendiskusikan dan membenarkan koreksi dari anggota kelompok mereka masing-
masing. Setelah seluruh hasil pekerjaan kelompok dikoreksi, peneliti meminta 
setiap kelompok untuk mengumpulkan hasil diskusi dan koreksi mereka tersebut. 
Setelah kegiatan peer feedback usai, peneliti kemudian mulai menjelaskan 
kembali tentang materi yang para siswa telah pelajari pada pertemuan 
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sebelumnya. Peneliti memusatkan perhatiannya untuk menerangkan kembali 
tentang penggunaan V1 dan V1 + -s/-es karena masih banyak sekali siswa yang 
mengaku tidak begitu paham tentang materi tersebut. “After receiving some 
suggestions from Mrs. Eko and from some of you, now, I would like to repeat our 
previous material which was about simple present tense. Setelah mendapat 
masukan dari Ibu Eko Tatik dan beberapa diantara kalian, Miss akan menerangkan 
kembali materi yang telah kita pelajari sebelumnya, khususnya simple present 
tense, karena Miss tahu bahwa banyak diantara kalian yang kurang paham tentang 
kapan harus menggunakan V1 dan kapan V1 itu harus ditambah -s/-es.” “Iya 
Miss, ulang.” “Alright.” 
Sembari para siswa berdiskusi tentang simple present tense, peneliti 
mengingatkan setiap ketua kelompok untuk membantu anggotanya agar lebih 
paham tentang materi tersebut. “Sudah ngerti semua?” “Verb-nya belum, Mbak.” 
“OK, biar dijelasin sama Latif dulu, nanti dijelasin ulang di depan ya?” Pada 
pertemuan kali ini peneliti juga lebih banyak memberikan contoh-contoh kalimat 
simple present sehingga siswa mendapatkan gambaran, tidak hanya teori, 
bagaimana menggunakan simple present tense dengan baik dan benar. 
Disamping mengulang materi tentang simple present tense, peneliti juga 
menyisipkan beberapa materi baru yaitu materi tentang spelling, punctuation, 
capitalization, adverb, dan preposisi. Peneliti terlebih dahulu menjelaskan tentang 
fungsi mereka masing-masing. Kemudian peneliti memberikan beberapa contoh 
yang ia tulis di papan tulis. 
“Now, who knows what „beruang‟ is in English? Apa bahasa Inggrisnya 
beruang? Ada yang tahu?” “Bear, Miss.” “Correct. But how do you spell „bear’? 
Bagaimana kalian mengeja „bear‟?” “B-e-r?” “No. Kurang tepat. Sedikit lagi. Do 
you bring your dictionary? Open it, please. Kamusnya dibawa kan? Dicek dulu.” 
“.....” “How do you spell it?” “B-e-a-r” “Yes, correct. Yang harus kalian ingat 
adalah buka kamus kalian masing-masing jika kalian tidak yakin bagaimana ejaan 
dari suatu kata karena bahasa Inggris itu beda dengan bahasa Indonesia. Dalam 
bahasa Inggris, bagaimana kalian mengucapkan suatu kata itu terkadang berbeda 
dengan bagaimana kalian menulisnya. Jadi ingat, kamus itu penting, tidak hanya 
untuk mencari arti tetapi juga untuk cek pengejaan.” 
Untuk materi tentang punctuation dan capitalization, peneliti menuliskan 
lima contoh kalimat sederhana dengan penggunaan tanda baca dan huruf kapital 
yang benar. Kemudian peneliti melingkari setiap huruf kapital dan tanda baca 
pada kalimat-kalimat tersebut. Ia menjelaskan bahwa hal pokok yang harus siswa 
ingat adalah untuk selalu mengawali setiap kalimat dengan huruf kapital dan 
mengakhirinya dengan tanda baca titik. 
“Tetapi kalian juga harus ingat jika nama orang atau tempat, dimanapun 
letaknya dalam satu kalimat, juga harus diawali dengan huruf kapital. Selain titik, 
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kalian juga bisa menggunakan tanda tanya, untuk mengakhiri kalimat tanya, dan 
koma, untuk memberi jeda ditengah-tengah kalimat agar tidak terkesan terlalu 
panjang.” “Tanda seru Bu?” “Itu untuk mengakhiri kalimat seru atau perintah, 
tetapi sekarang sudah jarang digunakan.” 
Selanjutnya peneliti menjelaskan tentang adverb dan preposisi. “Adverb. 
Disini ada kata ad and verb, artinya jenis kata ini digunakan untuk menerangkan 
kata kerja. Contohnya, berlari dengan cepat, bahasa Inggrisnya run quickly. 
Berlari dengan bagaimana? Berlari dengan cepat. Maka dalam bahasa Indonesia, 
kebanyakan diawali kata „dengan‟ dan dalam bahasa Inggris kata tersebut 
sebagian besar diakhiri dengan „-ly‟, seperti slowly, quickly, carefully, carelessly, 
etc. Namun ada juga beberapa adverb atau kata keterangan yang tidak berakhiran 
dengan „-ly‟, seperti fast yang artinya dengan cepat, dan masih banyak lagi.” 
Kemudian peneliti menulis lima contoh kalimat yang terdapat kata keterangan 
didalamnya dan melingkari kata keterangan pada setiap kalimat tersebut. 
Materi selanjutnya adalah preposisi. Peneliti menjelaskan kepada para 
siswa jika adverb menerangkan kata kerja, preposisi berguna untuk menerangkan 
kata benda, termasuk orang, atau menghubungkannya dengan kata lainnya dalam 
sebuah kalimat. “Some prepositions are short, usually containing six letters or 
fewers. Beberapa preposisi biasanya cuma pendek-pendek, terdiri dari enam huruf 
atau kurang dari itu. Contoh preposisi misalnya in, on, under, above, before, after, 
etc.” Setelah menjelaskan sedikit tentang preposisi, peneliti menulis lima contoh 
kalimat yang terdapat preposisi didalamnya dan melingkari preposisi-preposisi 
tersebut. 
Pada akhir penjelasan, peneliti kembali menulis lima buah kalimat di 
papan tulis dan meminta lima sukarelawan, harus dari kelompok yang berbeda, 
untuk maju ke depan kelas. Peneliti menyuruh kelima siswa tersebut untuk 
membenarkan spelling, punctuation, dan juga capitalization pada setiap tersebut, 
dan mengidentifikasi adverb atau preposisi yang digunakan. Setelah selesai, 
peneliti meminta seluruh siswa untuk ikut mengoreksi pekerjaan teman mereka 
tersebut. Dua dari kelima siswa tersebut masih kurang tepat dalam 
mengidentifikasi preposisi. 
Usai mengulas kembali materi yang sebelumnya dan menambah sedikit 
materi tentang spelling, punctuation, capitalization, adverb, dan preposisi, peneliti 
kemudian mengajak para siswa untuk secara berkelompok menyusun kata acak 
agar menjadi kalimat yang baik dan benar. Mereka menyelesaikan latihan tersebut 
dengan sangat cepat. 
Setelah itu peneliti menyuruh setiap kelompok untuk mengganti subyek 
dari kalimat-kalimat yang telah mereka susun tersebut dengan nama anggota 
kelompok mereka masing-masing. Peneliti juga mengingatkan para siswa jika 
subyeknya berubah maka kemungkinan besar bentuk kata kerjanya juga harus 
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diubah. Dalam latihan ini, mereka terlihat agak kesulitan. “Ada yang perlu 
ditanyain?” “Susah Miss.” “Tapi bisa ngerjain kan?” “Diusahain.” “Nah, 
contohnya ini. Kalau subjeknya kamu ubah menjadi Jenny, maka kata kerjanya 
juga harus kamu ubah. Kenapa?” “.....” “Ini kata kerjanya masih dalam bentuk 
kata kerja satu karena subyek awalnya adalah „I‟. Tapi kalau subyeknya diganti 
dengan Jenny, yang dikategorikan „she‟, maka?” “Verb-nya harus V1 + -s/-es.” 
“Good. Terus kan kata kerjanya „get up‟, yang ditambahin -s/-es yang mana?” 
“Up?” “Yang ditambahin yang „get‟ karena „get up‟ itu frasa, terdiri dari dua kata 
atau lebih, sedangkan kata „get’ disini adalah V1 nya, jadi „get’ yang harus 
ditambah -s/-es.” “Terus kira-kira kamu tambahin yang mana, -s/-es?” “Ditambah 
-s?” “Karena?” “V1 nya diakhiri huruf mati?” “That’s correct. Sekarang paham 
kan?” “Yes, Miss. Thank you.” 
Sebelum seluruh kelompok selesai mengerjakan latihan mereka, peneliti 
pun mengakhiri pertemuan hari itu. Namun terlebih dahulu ia mengulang kembali 
secara singkat materi apa-apa saja yang telah mereka pelajari hari tersebut. 
Peneliti juga mengingatkan jika besok akan ada tes sehingga para siswa diminta 
untuk mempersiapkan diri sebaik-baiknya. Bel tanda pergantian pelajaran pun 
berbunyi. Peneliti kemudian mengucapkan salam dan meninggalkan kelas. 
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Field Note 16 
Time : Friday, February 06
th
, 2015 at 08.30-08.45 
Place : Teachers Office 
 
 Setelah keluar dari kelas VIII B, peneliti segera menuju ruang guru di 
kompleks barat untuk menemui Ibu Eko Tatik guna mengkonsultasikan RPP dan 
materi yang akan digunakan pada pertemuan selanjutnya. Sesampai di ruang guru, 
peneliti segera menghampiri Ibu Eko Tatik. 
“Selamat pagi, Bu. Maaf mengganggu.” “Oh, ya Mbak. Bagaimana tadi 
mengajarnya?” “Puji Tuhan semuanya lancar, Bu. Tadi saya sengaja memberikan 
lebih banyak materi, baru besok saya perbanyak latihannya.” “Oh, begitu.” “Iya, 
Bu.” “Sini Mbak, duduk dulu.” “Baik, Bu. Terima kasih.” “Lalu ada keperluan 
apa menemui saya?” “Mohon maaf jika sudah mengganggu. Bila Ibu sekiranya 
ada waktu, saya ingin mengkonsultasikan RPP serta materi yang akan saya 
pergunakan untuk pertemun besok.” “Ya.” 
Peneliti kemudian mengeluarkan RPP dan materi yang telah ia persiapkan. 
Ibu Eko Tatik segera membuka-buka dan membaca secara sekilas RPP serta 
materi tersebut. Beliau mengatakan bahwa tidak ada masalah berarti pada 
instrumen yang peneliti telah susun. Usai mengkonsultasikan RPP dan materi 
yang akan digunakan pada pertemuan selanjutnya, peneliti pun mohon pamit 
kepada Ibu Eko Tatik. 
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Field Note 17 
Time : Friday, February 06
th
, 2015 at 09.00-09.10 
Place : Class VIII B 
 
 Setelah berpamitan dengan Ibu Eko Tatik, peneliti segera menuju kelas 
VIII B. Di dalam kelas, ia mendapati beberapa siswa sedang asyik mengobrol. 
Peneliti kemudian mendekati satu orang diantaranya dan mengutarakan maksud 
dan tujuannya. Siswa tersebut pun bersedia diwawancarai. 
Peneliti memperkenalkan diri dan menanyakan nama siswa tersebut dan ia 
menjawab, Latif. Beberapa hal yang ditanyakan oleh peneliti antara lain paham 
atau tidaknya siswa tersebut terhadap materi Bahasa Inggris yang beberapa waktu 
lalu telah ia terima. Latif menjawab dengan ragu-ragu bahwa ia sudah paham 
tentang materi tersebut. Karena kurang puas dengan jawaban Latif maka peneliti 
menanyainya sekali lagi apakah ia benar-benar yakin kalau ia sudah paham. Latif 
pun menegaskan dengan anggukan kepala jika ia memang telah memahami materi 
tersebut. 
Selain itu peneliti juga menanyakan tanggapan Latif tentang kerja 
kelompok, khususnya dalam aktifitas writing seperti yang baru saja mereka 
lakukan. Latif beranggapan bahwa kerja kelompok sangatlah membantu karena 
mereka bisa bekerja bersama-sama. Setelah menyelesaikan wawancara, peneliti 
pun mengucapkan terima kasih dan segera berpamitan. 
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Field Note 18 
Time : Saturday, February 07
th
, 2015 at 07.00-08.20 
Place : Class VIII B 
 
 Peneliti sampai di SMP N 1 Jogonalan (kompleks tengah) sekitar pukul 
06.45 dan segera menuju kelas VIII B. Setelah bel berbunyi, peneliti langsung 
memulai pelajaran. Ia mengucapkan salam terlebih dahulu dan meminta ketua 
kelas untuk memimpin doa. Kemudian peneliti memeriksa kehadiran siswa. 
Sayangnya, pada pertemuan tersebut ada empat siswa yang tidak masuk tanpa 
keterangan yang cukup jelas. 
Kegiatan pertama pada hari itu yaitu membaca sebuah teks deskriptif 
sederhana tentang “Mom”. Namun peneliti terlebih dahulu meminta para siswa 
untuk bergabung dengan kelompok mereka masing-masing. “Do you still 
remember your team?” “Yes, Miss.” “Now, you need to regroup so we can start 
the lesson. Sekarang kalian harus bergabung lagi dengan kelompok kalian 
masing-masing sehingga kita bisa segera memulai pelajar hari ini.” 
Setelah seluruh kelompok menempatkan diri, peneliti membagikan teks 
tentang “Mom” tersebut dan meminta setiap kelompok untuk membaca teks itu 
terlebih dahulu. Kegiatan selanjutnya adalah menjawab pertanyaan yang berkaitan 
dengan isi bacaan tersebut. Tidak berapa lama, hampir semua kelompok telah 
menyelesaikan latihan tersebut. “Kok sudah selesai ngerjainnya?” “Lumayan 
gampang, Miss.” “Yakin betul semua?” “Hehe...” 
Peneliti kemudian meminta beberapa perwakilan kelompok untuk 
membaca jawaban dari kelompok mereka masing-masing. Setiap seseorang 
selesai membacakan jawaban mereka, peneliti akan mengulangi kembali jawaban 
tersebut dan meminta seluruh siswa menirukannya. Setelah itu peneliti juga 
menanyakan kepada para perwakilan kelompok tersebut, bagian manakah dalam 
teks deskriptif tersebut yang menjadi acuan bagi kelompok mereka dalam 
menjawab pertanyaan-pertanyaan itu. 
Kegiatan selanjutnya adalah menyusun kata acak. Peneliti membagikan 
worksheet kepada para siswa dan meminta setiap kelompok untuk menyusun kata 
acak tersebut agar menjadi kalimat yang benar. “The next exercise is for each 
group to arrange jumbled words into good sentences. Tugas kalian selanjutnya 
adalah menyusun kata acak menjadi kalimat-kalimat yang benar. Can you do 
that?” “Yes, Miss.” 
Setelah semua kelompok berhasil menyusun kata-kata acak tersebut 
menjadi kalimat yang baik dan benar, mereka kemudian ditugaskan untuk 
menyusun kalimat-kalimat tersebut menjadi sebuah teks deskriptif. “Ini juga 
 121 
 
gampang kan?” “Agak susah ini Mbak.” Agar menjadi sebuah teks deskriptif yang 
baik, setiap kelompok diminta untuk membuat kalimat identifikasi yang harus 
mereka tempatkan pada awal susunan teks yang telah mereka susun. 
“To complete this descriptive text, each group needs to make an 
identification, one sentence is enough. Now, discuss with your group what an 
appropriate sentence you have to put to be an identification of your descriptive 
text. Untuk melengkapi teks deskriptif ini, kalian perlu membuat kalimat 
identifikasi. Satu kalimat saja cukup. Kalimat identifikasi bisa juga disebut 
kalimat pembuka berisi apa atau siapa subyek yang kalian jelaskan tersebut. 
Contohnya, teks yang kalian susun ini menjelaskan tentang seseorang. Lalu siapa 
orang tersebut? Dari teks tersebut dapat kita ketahui bahwa it’s a he. Dia adalah 
seorang laki-laki, maka kalian bisa memakai kalimat identifikasi seperti Tono is 
my friend. Tetapi ini hanya contoh. Kalian harus membuat sendiri kalimat 
identifikasi kalian.” 
Sembari setiap kelompok mendiskusikan kalimat identifikasi yang tepat 
untuk teks deskriptif mereka masing-masing, peneliti memutuskan untuk meneliti 
pekerjaan mereka satu persatu. “Mbak, kalau namanya saja yang diganti nggak 
apa-apa?” “Tapi ingat, yang dijelaskan itu seorang laki-laki, maka nama yang 
digunakan juga harus nama seorang laki-laki. Untuk seterusnya, setiap kali kalian 
membuat teks deskriptif, jangan pernah lupa untuk membuat kalimat identifikasi 
dulu ya? Jangan tiba-tiba langsung she is beautiful, she-nya itu siapa, harus 
dijelasin dulu. Understand?” “Yes, Miss.” 
Setelah seluruh kelompok selesai menyusun teks deskriptif mereka 
masing-masing, peneliti meminta seorang perwakilan kelompok untuk menuliskan 
hasil pekerjaan kelompoknya di papan tulis dan menyuruh seluruh siswa untuk 
ikut mengoreksi pekerjaan teman mereka tersebut.  
Kegiatan selanjutnya adalah siswa ditugaskan untuk melengkapi teks 
deskriptif rumpang dengan kata kerja dan kata sifat yang telah disediakan. Peneliti 
pun meminta setiap kelompok untuk menggunakan kamus mereka dengan baik 
karena tujuan kegiatan ini adalah selain untuk melatih siswa agar dapat 
menggunakan kata kerja dan kata sifat dengan baik, juga untuk menambah kosa 
kata mereka. Usai menyelesaikan latihan ini, setiap kelompok diminta untuk 
membacakan satu hasil pekerjaan mereka. Kemudian peneliti menanyakan apa arti 
dari kalimat yang mereka baca itu dan jenis kata apa yang mereka gunakan untuk 
melengkapi kalimat rumpang tersebut, apakah kata kerja atau kata sifat. 
Usai melengkapi teks deskriptif rumpang, para siswa melanjutkan 
pelajaran hari itu dengan kegiatan selanjutnya yang merupakan kegiatan terakhir, 
yaitu kegiatan post-test 1. Peneliti terlebih dahulu memerintahkan para siswa 
untuk kembali ke meja mereka masing-masing. Kemudian ia membagikan 
worksheet kepada seluruh siswa. 
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Setelah worksheet dibagikan, peneliti menjelaskan perintah untuk 
mengerjakan tes tersebut. “Your job is to make a descriptive text entitled “Lea’s 
Family” based on the provided pictures and informasion. Tugas kalian dalam tes 
kali ini adalah menyusun sebuah teks deskriptif yang berjudul “Lea’s Family” 
berdasarkan gambar dan informasi dalam bentuk daftar kosa kata yang telah 
tersedia dalam worksheet kalian masing-masing.” 
Peneliti juga menekankan beberapa aturan penting yang harus para siswa 
taati selama tes berlangsung. Beberapa aturan tersebut antara lain adalah siswa 
dilarang mencontek pekerjaan teman lainnya karena tes tersebut adalah tes 
individu dan bukan kelompok lagi, sehingga mereka harus mengerjakannya sesuai 
dengan kemampuan mereka sendiri. Selain itu peneliti juga mengingatkan para 
siswa bahwa mereka tidak boleh membuka kamus saat tes berlangsung dan 
mereka tidak diperkenankan untuk menanyakan segala sesuatu yang berkaitan 
dengan isi tes tersebut kepada peneliti. Para siswa diberi waktu sampai bel tanda 
pergantian pelajaran berbunyi untuk menyelesaikan tes tersebut.  
Sembari para siswa mengerjakan, peneliti berkeliling dari satu meja ke 
meja lain untuk memeriksa pekerjaan mereka satu persatu. “Gimana, bisa ngerjain 
kan?” “Agak susah Mbak.” Satu jam pun telah berlalu dan bel tanda pergantian 
pelajaran akhirnya berbunyi. Peneliti segera meminta para siswa untuk 
mengumpulkan hasil pekerjaan mereka. Segera setelah pelajaran usai, peneliti 
mengucapkan salam, meninggalkan kelas VIII B, dan kemudian menuju ruang 
guru di kompleks barat untuk menemui Ibu Eko Tatik guna mendiskusikan hasil 
ketiga pertemuan dalam cycle 1. 
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Field Note 19 
Time : Saturday, February 07
th
, 2015 at 08.30-08.45 
Place : Teachers Office 
 
 Setelah keluar dari kelas VIII B, peneliti segera menuju ruang guru di 
kompleks barat untuk menemui Ibu Eko Tatik guna mendiskusikan hasil ketiga 
pertemuan dalam cycle 1. Sesampai di ruang guru, peneliti segera menghampiri 
Ibu Eko Tatik. 
“Selamat pagi, Bu.” “Pagi, Mbak. Bagaimana?” “Cycle 1 sudah selesai 
dilaksanakan. Tadi juga siswa baru saja saya beri tes. Moho maaf mengganggu, 
tapi kira-kira Ibu ada waktu tidak ya?” “Ada, Mbak. Sampai nanti jam istirahat.” 
“Soalnya saya ingin mendiskusikan dengan Ibu hasil sementara dari cycle 1, jika 
diperbolehkan tentunya.” “Oh, silahkan.” “Baik, Bu. Terima kasih.” 
“Sepanjang tiga pertemuan ini kemajuan siswa memang sudah terlihat, 
namun belum signifikan.” “Menurut Anda sebabnya apa?” “Implementasi dari 
cooperative learning-nya sendiri tidak ada masalah. Saya lihat mereka sangat 
semangat saat bekerja dalam kelompok, mampu menerima materi dengan baik 
serta mampu mengerjakan berbagai jenis soal. Tapi saya lihat mereka tidak begitu 
peduli dengan hasil akhirnya. Jadi saya kira ini masalah motivasi.” “Ya, bisa 
jadi.” Peneliti kemudian mengeluarkan hasil post-test para siswa dan 
menunjukkannya kepada Ibu Eko Tatik. 
“Jika Ibu mengizinkan, saya ingin meneruskan ke cycle 2.” “Rencananya 
mau berapa pertemuan?” “Dua pertemuan saja saya kira cukup, Bu.” “Langsung 
mulai pertemuan mendatang kan?” “Iya, Bu.” “Kira-kira sudah punya rencana apa 
untuk cycle 2-nya?” Peneliti pun menjelaskan kepada Ibu Eko Tatik beberapa 
rencana yang telah ia pikirkan. “Baiklah. Tapi rencananya tolong lebih 
dimatangkan lagi supaya hasilnya nanti lebih maksimal?” “Baik, Bu.” 
Sebelum berpamitan, peneliti terlebih dahulu membuat janji untuk 
bertemu dengan Ibu Eko Tatik pada hari Senin, 09 Februari 2015 guna 
mengkonsultasikan RPP dan materi yang akan digunakan pada cycle selanjutnya. 
Setelah dirasa cukup, peneliti pun memohon pamit kepada Ibu Eko Tatik. 
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Field Note 20 
Time : Saturday, February 07
th
, 2015 at 09.00-09.10 
Place : Class VIII B 
 
 Setelah berpamitan dengan Ibu Eko Tatik, peneliti segera menuju kelas 
VIII B. Di dalam kelas, ia mendapati beberapa siswa sedang asyik mengobrol. 
Peneliti kemudian mendekati satu orang diantaranya dan mengutarakan maksud 
dan tujuannya. Siswa tersebut pun bersedia diwawancarai. 
Peneliti memperkenalkan diri dan menanyakan nama siswa tersebut dan ia 
menjawab, Dika. Beberapa hal yang ditanyakan oleh peneliti antara lain tentang 
latihan-latihan yang mereka kerjakan beberapa waktu yang lalu. Apakah ia sering 
mengerjakan latihan-latihan semacam itu dan seberapa sulitkah latihan-latihan 
tersebut. Dika berpendapat kalau latihan yang paling sulit adalah ketika ia harus 
menyusun sebuah teks deskriptif utuh. Peneliti juga menanyakan pendapatnya 
tentang jenis-jenis latihan lainnya dan Dika  menjawab kalau latihan-latihan awal 
sebelum post-test, menyusun teks deskriptif secara individu, secara umum lebih 
mudah. 
Selain itu peneliti juga menanyakan tanggapan Dika tentang kerja 
kelompok, khususnya dalam aktifitas writing seperti yang baru saja mereka 
lakukan. Dika beranggapan bahwa kerja kelompok itu enak karena mereka bisa 
bekerja bersama-sama. Setelah menyelesaikan wawancara, peneliti pun 
mengucapkan terima kasih dan segera berpamitan. 
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Field Note 21 
Time : Monday, February 09
th
, 2015 at 08.00-08.30 
Place : Teachers Office 
 
 Peneliti sampai di SMP N 1 Jogonalan (kompleks barat) sekitar pukul 
08.00 dan segera menuju ruang guru untuk menemui Ibu Eko Tatik. Setibanya di 
ruang guru, peneliti pun menghampiri Ibu Eko Tatik yang ternyata sudah 
menunggu kedatangan peneliti. Peneliti pun memohon maaf karena telah 
membuat Ibu Eko Tatik menunggu. 
Usai berbincang-bincang sejenak, peneliti kemudian mengeluarkan RPP 
dan materi yang telah ia persiapkan. Ibu Eko Tatik segera membuka-buka dan 
membaca secara sekilas RPP serta materi tersebut. “Ini untuk dua pertemuan 
sekaligus ya, Mbak?” “Iya, Bu. Satu cycle sekaligus saja.” Setelah membacanya, 
beliau mengatakan bahwa tidak ada masalah berarti pada instrumen yang peneliti 
telah susun itu. 
Pada pertemuan kala itu, peneliti dan Ibu Eko Tatik juga membicarakan 
tentang rencana-rencana yang akan dilaksanakan pada cycle 2 dan hal-hal apa saja 
pada cycle 1 yang harus peneliti benahi. Usai berdiskusi dan mengkonsultasikan 
RPP serta materi yang akan digunakan pada cycle selanjutnya, peneliti pun mohon 
pamit kepada Ibu Eko Tatik.  
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Field Note 22 
Time : Friday, February 13
th
, 2015 at 07.00-08.20 
Place : Class VIII B 
 
 Peneliti sampai di SMP N 1 Jogonalan (kompleks tengah) sekitar pukul 
06.45 dan segera menuju kelas VIII B. Setelah bel berbunyi, peneliti langsung 
memulai pelajaran. Rencana pengajaran sudah dievaluasi sehingga peneliti yakin 
jika cycle ini akan lebih efektif dari cycle sebelumnya. Peneliti segera menyapa 
para siswa dan meminta ketua kelas untuk memimpin doa. Usai berdoa, peneliti 
pun kemudian memeriksa kehadiran siswa. Pada pertemuan tersebut, tidak ada 
seorang siswa pun yang absen. Peneliti juga sempat menanyakan alasan keempat 
siswa yang tidak masuk pada pertemuan sebelumnya. 
Setelah itu peneliti meminta seluruh siswa untuk membentuk kelompok 
kemudian memerintah setiap kelompok untuk duduk berurutan dan tidak 
terpencar seperti pada pertemuan-pertemuan sebelumnya. Peneliti menyuruh 
kelompok 1, 2, dan 3 untuk duduk di baris pertama. Setelah ketiga kelompok 
tersebut menempatkan diri, tiba giliran kelompok 4 dan 5 untuk memposisikan 
diri. Kedua kelompok tersebut mendapat tempat di baris kedua. Kelompok 6 dan 7 
ditempatkan di baris ketiga, dan kelompok 8, 9, 10 duduk di baris paling akhir. 
Kegiatan pertama pada hari itu adalah mencocokkan gambar tujuan wisata 
dengan nama negara dimana tempat wisata tersebut berada. Tidak hanya itu, 
setiap kelompok juga diminta untuk menulis satu kalimat yang dapat 
mendeskripsikan  gambar-gambar tujuan wisata tersebut. Peneliti sempat 
mengamati para siswa saat sedang berdiskusi dan mereka terlihat cukup 
menikmati kegiatan yang satu ini. “Latihannya gampang ya?” “Iya, Miss. Suka 
lihat gambar tempat-tempat wisata juga.” 
Setelah seluruh kelompok selesai mengerjakan latihan tersebut, peneliti 
meminta beberapa perwakilan kelompok untuk menuliskan hasil pekerjaan 
kelompok mereka masing-masing di papan tulis. Kemudian seluruh siswa diminta 
untuk ikut mengoreksi pekerjaan teman-teman mereka tersebut. Beberapa 
kelompok masih menuliskan kalimat yang kurang tepat, khususnya pada bagian 
penggunaan to be dan preposisi. 
Peneliti mengundang beberapa sukarelawan untuk membenarkan bagian-
bagian yang salah. “Come on, who wants to correct these mistakes? I’ll give you a 
plus point, for your valiant effort, if you want to try. Ayo, siapa yang mau 
mencoba membenarkan bagian-bagian yang salah ini. Ada poin plus-nya lho. Kan 
sudah tahu bagian mana yang salah, kalian hanya tinggal membenarkan.” Strategi 
ini tampaknya berhasil karena ada lebih dari lima orang siswa yang saling berebut 
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untuk membenarkan pekerjaan teman mereka. Karena bagian yang salah hanya 
beberapa, maka siswa yang lain terpaksa harus mengalah. “Next exercise, OK?” 
“OK Miss.” 
Untuk kegiatan selanjutnya, setiap kelompok diminta untuk melengkapi 
teks rumpang dengan kata-kata yang telah disediakan. Kegiatan ini bertujuan 
untuk menambah vocabulary siswa dan mengingatkan mereka kembali tentang 
struktur kalimat. “Don’t forget to check your dictionary if you are not sure about 
the meaning of certain word. Jika kalian tidak yakin dengan arti kata-kata tertentu, 
entah itu kata yang ada di teks atau kata yang telah disediakan di dalam kotak, 
kalian harus memeriksa kamus terlebih dahulu. Understand?” “Yes.” 
Seluruh kelompok dengan cepat menyelesaikan pekerjaan mereka karena 
mereka sudah terbiasa mengerjakan latihan semacam ini. Setelah memastikan 
bahwa semua telah selesai dengan tugas mereka, peneliti pun meminta beberapa 
perwakilan kelompok untuk membacakan hasil pekerjaan kelompok mereka 
masing-masing. Umpan pemberian poin tambahan kembali peneliti gunakan. 
Kemudian peneliti menyuruh siswa untuk segera mulai membacakan hasil 
pekerjaan kelompok mereka tersebut. Peneliti juga mengulang jawaban-jawaban 
yang dibacakan siswa-siswa tersebut dan selanjutnya meminta seluruh siswa 
menirukan apa yang diucapkannya itu.  
Kegiatan selanjutnya adalah latihan mengoreksi atau memberikan 
feedback. Namun, jika biasanya mereka mengoreksi pekerjaan dari kelompok lain, 
kali ini peneliti telah menyediakan teks yang di dalamnya terdapat kesalahan-
kesalahan yang harus mereka koreksi. Kesalahan-kesalahan tersebut ada yang 
berupa kesalahan ejaan, penggunaan huruf besar, tanda baca, dan penggunaan kata 
yang kurang tepat . Setiap kelompok juga akan lebih mudah mengerjakan latihan 
ini karena bagian yang salah tersebut sudah dicetak tebal sehingga mereka hanya 
tinggal membenarkan bagian-bagian yang salah itu. Kegiatan ini bertujuan untuk 
membantu para siswa agar bisa lebih teliti lagi, baik dalam proses writing maupun 
dalam memberikan feedback untuk tulisan-tulisan lain, karena ketelitian 
merupakan salah satu kunci utama dalam writing. 
Saat semua kelompok sibuk mendiskusikan dan mengoreksi teks mereka 
masing-masing, peneliti berkeliling dari satu meja ke meja lainnya untuk 
memeriksa pekerjaan setiap kelompok. “Susah ya?” “Iya, mbak. Njlimet banget 
sih. Nggak ada yang lebih mudah ya?” Setelah seluruh kelompok menyelesaikan 
tugas mereka, peneliti meminta beberapa perwakilan kelompok untuk maju ke 
depan dan menuliskan hasil pekerjaan kelompok mereka masing-masing di papan 
tulis. Selanjutnya, seluruh siswa diminta untuk bersama-sama mengoreksi 
pekerjaan teman-teman mereka tersebut. Sebagian besar tulisan mereka sudah 
betul, namun ada juga beberapa bagian yang masih salah, misalnya saja bagian 
penggunaan tanda baca dan pemilihan kata. 
 128 
 
Usai berlatih mengoreksi, setiap kelompok kemudian diberikan tugas 
untuk menyusun sebuah teks deskriptif sederhana berdasarkan gambar dan 
vocabulary yang telah disediakan. Sambil membagikan worksheet, peneliti 
menjelaskan kepada para siswa cara untuk mengerjakan tugas terakhir pada 
pertemuan hari itu. 
“This is still a group work. Your next job is to construct a simple 
descriptive text based on a picture and the list of vocabulary that has been 
provided. Tugas kalian selanjutnya adalah menyusun satu teks deskriptif 
sederhana berdasarkan sebuah gambar dan juga daftar kosa kata yang telah 
tersedia. Cara cepat menyusun sebuah teks adalah dengan mengembangkan setiap 
kosa kata yang telah tersedia menjadi sebuah kalimat yang nantinya bisa kalian 
susun menjadi sebuah teks.” 
Sambil menunggu setiap kelompok menyelesaikan latihan tersebut, 
peneliti berkeliling kelas untuk memeriksa hasil pekerjaan kelompok mereka satu 
persatu. Hal penting yang peneliti perhatikan adalah masih banyaknya kelompok 
yang masih tetap merasa kesulitan dalam menyusun sebuah teks deskriptif 
walaupun dengan bantuan vocabulary sekalipun. 
Kemudian peneliti tersadar jika banyak diantara para siswa tersebut, atau 
mungkin seluruhnya, yang kurang begitu familiar dengan obyek yang peneliti 
pilih untuk mereka deskripsikan, yaitu Spinx yang merupakan salah satu tujuan 
wisata di Negara Mesir. Hal ini tentu saja menjadi pelajaran yang sangat berharga 
bagi peneliti dalam memilih materi sehingga peneliti bisa lebih selektif lagi saat 
proses pemilihan materi yang akan ia pergunakan pada pertemuan mendatang. 
Setelah seluruh kelompok menyelesaikan latihan mereka, peneliti meminta 
setiap ketua kelompok untuk mengumpulkan pekerjaan kelompok mereka masing-
masing. Peneliti tidak lupa pula mengingatkan para siswa jika esok pagi 
merupakan pertemuan terakhir dan mereka akan diberikan tes lagi untuk yang 
terakhir kalinya. Oleh sebab itu peneliti meminta mereka untuk mempersiapkan 
diri dengan baik. Bel tanda pergantian pelajaran pun berbunyi. Peneliti 
mengucapkan salam dan meninggalkan kelas VIII B. 
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Field Note 23 
Time : Friday, February 13
th
, 2015 at 09.00-09.20 
Place : Class VIII B 
 
 Setelah beberapa lama menunggu bel tanda istirahat pun akhirnya 
berbunyi dan peneliti segera menuju kelas VIII B. Di dalam kelas, ia mendapati 
beberapa siswa sedang asyik mengobrol. Peneliti kemudian mendekati satu orang 
diantaranya dan mengutarakan maksud dan tujuannya. Siswa tersebut pun 
bersedia diwawancarai. 
Peneliti memperkenalkan diri dan menanyakan nama siswa tersebut dan ia 
menjawab, Rangga. Beberapa hal yang ditanyakan oleh peneliti antara lain 
tentang latihan-latihan yang mereka kerjakan beberapa waktu yang lalu, apakah ia 
sering mengerjakan latihan-latihan semacam itu dan seberapa sulitkah latihan-
latihan tersebut. Rangga menjawab kalau Bu Eko banyak memberikan latihan 
sederhana seperti menyusun kata acak atau mengisi kalimat rumpang. Yang 
jarang ia terima adalah latihan langsung membuat teks. 
Selain itu peneliti juga menanyakan tanggapan Rangga tentang kerja 
kelompok, khususnya dalam aktifitas writing seperti yang baru saja mereka 
lakukan. Rangga lebih memilih kerja kelompok daripada kerja secara sendiri-
sendiri. 
Setelah wawancara selesai, peneliti pun mengucapkan terima kasih. Siswa 
kedua yang diwawancarai oleh peneliti adalah Wulan. Pertanyaan yang diajukan 
pun kurang lebih sama. Namun Wulan mengatakan jika Bu Eko juga cukup sering 
memberi latihan menulis teks. Bagi Wulan, bagian paling sulit adalah pada 
penggunaan kosa kata Bahasa Inggris. Setelah menyelesaikan wawancara, peneliti 
pun mengucapkan terima kasih dan segera berpamitan. 
 
 
 
 
 
 
 
 130 
 
Field Note 24 
Time : Saturday, February 14
th
, 2015 at 07.00-08.20 
Place : Class VIII B 
 
 Peneliti sampai di SMP N 1 Jogonalan (kompleks tengah) sekitar pukul 
06.45 dan segera menuju kelas VIII B. Setelah bel berbunyi dan Ibu Eko tatik 
masuk ke kelas, peneliti pun langsung memulai pelajaran. Peneliti terlebih dahulu 
menyapa para siswa. Setelah itu ia meminta ketua kelas untuk memimpin doa. 
Usai berdoa, peneliti kemudian memeriksa kehadiran siswa. Pada pertemuan 
terakhir tersebut, tidak ada seorang siswa pun yang absen. Setelah memeriksa 
kehadiran siswa, peneliti meminta para siswa untuk segera membentuk kelompok 
dan menempatkan diri pada tempat yang telah ditentukan, seperti pada pertemuan 
sebelumnya. 
Kegiatan pertama pada pertemuan terakhir kala itu adalah peer feedback. 
Peneliti membagikan latihan terakhir dari pertemuan sebelumnya secara acak dan 
meminta setiap anggota kelompok untuk berkontribusi memberikan koreksi. “The 
first exercise is for each group to give feedback on the work of other group. 
Latihan selanjutnya adalah memberikan masukan dan juga mengoreksi hasil 
pekerjaan kelompok lain yang telah kalian kumpulkan pada akhir pertemuan 
sebelumnya. Walaupun ini adalah pekerjaan kelompok, pastikan bahwa setiap 
anggota ikut ambil bagian dalam kegiatan ini karena peer feedback akan sangat 
membantu meningkatkan kepekaaan kalian pada writing mechanics atau detil-
detil dalam proses menulis yang biasanya sering kalian abaikan.” 
Setiap kelompok diberi waktu sekitar sepuluh menit untuk menyelesaikan 
tugas mereka. Sembari para siswa mengerjakan, peneliti berkeliling kelas dan 
memeriksa pekerjaan masing-masing kelompok. “Ada kesulitan tidak?” “Sejauh 
ini tidak Bu. Tapi ya itu, mengoreksi seperti ini harus benar-benar teliti.” 
“Memang, tapi banyak manfaatnya juga sebenarnya. Kalian kan dituntut harus 
bisa meneliti dan mengoreksi tulisan kalian sendiri setelah kalian selesai 
menulisnya. Makanya ini bisa jadi latihannya. Kalau kalian mampu mengoreksi 
tulisan orang lain maka ketika kalian mengoreksi tulisan sendiri akan terasa lebih 
mudah.” 
Setelah memastikan bahwa seluruh kelompok telah selesai memberikan 
masukan dan mengoreksi hasil pekerjaan teman-teman mereka, peneliti pun 
meminta setiap kelompok untuk mengembalikan hasil pekerjaan tersebut kepada 
kelompoknya masing-masing. Peneliti juga tidak lupa menyuruh pemiliknya 
untuk memeriksa apakah hasil koreksi dari teman-teman mereka tersebut sudah 
tepat atau belum. 
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Usai para siswa memberikan peer feedback, peneliti menjelaskan kembali 
secara sekilas materi yang telah siswa pelajari sebelumnya, sebagai bekal mereka 
untuk menghadapi post-test 2. Materi-materi yang peneliti ulang antara lain 
struktur kalimat, simple present tense, spelling, capitalization, punctuation, 
adverb, dan preposisi. “To prepare you for the final test, I would like to re-explain 
some materials that you have already learned in the previous meetings. Untuk 
membekali kalian dalam menghadapi tes terakhir ini, Miss akan menjelaskan 
ulang secara singkat beberapa materi yang telah kalian pelajari pada pertemuan-
pertemuan sebelumnya.” 
Setelah selesai memberikan penjelas ulang tentang materi-materi yang 
dianggap penting, peneliti juga memastikan bahwa seluruh siswa sudah paham 
tentang materi-materi tersebut. “Do you have any questions? Apakah ada 
pertanyaan, sebelum kita beralih ke latihan selanjutnya?” “No, Miss.” “Sudah 
paham kan?” “Sudah.” “Berarti sudah siap mengerjakan tesnya?” “Beluuuuum.” 
Untuk latihan selanjutnya, peneliti meminta setiap kelompok untuk 
menyusun satu paragraf deskriptif untuh tentang Prambanan Temple. Para siswa 
akan dibantu dengan gambar dan juga vocabulary yang berkaitan dengan Candi 
Prambanan. Latihan yang satu ini mungkin agak berbeda karena peneliti berjanji 
untuk memberikan hadiah bagi kelompok yang hasil tulisannya paling bagus. 
“Kelompok dengan tulisan terbagus dan terbenar tentang Prambanan 
Temple nanti akan dapat hadiah.” “Beneran, Miss?” “Iya, bener.” “Yeeeeee….”. 
Dengan dikeluarkannya amunisi terakhir ini, tampaknya para siswa lebih 
bersemangat dan antusias dalam mengerjakan tugas mereka. “Mbak, nanti satu 
kelompok dapat hadiah semua?” “Iya dong. Makanya nulisnya yang bagus ya?” 
“OK.” Setelah setiap kelompok selesai menulis paragraf mereka masing-masing, 
peneliti meminta agar hasilnya dikumpulkan. 
Untuk post-test 2 ini, seperti biasa peneliti memerintahkan siswa untuk 
kembali ke meja mereka sendiri-sediri. Setelah itu peneliti mulai membagikan 
worksheet sembari menjelaskan aturan untuk mengerjakan tes tersebut. “Your job 
is to write a descriptive text about your favorite place for holiday. You also have 
to explore all words such as nouns, verbs, adjectives, adverbs, and prepositions. 
Tugas kalian adalah menyusun satu teks deskriptif tentang tempat wisata favorit 
kalian. Gunakan semua jenis kata yang kalian tahu, mulai dari kata benda, kerja, 
sifat, kata keterangan atau adverb, dan preposisi. Aspek-aspek yang dapat kalian 
jelaskan misalnya saja tentang nama tempat tersebut, letaknya, dan juga hal-hal 
yang dapat kalian nikmati saat berkunjung ke tempat tersebut.” 
Seperti halnya pada tes-tes sebelumnya, dalam post-test 2 ini, siswa harus 
bekerja secara individu, tidak boleh bertanya kepada teman apalagi mencontek, 
dan juga tidak diperbolehkan membuka kamus. Peneliti memberi mereka waktu 
sampai bel tanda pergantian pelajaran berbunyi untuk menyelesaikannya. 
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Saat para siswa mengerjakan, peneliti berkeliling kelas sambil memeriksa 
hasil pekerjaan mereka. Setelah beberapa menit, peneliti kembali ke meja guru 
dan meneliti pekerjaan siswa, tentang Prambanan Temple, yang baru saja 
dikumpulkan. Setelah menyelesaikannya, peneliti memeriksa jam dan 
menginformasikan kepada para siswa jika waktu tinggal sepuluh menit lagi. 
Sebelum bel berbunyi, peneliti meminta siswa untuk segera mengumpulkan 
pekerjaan mereka. 
Beberapa menit sebelum bel berbunyi, peneliti segera mengumumkan 
kelompok terbaik sesuai dengan hasil latihan terakhir yang telah mereka 
kumpulkan. Kelompok 3 ternyata yang menjadi pemenangnya. Peneliti 
memanggil salah satu perwakilan kelompok 3 dan menyerahkan hadiah pada 
siswa tersebut. Seluruh siswa pun bertepuk tangan. 
Bel akhirnya berbunyi dan peneliti mengucapkan banyak terima kasih atas 
bantuan siswa kelas VIII B selama ini. Peneliti pun mengucapkan salam 
perpisahan dan meninggalkan ruang kelas tersebut bersama dengan Ibu Eko Tatik. 
Setelah itu peneliti dan Ibu Eko Tatik segera menuju ruang guru di kompleks 
tengah untuk mendiskusikan akhir dari cycle 2 tersebut. 
Dari hasil diskusi tersebut dapat disimpulkan jika metode cooperative 
learning memang sangat membantu siswa dalam meningkatkan writing skills 
mereka. Karena Ibu Eko Tatik akan segera mengajar maka peneliti pun mohon 
pamit serta mengucapkan terima kasih sedalam-dalamnya atas bantuan Ibu Eko 
Tatik selama peneliti mengadakan penelitian di SMP N 1 Jogonalan. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 133 
 
Field Note 25 
Time : Monday, February 16
th
, 2015 at 07.00-07.30 
Place : Teachers Office 
 
 Peneliti sebelumnya telah membuat janji dengan Ibu Eko Tatik untuk 
bertemu pada hari Senin, 16 Februari 2015 guna melakukan diskusi lajutan dan 
peneliti juga ingin berpamitan secara langsung dengan Ibu Eko Tatik beserta 
guru-guru lain yang telah banyak membantu peneliti selama proses peneliti 
berlangsung. 
Peneliti sampai di SMP N 1 Jogonalan (kompleks barat) sekitar pukul 
07.00 dan segera menuju ruang guru untuk menemui Ibu Eko Tatik. Setibanya di 
ruang guru, peneliti diminta untuk menunggu sebentar karena Ibu Eko Tatik 
belum tiba di sekolah. Setelah Ibu Eko Tatik tiba, peneliti pun segera menyapa 
beliau. “Wah, sudah selesai ya Mbak?” “Iya, Bu. Ini berkat bantuan Ibu juga jadi 
saya mengucapkan banyak terima kasih.” “Sama-sama, Mbak.” 
Usai berbincang-bincang sejenak, peneliti kemudian mengeluarkan hasil 
post-test 2 siswa yang telah ia koreksi. “Tes yang terakhir sudah saya koreksi dan 
hasilnya sangat memuaskan?” “Oh ya? Bagus kalau begitu. Berarti memang 
metodenya cocok juga untuk pelajaran writing.” “Iya, Bu.” Pada diskusi tersebut, 
peneliti menceritakan pengalamannya selama mengadakan penelitian khususnya 
di kelas VIII B. Dan dari tanggapan-tanggapan Ibu Eko Tatik, peneliti 
mendapatkan banyak masukan dan ilmu dari beliau.  
Usai berdiskusi, peneliti pun mengucapkan banyak terima kasih atas 
sambutan baik dan bantuan yang tidak terhingga yang telah Ibu Eko Tatik berikan 
kepadanya selama peneliti mengadakan penelitian di SMP N 1 Jogonalan. Tidak 
lupa, peneliti juga memberikan sedikit kenang-kenangan kepada beliau. Setelah 
itu peneliti mohon pamit kepada Ibu Eko Tatik dan guru-guru yang kebetulan 
masih berada disitu. 
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INTERVIEW TRANSCRIPTS 
 
Interview 1 
Friday, November 07
th
, 2014 
 
GUIDE 
P: Peneliti 
G: Guru 
 
P: Kalau anak-anak untuk writing sendiri pripun, Bu? Apa ada yang senang 
writing, hobi, atau malah ada yang tidak suka? 
G: Kalau semua dikatakan hobi writing ya tidak ya. Ya tergantung tugas yang 
diberikan, anak melakukan gitu. 
P: Kalau kerja kelompok sendiri seperti apa Bu biasanya? 
G: Tadi njenengan bisa lihat sendiri tadi kerjasamanya. Ya sama, biasanya juga 
seperti itu. 
P: Apa biasannya ada yang tidak mau mengerjakan atau bagaimana? 
G: Ya kalau saya lihat tadi kayaknya semua kerja, soalnya kan punya masalah. 
Tugas yang saya berikan itu kan masalah. Mereka kan semuanya berusaha 
memecahkan yang saya berikan itu. 
P: Untuk kegiatan writing Ibu biasanya menggunakan metode atau teknik 
pembelajaran apa? 
G: Ya tadi kan kelompok Mbak, untuk tadi saya membuat kayak sejenis handout.  
P: Selain handout, mungkin ada media lain yang sering digunakan? 
 135 
 
 
 
G: Media, maksudnya? 
P: Apa sering menggunakan seperti gambar-gambar, video, atau contoh writing 
dari Internet? 
G: Itu tergantung materi yang diberikan, Mbak. Jadi kalau reading ya bisa 
menggunakan teks atau bacaan, kalau diskusi bisa berupa seperti yang saya 
berikan tadi. Seharusnya medianya kan LCD, tapi ini kan belum. Memang 
sebenarnya persiapan juga belum matang. Boro-boro LCD, buku saja belum 
dibagi. 
P: Biasanya satu buku untuk berapa orang? 
G: Satu siswa, satu buku. 
P: Kalau tidak untuk diskusi seperti tadi, untuk pelajaran biasa keaktifan siswa 
sendiri itu seperti apa, Bu? 
G: Ya baik, guru itu sebisa mungkin hanya memberikan materi sedikit terus nanti 
anak yang kerja. 
P: Jadi anak dituntut lebih aktif ya? 
G: Iya...iya. Nanti guru membimbing. 
P: Jadi harus lebih sering dibentuk diskusi seperti itu tadi? 
G: Ya, anak lebih aktif. Bahkan saya diluar dugaan ternyata anak-anak sudah 
banyak yang punya laptop. Saya tidak menyangka itu baru kali ini tadi izin  
kalau bawa laptop boleh dibuka. Boleh. Nah, ternyata mereka kan sebelumnya, 
kemarin waktu pertemuan pertama sudah saya sampaikan supaya kamu yang 
aktif. Kalau diberi materi dengarkan, pahami, kemudian banyak bertanya. 
Kalau sedang bertanya, sudah puas, masih ada yang kurang jelas, cari 
informasi yang lain bisa dari buku bisa dari Internet. 
P: Jadi tanya sendiri ya, Bu? 
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G: Iya. 
P: Kalau untuk kelompok, kelas lain dibentuk seperti itu tadi juga? 
G: Kurang tahu. 
P: Maksudnya untuk kelas yang Ibu ampu. 
G: Tadi kan masuk kelas VIII B, nanti kelas VIII C juga. 
P: Untuk kendalanya Bu, untuk writing seperti apa? 
G: Kendala untuk writing? Ya itu kalau anaknya kurang aktif, biasanya disuruh 
menulis itu ya hanya dapat sedikit, kalau mengarang. Kalau untuk menulisnya 
ya tergantung itu tadi, anak yang tidak aktif hanya dapat menulis beberapa 
kalimat karena mereka memang kurang aktif tadi. 
P: Kamusnya sendiri bagaimana, Bu? 
G: Ya jelas membantu, Mbak. 
P: Untuk pengembangan idenya sendiri? 
G: Iya, memang harus ada pendampingan kamus. Kadang anak itu, di kamus tidak 
ada nanti tanya saya. 
P: Jadi harus ada apa namanya… 
G: Harus ada kamus. 
P: Kalau jam pelajaran sendiri, sepertinya lebih efektif kalau pagi ya, Bu? 
G: Kalau saya tidak kok, sama. 
P: Sama? 
G: Kalau saya sama. Nanti juga kebetulan kelas VII saya jam terakhir. 
P: Untuk materinya sendiri Bu, tidak dari buku paket tidak apa-apa? Kalau 
seumpama ingin mengambil materi dari luar buku seperti itu? 
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G: Tidak apa-apa. Yang penting misalnya njenengan besok chapter 2, oh chapter 
2 itu materinya tentang ini...ini, tidak harus sama seperti yang di buku. Tapi 
tetap berkaitan dengan itu, kan contoh. Tidak mungkin ya, kalau chapter 2 itu 
nanti berisi tentang perkenalan, njenengan ganti dengan memo, membuat 
memo. Nah, berarti kan memang harus acuannya situ. Terus memonya apa 
harus seperti yang di buku? Tidak. Memo kan banyak. Jadi tidak…yang dibuku 
itu katakanlah sebagai contoh, kita bisa mencari yang lain. Tadi saya sama 
anak tadi juga, ini contoh, ekspresinya ini. Tapi yang namanya ungkapan kan 
banyak, kamu bisa mengambil jenis ungkapan yang lain. Boleh mengambil dari 
Internet, Bu? Boleh banget. 
P: Untuk mengembangkan pengetahuan seperti itu ya, Bu? 
G: Iya. Kalau sekolah atau dari saya kan terbatas, tidak mungkin semua saya 
berikan. Jadi ini…ini beberapa contoh ungkapan. Jadi kalau beberapa itu belum 
semuanya. 
P: Tapi sering tidak Bu, kalau seumpama besok materinya ini, tolong dicari nanti 
setelah pulang tentang materi tertentu. 
G: Ya tidak. Jadi hari ini saya berikan apa itu, terus untuk besok biasanya ada 
tugas atau PR. 
P: Ada kaitannya juga seperti itu? 
G: Ya. Kaitannya dengan yang tadi saya berikan. Kalau waktunya cukup baru. 
Besok kita ke chapter 2 ya, nanti tentang ini. Kalau memungkinkan waktunya 
bisa. 
P: Ini satu, dua jam. Ada yang satu jam ya, Bu? 
G: Ada, hari Jumat yang kelas VIII C itu. 
P: Untuk mengajarnya, yang satu jam itu 2x seminggu? 
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G: Tidak, maksudnya satu jam itu kan jatahnya Bahasa Inggris itu 4 jam. Karena 
jadwalnya itu terpaksa harus seperti itu, karena jadwalnya tumbuk makanya 
kelas VIII itu yang satu jam hari Kamis, satu jam hari Jumat, yang dua jam hari 
Sabtu. Jadi bukan masalah yang lain, karena masalah jadwal tumbuk dengan 
yang lain maka kurikulum bikinnya seperti itu. 
P: Untuk kelas VIII B hari Sabtu ya, Bu? 
G: Kemarin belum saya berikan jadwalnya? 
P: Baru hari Sabtu saja. 
G: Yang dua jam memang hari Sabtu. Hari Kamisnya nanti satu jam, hari Jumat 
juga. Njenengan ngersakke VIII B? 
P: Njih, Bu. 
G: Kalau VIII B, itu hari Sabtu jam 1, 2 sama hari Kam…hari Jumat. Hari Jumat 
itu jam ke 2, 3. Hari Sabtu jam 1, 2, 
P: Yang jam 1, 2 saja Bu. 
G: Yang hari Sabtu? Ya. 
P: Tapi di kelas belum ada LCD-nya ya? 
G: Belum, Mbak. Ini instruksi pemerintah juga mendadak. Kalau sekolahan 
langsung memenuhi permintaan pemerintah, tiap kelas ada LCD, ya tidak ada 
dananya wong sekarang tidak ada dana untuk itu. Ya kami berusaha sedikit 
demi sedikit. Sekolah juga tidak mampu kalau 29 kelas langsung ada LCD. 
BOS-nya saja belum ditambah untuk pembelian LCD. Boro-boro LCD, buku 
saja belum. 
P: Kalau laboratorium bahasa? 
G: Laboratorium bahasa sementara ada ini. Tapi disana yang di barat itu baru 
dibangun, semoga besok sudah… 
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P: Sering dipakai tidak, Bu? 
G: Ya seringnya tidak sih. 
P: Dipakai biasanya untuk apa, Bu? 
G: Ya kalau bahannya itu, kemarin kan bahan listening-nya juga kurang. Terus 
alatnya tidak memungkinkan. Lab itu kan tidak memenu…tidak bisa satu anak 
satu. Kalau siswanya 42 kan tidak mungkin ada headset 42 kalau satu anak 
satu. 
P: Jumlahnya berapa, Bu? 
G: Ya berapa, 10 saja tidak sampai. Jadi kan malah ramai di dalam. 
P: Tidak gantian begitu, Bu? Kalau siswa vocabulary-nya sendiri seperti apa, Bu? 
G: Ya kalau anak, vocabulary-nya ya tetap kurang, Mbak. Apalagi ini kan baru 
SMP. 
P: Untuk menambah vocab, membawa kamus itu tadi ya, Bu? 
G: Iya. Membawa kamus dan mereka kan sering…kalau sering mau 
menerjemahkan ya lumayan, tapi namanya anak ada yang rajin ada yang malas. 
Tugas saja ada yang mau mengerjakan ada yang tidak. 
P: Untuk PR sendiri bagaimana, Bu? 
G: Ya kalau PR begini Mbak, tiap materi selesai diberi tugas. 
P: Kalau mengenai kelompok, menurut Ibu sebenarnya itu membantu tidak 
terhadap keaktifan siswa? 
G: Kalau masalah kelompok, tergantung materi yang diberikan. Kalau materinya 
itu mudah dicerna anak, buat kelompok ya itu bisa. Itu tidak masalah 
membantu dan tidak. Memang untuk saat ini kebanyakan salah satu strateginya 
seperti itu. 
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P: Memang menunjang siswa agar… 
G: Ya memang tekniknya seperti itu. 
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Interview 2 
Friday, November 07
th
, 2014 
 
GUIDE 
P: Peneliti 
S: Siswa 
 
P: Halo, namanya siapa? 
S: Puput 
P: Mila. 
Kebetulan tadi ada pelajaran Bahasa Inggris ya? Kamu sebenarnya suka nggak 
sih sama pelajaran Bahasa Inggris? 
S: Kadang suka, kadang nggak. 
P: Kalau sukanya pas apa biasanya? 
S: Pas diterangin. 
P: Diterangin? 
Tadi yang pas kelas sebelumnya sama Bu Eko Tatik juga atau... 
S: *menganggukkan kepala* 
P: Sama Bu Eko Tatik juga? 
Kalau tadi bilangnya kadang senang kadang nggak, kalau nggaknya pas apa? 
S: Nggaknya tu pas dimarahin. 
P: Hmm? 
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S: Dimarahin. 
P: Bu Eko Tatik suka marah? Nggak kan? Terus biasanya anak-anak yang lain 
kalau dimarahin memangnya kenapa sih? 
S: Gojek. 
P: Gojek? Oh, kelas ini suka gojek? Terus Bahasa Inggris itu susah nggak, 
pelajarannya? 
S: Ada yang susah, ada yang nggak. 
P: Biasanya kan, ada yang pas ngomong, suruh ngomong, atau pas nulis gitu. 
Biasanya yang paling sulit yang mana?  
S: Disuruh ngomong di depan. 
P: Kenapa kok sulit? 
S: Malu. 
P: Malu? Tapi sudah...sudah...maksudnya kalau seumpama disuruh ngomong 
nggak di depan, sama temannya begitu, nggak apa-apa? Nggak malu kan? Tapi 
bisa kan? 
S: Nggak. 
P: Kalau biasanya, kalau ada yg nggak tahu tentang arti kata ini atau tentang 
pelajarannya sendiri, itu biasanya tanya siapa? Tanya ke teman atau? 
S: Tanya guru, Bu Eko. 
P: Langsung Bu Eko? Berani? 
S: Berani. 
P: Tadi juga, apa namanya, menjelaskannya juga langsung ngerti kan? 
S: *menganggukkan kepala* 
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P: Biasanya kalau pelajarannya sama Bu Eko enak? 
S: Enak. 
P: Enak? Berapa...ini 2 jam-2 jam? 
S: 2 jam, ada yg 1 jam. 
P: 1 jam itu pas apa? 
S: Tadi yang Matematika 1 jam. 
P: Nggak, yang sama Bu Eko kok. 2 jam semua? Iya? 
S: *menganggukkan kepala* 
P: Kamu suka nulis nggak? 
S: Suka. 
P: Kamu suka? Kalau pakai bahasa Inggris? 
S: Suka. 
P: Suka juga? 
Biasanya suka bawa kamus nggak? 
S: Iya. 
P: Coba lihat.  
S: *ambil kamus* 
P: Sering dibuka ya berarti? Sering dipakai kan? 
S: Iya. 
P: Iya? Diwajibkan ya bawa kamus? 
S: Iya. 
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P: Hmm... tapi kalau seumpama nggak disuruh pun, kamu biasanya sering corat-
coret nggak? Apa writing pakai bahasa Inggris, apa nulis kata-kata seperti itu, 
sering nggak? Biasanya gimana? Apa kayak diary pakai bahasa Inggris gitu 
nggak? 
S: Nggak. 
P: Nggak? Biasanya apa? Nulis apa? 
S: Kalau Bu Eko Tatik, disuruh nulis dari papan, ditulis gitu. 
P: Nggak. Kalau nggak disuruh? Jarang? 
S: *menganggukkan kepala* 
P: Tapi suka nulis? 
S: *menganggukkan kepala* 
P: Terima kasih. 
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Interview 3 
Friday, November 07
th
, 2014 
 
GUIDE 
P: Peneliti 
S: Siswa 
 
P: Halo, namanya siapa? 
S: Ini, bisa dibaca. 
P: Panggilannya? 
S: Faza. 
P: Kamu suka Bahasa Inggris nggak? 
S: Ya lumayan lah. 
P: Alasannya kenapa? 
S: Enak. Kalau berlibur kemana kan bisa... Terus kalau dulu kan pernah les. 
P: Les? Dimana? 
S: Di Semarang. Kalau ngomong sama gurunya pakai bahasa Inggris. 
P: Full, bahasa Inggris semua? 
S: Nggak, kadang campur-campur. 
P: Tapi kalau sama Bu Eko Tatik tadi kalau tanya juga pakai bahasa Indonesia 
gitu? 
S: Iya. 
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P: Oh. Terus, sulit nggak menurutmu Bahasa Inggris itu? 
S: Lumayan sulit. 
P: Sulitnya dimana? 
S: Di kosa kata. 
P: Tadi aku lihat kok ada beberapa yang bawa kamus ya? Itu diwajibkan atau... 
S: Ya diwajibkan. 
P: Sering buka nggak? 
S: Kalau aku ya kadang kosa katanya hafal berapa. 
P: Oh, sering itu, ditargetin? 
S: Nggak. Cuma itu kayak saya menghafal sendiri. 
P: Oh, kamu? Kamu suka ngafal-ngafalin gitu? 
Kalau kamu kosa kata gitu, mending cari di kamus apa langsung tanya sama 
Bu Eko? 
S: Mending lihat kamus. Kalau kamus nggak ketemu ya Bu Eko. 
P: Kalau tanya-tanya tentang pelajaran kayak gitu, ini nggak tahu artinya, itu 
seringnya kalau seumpama nggak dicari di kamus, kamu tanyanya biasanya 
sama teman sebangku atau sama Bu Eko? 
S: Tanya sama teman. 
P: Tapi sering-seringnya tahu nggak temannya? 
S: Kadang tahu, kadang nggak. 
P: Terus kalau biasanya kan ada speaking, ngomong gitu, atau writing, reading. 
Kamu paling suka? 
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S: Paling suka speaking. 
P: Speaking, ngomong? Tadi kan aku tanya Puput, kalau di depan biasanya malu. 
Kamu malu nggak ngomong di depan? Nanti disuruh maju, terus percakapan 
sama temannya. 
S: Nggak lah. 
P: Tapi biasanya sudah...biasanya ditulis dulu gitu atau... 
Kalau pelajarannya secara umum, sama Bu Eko, enak? Maksudnya secara 
umum itu Bahasa Inggris yang di kelas atau materi-materinya. 
S: Enak. 
P: Enaknya dimana? Seru, ada permainan-permainannya gitu nggak? 
S: Cuma Bahasa Inggris? 
P: Maksudnya kan, cuma dikasih soal seperti itu? 
S: Ya kadang suruh ngerjain, Bu Eko nerangin. 
P: Tapi nggak ada permainannya seperti itu? 
S: Maksudnya? 
P: Biasanya kan ada permainan apa dikasih gambar-gambar, nanti suruh 
menyusun. 
S: Gambar itu suruh nganu paling ini orangnya sedang apa. 
P: Oke, makasih. 
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Interview 4 
Saturday, January 31
st
, 2015 
 
GUIDE 
P: Peneliti 
S: Siswa 
 
P: Halo, namanya siapa? 
S: Berlian. 
P: Lengkapnya? 
S: Berliana Hayu Meida Prastiwi. 
P: Tadi kan sudah belajar simple present tense. Tadi mudeng apa mubeng? Jujur 
aja. 
S: Mubeng. 
P: Mubeng? Nggak dong nya dimana? 
S: Yang mbedain kata kerja 1 sama kata kerja -s. 
P: Tadi udah dijelasin, belum ngerti? 
S: Belum. 
P: Oke, besok diulang lagi ya? Cuma itu aja yang nggak mudeng? 
S: Iya. 
P: Tadi kalau materinya biasanya memang dari buku? 
S: Dari...ya dari buku. 
 149 
 
 
 
P: Dari buku itu aja? 
S: Sama suplemen. 
P: Suplemen? Bisa lihat dulu? Oh, kayak LKS gitu ya? Kalau kerjanya biasanya 
kelompok atau sendiri-sendiri kalau sama Bu Eko. 
S: Kadang kelompok, kadang sendiri. 
P: Kalau sebelum saya masuk tadi? Yang Jumat kemarin? 
S: Sendiri-sendiri. 
P: Tapi sudah dijelasin secara rinci belum, yang simple present tense itu? 
S: Cuma suruh buat kalimat, ini lagi ngapain. 
P: Tentang ini kan? How many, how much ini kan? 
S: Cuma suruh buat lima kalimat, isinya itu ngapain aja. 
P: Berarti ini belum dijelasin secara detail kan? 
S: Belum. 
P: Besok berarti dijelasin ulang sebentar tentang yang he, she, it. Kalau seumpama 
yang pakai -s/-es itu he, she, it. Selain itu nggak usah nggak apa-apa. Jadi cuma 
tiga itu aja. Masih ada lagi yang bingung? 
S: Sudah, itu. 
P: Kamu sudah ngerti belum? 
S: Yang suruh mbedain KK 1 itu lho, masih bingung. 
P: Oke, besok lah ya. Kalau biasanya, kerja sendiri sama kerja kelompok, mudah 
mana? 
S: Mudah kerja kelompok. 
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P: Beneran? 
S: Iya. 
P: Maksudnya semua kerja kan? Nggak cuma beberapa orang saja yang kerja?  
S: Nggak. 
P: Semua beneran? 
S: Ya soalnya kalau kerja kelompok, bisa tanya yang nggak bisa. 
P: Biasanya kalau kelompok, tanya murid lain atau... 
S: Ya kalau satu kelompok ada yang nggak bisa, nanti tanya kelompok lain. 
P: Tapi boleh sama Bu Eko? 
S: Boleh. 
P: Punya kamus kan? Boleh lihat kamusnya? Sering dipakai? 
S: Sering. Buat ngerjain. 
P: Buat di kelas atau PR gitu? 
S: Tugas, ya ngerjain di kelas. Terus nanti kalau belum selesai buat tugas di 
rumah.  
P: Tadi kamu kelompok berapa? 
S: Sepuluh. 
P: Kalau biasanya jawab pertanyaan gitu, biasanya langsung, “Bu, saya.” atau 
harus ditunjuk? 
S: Ya, ada yang jawab, kadang ada yang ditunjuk. Tapi yang sering jawab duluan 
orang-orang yang sering jawab. 
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P: Aku saranin ya, kalau mau jawab-jawab gitu, langsung jawab nggak apa-apa. 
Jawab sebisanya. Salah nggak apa-apa. Itu kan bisa membantu kamu buat 
nginget-inget terus. 
S: Ya. 
P: Tadi kalau aku tanyain kok pada nggak jawab ya? 
S: Mau tanya tapi bingung yang tanya apa. 
P: Tadi kenapa nggak tanya? 
S: Lha nggak mudeng. 
P: Oke. Makasih ya. 
S: Ya. 
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Interview 5 
Friday, February 06
th
, 2015 
 
GUIDE 
P: Peneliti 
S: Siswa 
 
P: Oke, siang. Namanya siapa? 
S: Latif Bayu. 
P: Tadi kamu kelompok berapa? 
S: Dua. 
P: Tadi, menurutmu ya, saya nerangin tadi mudeng apa mubeng? 
S: Mudeng. 
P: Mudeng? Yakin? Kalau seumpama suruh ngerjain lagi, suruh identifikasi lagi 
yang mana subjek yang mana kata kerja 1 + -s yang mana adverb bisa kan? 
S: *mengangguk* 
P: Biasanya sama Bu Eko Tatik suruh kerja sendiri atau kelompok? 
S: Sendiri. 
P: Sendiri terus? Kemarin kan kalau nggak salah waktu pertama saya masuk kan 
dibentuk kelompok. Itu nggak pernah lagi atau... 
S: Nggak pernah lagi. 
P: Jadi selain kemarin nggak pernah kerja kelompok? Tapi suka kalau kerja 
kelompok? 
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S: Iya. 
P: Enaknya? 
S: Bisa kerja sama-sama. 
P: Kalau menurutmu, kerja sendiri sama kerja kelompok enak mana? 
S: Kelompok. 
P: Enak kelompok kenapa? 
S: Rame-rame juga. 
P: Rame-rame tapi mudeng nggak kalau seumpama nanti suruh ngerjain sendiri, 
bisa nggak? 
S: Nggak tahu. 
P: Bisa ya, besok ya? 
S: Ya. 
P: Tadi kan sudah kelompok, sudah belajar sama teman-temannya to? Jadinya kan 
dibantuin sama teman-temannya. Moga-moga besok bisa ya ngerjain sendiri? 
S: Ya. 
P: Kalau biasanya bu Eko Tatik ada yang tanya atau jawab gitu, harus ditunjuk 
atau kadang-kadang angkat tangan. 
S: Harus ditunjuk. 
P: Besok berani nggak kalau saya masuk sini lagi, langsung tunjuk tangan kalau 
mau tanya atau saya suruh jawab? Berani kan? 
S: Ya. 
P: Nanti ada poin plus-nya. Berani, oke? Yakin? 
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S: Yakin. 
P: Besok saya tagih lho, namamu siapa? 
S: Latif. 
P: Kamu tadi maju nggak? 
S: Nggak. 
P: Kalau di kelompok kamu ngerjainnya sendiri atau cuma suruh ngerjain 
temannya? Atau yang ngerjain temannya tapi kamu ikut diskusi gitu?  
S: Yang ngerjain temannya, ikut diskusi. 
P: Beneran? Nggak cuma numpang nama tapi nggak ngerjain sama sekali kan? 
S: Nggak. 
P: Oke, makasih ya. 
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Interview 6 
Saturday, February 07
th
, 2015 
 
GUIDE 
P: Peneliti 
S: Siswa 
 
P: Halo, namanya siapa? 
S: Namanya Dika Inggal Pratiwi. 
P: Oke, Mbak Dika. Tadi kan pelajarannya tentang deskriptif teks, ada yang susah 
nggak? Yang latihan pertamanya? 
S: Ya, ada. Yang mendeskripsikan. 
P: Yang latihan pertama, yang nggak nulis? 
S: Bisa. 
P: Tadi yang paling susah yang membuat teksnya? 
S: Iya. 
P: Susahnya dimana? 
S: Katanya. 
P: Oh, katanya. Tadi nggak tanya? Besok tanya aja nggak apa-apa. Kalau Bu Eko 
suruh buat teks gitu? 
S: Iya, suruh ngartiin. Kan ada cerita, suruh di Indonesia-in . 
P: Tapi kalau suruh nulis-nulis gitu jarang ya? 
S: Jarang. Paling ngerjain di rumah. 
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P: Tapi kalau pas sama Bu Eko bisa kan? 
S: Ada yang bias, ada yang nggak. 
P: Ngajarnya biasanya tentang apa, kalau sama Bu Eko? 
S: Di LKS. Disuruh ngerjain. 
P: Kalau tadi, enak nggak kerja kelompok? 
S: Enak banget, Mbak. Mikirnya bareng-bareng. 
P: Besok kalau ada yang nggak ngerti, langsung tanya aja nggak apa-apa ya? 
Kayak tadi teman-temannya yang lain. Oke? Makasih ya. 
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Interview 7 
Friday, February 13
th
, 2015 
 
GUIDE 
P: Peneliti 
S: Siswa 
 
P: Halo, namanya siapa? 
S: Rangga. 
P: Lengkapnya? 
S: Ignasius Rangga Reksa Pratama. 
P: Oke. Tadi kan pelajarannya tentang deskriptif teks. Iya kan? 
S: Iya. 
P: Itu sudah pernah diajarin sama Bu Eko? 
S: Sudah. 
P: Bisa tapi? 
S: Bisa. 
P: Tadi juga bisa ngerjainnya? 
S: Nggak. 
P: Kenapa? 
S: Susah, Kak. 
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P: Susahya? Kalau diajar sama Bu Eko buat teks itu apa cuma kayak yang 
pertama latihan tadi? Mengisi kalimat rumpang atau buat kalimat yang diacak 
tadi jadi benar, apa gimana? 
S: Buat kalimat yang diacak tadi. 
P: Tapi nggak pernah buat teks ya? 
S: Nggak. 
P: Sama sekali nggak pernah? Jadi cuma kayak tadi aja? Nggak pernah buat teks? 
S: Nggak. 
P: Kalau cuma berapa kalimat gitu suruh buat, sering nggak? Suruh nulis kalimat 
kayak gitu? 
S: Sering. 
P: Tapi kalau yang itu bisa? 
S: Ya. Bisa, Kak. 
P: Bisa banget kan? 
S: Ya. 
P: Berarti kan sudah pernah diajarin kan? 
S: Sudah. 
P: Kesulitannya apa tadi? Kosa katanya kah atau grammar-nya kah? 
S: Kosa katanya, Kak. 
P: Kenapa? Tadi nggak lihat di kamus ya? 
S: Nggak bawa. 
P: Oh, nggak bawa. Nggak pinjam temannya? Ada yang bawa kan tadi? 
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S: Ada. 
P: Iya, seharusnya tadi pinjam aja nggak apa-apa. Terus tadi pas buat pertama, 
pakai bahasa Indonesia dulu atau langsung di Inggris? 
S: Langsung. 
P: Bisa kan tapi? 
S: Bisa. 
P: Oke, good. Enaknya kalau kerja sendiri atau kerja kelompok? 
S: Kerja kelompok. 
P: Kerja kelompok tadi kerja nggak? 
S: Kerja, Kak. 
P: Beneran? Apa cuma ngasih namanya aja? 
S: Kerja, Kak. 
P: Beneran kerja kan? 
S: Kerja. 
P: Oke, makasih. 
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Interview 8 
Friday, February 13
th
, 2015 
 
GUIDE 
P: Peneliti 
S: Siswa 
 
P: Halo, namanya siapa? 
S: Wulan Ningrum. 
P: Oh, Mbak Wulan. Mbak Wulan ya panggilannya? 
S: Ya. 
P: Oke. Tadi kan pelajarannya tentang deskriptif teks. Itu sebelumnya sudah 
pernah diajarin kan sama Bu Eko? 
S: Sudah. 
P: Tapi sama Bu Eko bisa ngerjainnya? 
S: Bisa. 
P: Oke. Biasanya kalau Bu Eko itu latihannya seperti yang tadi ya? Kalau 
deskriptif teks? 
S: Suruh buat deskriptif teks. 
P: Tadi katanya Rangga itu nggak pernah buat teks. Pernah ya? 
S: Sudah. 
P: Tadi bilangnya nggak pernah. Tapi kalau latihan yang biasanya tadi, yang 
pertama tadi sering juga? 
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S: Ya. 
P: Kalau yang sama Bu Eko bisa nggak buat teks? 
S: Bisa. 
P: Kosa katanya ada yang kesulitan? Cari di kamus atau... Biasanya? 
S: Internet. 
P: Bisa buka Internet di kelas? 
S: Nggak. Maksudnya buat PR. 
P: Oh, PR. Nggak pernah dikerjain disini apa? 
S: Pernah. 
P: Ya kalau disini, pakai kamus? 
S: *menganggung* 
P: Kalau yang tadi ada kesulitan nggak? 
S: *mengangguk* 
P: Banyak? Nggak apa-apa. Ada? 
S: Ada. 
P: Yang pas apa? Bagian apa? 
S: Buat... 
P: Terlalu susah ya? 
S: Nggak juga. 
P: Masudnya, kamu susahnya dimana pas ngerjain tadi? Sebenarnya sama kan 
sama yang sering dibuat sama Bu Eko? Susahnya di? Kosa kata, grammar-nya, 
atau apa? 
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S: Kosa kata. 
P: Tadi nggak lihat di kamus? 
S: Nggak. 
P: Nggak punya atau... 
S: Punya. 
P: Nggak dibawa? 
S: Dibawa. 
P: Tapi tadi di Indonesia-in dulu terus di Inggris-in atau... 
S: Inggris. 
P: Kira-kira tadi kalau dipersenin, berapa persen bisanya? 80 persen? 
S: *mengangguk* 
P: Yakin? 
S: Yakin. 
P: Makasih. 
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QUESTIONAIRRE 
 
1. Apa pelajaran yang paling kamu suka di SMP? Alasannya? 
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
___________________________ 
2. Apa pelajaran yang paling tidak kamu suka di SMP? Alasannya? 
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
___________________________ 
3. Menurutmu pelajaran Bahasa Inggris itu sulit atau tidak? Bagian apa yang 
kamu anggap sulit (mendengar, berbicara, membaca, atau menulis)? 
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
___________________________ 
4. Apakah kamu suka menulis? Alasannya? 
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
___________________________ 
5. Menulis/mengarang dengan menggunakan bahasa Inggris itu sulit atau tidak? 
Alasannya? 
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
___________________________ 
6. Apakah kamu sering diberi latihan menulis di kelas? 
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
___________________________ 
7. Apakah kamu lebih suka mengerjakan tugas secara berkelompok atau sendiri? 
Alasannya? 
_______________________________________________________________
_______________________________________________________________ 
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8. Apakah dalam mengerjakan tugas Bahasa Inggris di kelas sering dilakukan 
secara berkelompok atau sendiri? Apakah itu membantu permasalahanmu 
dalam belajar bahasa Inggris? 
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
___________________________ 
9. Bagaimana cara mengajar guru yang kamu suka? 
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
___________________________ 
10. Bagaimana kegiatan belajar mengajar Bahasa Inggris di kelasmu 
(menyenangkan, menegangkan, atau membosankan)? Alasannya? 
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
___________________________ 
 
 
 
SELAMAT MENGERJAKAN  
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SYLLABUS 
 
Sekolah   : SMP N 1 JOGONALAN 
Kelas   : VIII (Delapan) 
Mata Pelajaran  : BAHASA INGGRIS 
Semester  : 1 (Satu) 
Standar Kompetensi  : Menulis 
6.  Memahami  makna dalam teks tulis fungsional dan esey pendek sederhana berbentuk descriptive, dan recount untuk 
berinteraksi dengan lingkungan sekitar 
Kompetensi Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator 
Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Summber 
Belajar 
Teknik 
Bentuk 
Instrumen 
Contoh Instrumen 
 
6.2. Mengungkapkan 
makna dan 
langkah retorika 
dalam esey 
pendek sederhana 
dengan 
menggunakan 
ragam bahasa 
tulis secara 
akurat, lancar dan 
berterima  untuk 
berinteraksi 
dengan 
 
1.  Kata acak dan   
teks  rumpang    
     berbentuk                           
   - descriptive                      
2.  Tata bahasa 
     Kalimat sederhana 
- Simpel present 
     tense 
3.  Kosa kata  
   - kata terkait tema 
 
1. Review ungkapan-
ungkapan yang 
terkait jenis teks 
descriptive dan 
recount. 
2. Menulis kalimat 
yang berdasarkan 
yang terkait jenis 
teks descriptive. 
3. Menyusun kata 
acak. 
 
 
1. Melengkapi 
rumpang teks esey 
pendek berbentuk 
descriptive  
 
2. Menyusun kalimat 
menjadi teks yang 
bermakna dalam 
bentuk 
descriptive. 
 
 
Tes tulis 
 
 
 
 
Tes tulis 
 
 
 
 
 
Menyusun kata 
acak 
 
 
Melengkapi 
rumpang 
 
 
 
Essay 
 
1. Complete this   
    text using    
    the suitable  
    words. 
 
2.Rearrange the  
   following    
   sentences 
   correctly. 
 
 
6 x 40 menit 
 
 
 
 
 
 
 
 
 
 
    Let’s Talk 
English in 
Focus 
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lingkungan 
sekitar dalam  
teks berbentuk 
descriptive dan 
recount 
 
 
     dan  jenis teks 
   - kata penghubung 
     and, then, after 
     that, before dsb 
4. Tanda Baca, 
    Spelling 
4. Melengkapi 
rumpang dalam 
teks descriptif dan 
recount dengan 
kata yang tepat. 
5. Menyusun kalimat 
acak menjadi teks 
descriptif dan 
recount yang 
terpadu. 
6. Membuat draft teks 
descriptive dan 
recount secara 
mandiri. 
7. Mengekspos teks 
descriptive dan 
recount yang ditulis 
di kelas. 
 
 
3. Menulis teks esay 
dalam bentuk 
descriptive. 
 
          
 
Tes tulis 
 
 
 
 
 
 
 
 
1. Completion 
 
 
 
 
2. Jumbled    
    sentences 
 
 
 
 
 
3. Essay 
 
3.Write  an essay   
   a. describing    
       something or a     
       certain place. 
 
 
 
4 x 40 menit 
 
 
 
 
 
 
 
 
 
 
 
    Let’s Talk 
English in 
Focus 
 
 
  
 
 
 
 
APPENDIX F 
LESSON PLANS 
 
 
 
 
 
  
167 
 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
 
Nama Sekolah  : SMP N 1 Jogonalan     
Mata Pelajaran          : Bahasa Inggris 
Kelas/Semester  : VIII/1 (satu) 
Materi Pokok  : Describing People (Descriptive Text) 
Alokasi Waktu  : 2 x 40 menit  
Skill    : Writing 
Standar Kompetensi : 6. Memahami makna teks tulis fungsional dan 
                                                  esay  pendek  sederhana berbentuk  descriptive 
                                                  dan recount yang berkaitan dengan  lingkung- 
                                                  an sekitar. 
Kompetensi Dasar  : 6.2 Mengungkapkan makna dan langkah reto- 
                                                  rika  dalam  esay  pendek  sederhana  dengan 
                                                  menggunakan  ragam bahasa tulis secara aku- 
                                                  rat,  lancar,  dan berterima  untuk berinteraksi 
                                                  dengan   lingkungan  sekitar  dalam  teks  ber- 
                                                  bentuk descriptive dan recount. 
 
 
1. Indikator 
a. Menemukan kosa kata baru dengan cepat.  
b. Menulis satu kalimat yang dapat mendeskripsikan sebuah gambar. 
c. Meyusun kalimat-kalimat menjadi sebuah teks deskriptif. 
d. Membuat dua kalimat deskriptif tentang salah satu teman mereka. 
 
2. Tujuan Pembelajaran 
Setelah mengikuti serangkaian pembelajaran, siswa dapat: 
a. menemukan kosa kata baru dengan cepat. 
b. menulis satu kalimat yang dapat mendeskripsikan sebuah gambar. 
c. menyusun kalimat-kalimat menjadi sebuah teks deskriptif. 
d. membuat dua kalimat deskriptif tentang salah satu teman mereka. 
 
3. Materi Pembelajaran 
Mempelajari hal-hal penting dalam writing seperti sentence structure, 
simple present tense, apa itu teks deskriptif, struktur teks tersebut, 
fungsi sosial, serta unsur kebahasaannya. 
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Generic Structure: Descriptive Text 
 
Mount Rushmore is located in South Dakota, 
USA. 
It is a huge carving that shows the faces of four 
famous American Presidents: George Washington, 
Thomas Jefferson, Theodore Roosevelt, and Abraham 
Lincoln. Gutzon Borglum started the construction in 
1927 and it was not completed until shortly after he 
died in 1941. 
 
The first part is identification 
The second part is description 
 
Sentence = S + V + O 
 
Simple Present Tense = S       +       V      +      Adj/O 
  
                                 
                      to be 
  He                                 adjective 
  She                 is            
  It                                  O = noun 
  They 
  We                are 
  You 
  I                    am 
 
 
 
                action verb 
  He 
  She           V1 + s/es 
  It 
  They 
  We 
  You                V1 
  I 
 
4. Metode Pembelajaran 
Student active learning 
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5. Langkah-langkah Kegiatan Pembelajaran 
Kegiatan Awal  (10’) 
1) Guru memberi salam (greeting); 
2) Guru memimpin doa; 
3) Guru memeriksa kehadiran siswa; 
4) Guru menyiapkan  siswa  untuk  mengikuti proses pembelajaran;  
5) Guru meminta siswa untuk membentuk kelompok sesuai yang telah 
dibentuk sebelumnya. 
 
Kegiatan Inti (60’) 
1) Siswa mencermati sebuah gambar secara berkelompok; 
2) Setiap siswa dalam satu kelompok diminta menuliskan satu kata 
dalam bahasa Inggris yang muncul dalam pikiran mereka setelah 
mencermati gambar tersebut; 
3) Siswa berbagi dan mendiskusikan kata yang telah mereka tulis secara 
individu dengan kelompok mereka; 
4) Di dalam kelompok, siswa secara singkat menceritakan pengalaman 
mereka masing-masing saat berkunjung ke kebun binatang;   
5) Tanpa ditunjuk, siswa diminta menulis kata yang telah mereka dapat  
di papan tulis guna menambah perbendaharaan kata teman-teman 
mereka; 
6) Siswa mempelajari materi-materi penting dalam writing seperti 
sentence structure, simple present tense, apa itu teks deskriptif, struktur 
teks tersebut, fungsi sosial, serta unsur kebahasaannya; 
7) Guru meminta lima siswa untuk maju ke depan kelas dan memberi 
mereka tugas untuk mengidentifikasi struktur lima kalimat simple 
present yang guru telah tulis di papan tulis sebelumnya; 
8) Seluruh siswa berpartisipasi dalam mengoreksi hasil identifikasi 
kalimat dari kelima teman mereka tersebut; 
9) Setiap kelompok, baik dengan cara bagi tugas atau bekerja secara 
bersama-sama, diminta menulis kalimat-kalimat yang 
mendeskripsikan beberapa gambar; 
10) Guru menugaskan setiap kelompok untuk menyusun empat kalimat 
yang telah mereka buat tersebut menjadi sebuah teks deskriptif; 
11) Guru meminta satu wakil kelompok untuk menuliskan hasil 
pekerjaan mereka di papan tulis; 
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12) Seluruh siswa diminta ikut mengoreksi pekerjaan teman mereka 
tersebut; 
13) Setiap kelompok berlatih menyusun dua kalimat deskriptif sederhana 
tentang salah satu teman dalam kelompok mereka sembari 
mengamati teman mereka tersebut dan mendiskusikan dengan 
anggota kelompok lainnya tentang hal-hal apa saja dari orang tersebut 
yang akan mereka deskripsikan. 
 
Penutup (10’) 
1) Siswa dan guru melakukan refleksi terhadap kegiatan pembelajaran 
dan manfaat-manfaatnya; 
2) Siswa dan guru mengucapkan salam perpisahan. 
 
6. Media, Alat, dan Sumber Pembelajaran 
a. Media 
Teks tulis berupa teks deskriptif dalam bentuk handout 
b. Alat dan bahan 
Kertas, buku pegangan 
c. Sumber Pembelajaran 
Wardiman, Artono. 2008. English in Focus. Jakarta: Pusat Perbukuan 
Depdiknas. 
 
7. Penilaian 
 
Rubrik untuk Penilaian Menulis 
 
No. Aspek yang Dinilai Skor 
1. Idea and development 4 
2. Organization 4 
3. Vocabulary 4 
4. Sentence structure 4 
5. Spelling 4 
6. Capitalization and punctuation 4 
 
 
Nilai siswa = Nilai total  x 100 
                                            24 
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LAMPIRAN 
 
Exercise 1 
Look at the picture carefully and write one word that you can find in that 
picture. 
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Exercise 2 
Look at the pictures below carefully. Construct one simple sentence based 
on each picture and arrange those sentences into a descriptive text. 
1)                                                               2)   
 
 
 
 
 
 
3)                                                                              4)  
 
 
 
 
 
 
Exercise 3 
Construct two sentences about one of your friends in the group. You can 
describe what they look like, their characteristics, or what their habits are. 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
 
Nama Sekolah  : SMP N 1 Jogonalan     
Mata Pelajaran          : Bahasa Inggris 
Kelas/Semester  : VIII/1 (satu) 
Materi Pokok  : Describing People (Descriptive Text) 
Alokasi Waktu  : 2 x 40 menit  
Skill    : Writing 
Standar Kompetensi : 6. Memahami makna teks tulis fungsional dan 
                                                  esay  pendek  sederhana berbentuk  descriptive 
                                                  dan recount yang berkaitan dengan  lingkung- 
                                                  an sekitar. 
Kompetensi Dasar  : 6.2 Mengungkapkan makna dan langkah reto- 
                                                  rika  dalam  esay  pendek  sederhana  dengan 
                                                  menggunakan  ragam bahasa tulis secara aku- 
                                                  rat,  lancar,  dan berterima  untuk berinteraksi 
                                                  dengan   lingkungan  sekitar  dalam  teks  ber- 
                                                  bentuk descriptive dan recount. 
 
 
1. Indikator 
a. Memberikan peer feedback dengan baik.  
b. Menyusun kata acak menjadi kalimat yang benar. 
c. Mengganti subyek beserta bentuk kata kerja dari kalimat yang telah 
disusun sebelumnya. 
 
2. Tujuan Pembelajaran 
Setelah mengikuti serangkaian pembelajaran, siswa dapat: 
a. mengoreksi latihan terakhir dari pertemuan sebelumnya. 
b. menyusun kata acak menjadi kalimat yang benar. 
c. mengganti subyek beserta bentuk kata kerja dari kalimat yang telah 
disusun sebelumnya. 
 
3. Materi Pembelajaran 
Mempelajari kembali hal-hal penting dalam writing seperti sentence 
structure dan simple present tense, serta mengenalkan siswa tentang 
spelling, punctuation, capitalization, adverb, dan preposisi. 
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Simple Present Tense = S       +       V      +      Adj/O 
 
 
               action verb 
  He                                adjective 
  She         V1 + s/es 
  It                                 O = noun   
  They 
  We 
  You            V1 
  I 
 
4. Metode Pembelajaran 
Student active learning 
 
5. Langkah-langkah Kegiatan Pembelajaran 
Kegiatan Awal  (10’) 
1) Guru memberi salam (greeting); 
2) Guru memimpin doa; 
3) Guru memeriksa kehadiran siswa; 
4) Guru menyiapkan  siswa  untuk  mengikuti proses pembelajaran;  
5) Guru meminta siswa untuk berkumpul dengan kelompok yang telah 
dibentuk sebelumnya. 
 
Kegiatan Inti (60’) 
1) Guru membagikan hasil pekerjaan kelompok dari pertemuan 
sebelumnya secara acak dan meminta setiap kelompok untuk 
mendiskusikan dan membenarkan bagian-bagian yang salah; 
2) Siswa mempelajari kembali materi-materi penting dalam writing seperti 
sentence structure dan simple present tense, serta mempelajari beberapa 
materi baru tentang spelling, punctuation, capitalization, adverb, dan 
preposisi; 
3) Guru meminta beberapa siswa untuk maju ke depan dan mengoreksi 
serta mengidentifikasi kalimat-kalimat yang telah ia tulis di papan tulis; 
4) Seluruh siswa mengoreksi hasil pekerjaan teman-teman mereka 
tersebut; 
5) Setiap kelompok ditugaskan untuk menyusun kata acak menjadi 
kalimat yang benar; 
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6) Siswa diminta mengganti subyek dari kalimat-kalimat yang sudah 
mereka susun tersebut dengan nama anggota kelompok mereka 
masing-masing dan juga mengganti bentuk kata kerja dari kalimat itu. 
 
Penutup (10’) 
1) Siswa dan guru melakukan refleksi terhadap kegiatan pembelajaran 
dan manfaat-manfaatnya; 
2) Guru memberikan informasi tentang rencana kegiatan pembelajaran 
untuk pertemuan berikutnya; 
3) Siswa dan guru mengucapkan salam perpisahan. 
 
6. Media, Alat, dan Sumber Pembelajaran 
a. Media 
Teks tulis berupa teks deskriptif dalam bentuk handout 
b. Alat dan bahan 
Kertas, buku pegangan 
c. Sumber Pembelajaran 
Wardiman, Artono. 2008. English in Focus. Jakarta: Pusat Perbukuan 
Depdiknas. 
 
7. Penilaian 
 
Rubrik untuk Penilaian Menulis 
 
No. Aspek yang Dinilai Skor 
1. Idea and development 4 
2. Organization 4 
3. Vocabulary 4 
4. Sentence structure 4 
5. Spelling 4 
6. Capitalization and punctuation 4 
 
 
Nilai siswa = Nilai total  x 100 
                                            24 
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LAMPIRAN 
 
Exercise 1 
Put these jumbled words into good sentences. 
1. morning   at   i   o’clock   up   get   four   every 
  
2. gets   always   bed   after   the   toni   up   makes   he 
  
3. to   the   good   never   do   housework   children   forget 
  
4. sun   in   the   rises   east   the 
  
5. feels   cold   so   ice 
 
After arranging those jumbled words, change the subject of each sentence 
with all the members in your group. Remember, when the subject 
changes, the form of the verb can also change. 
  
177 
 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
 
Nama Sekolah  : SMP N 1 Jogonalan     
Mata Pelajaran          : Bahasa Inggris 
Kelas/Semester  : VIII/1 (satu) 
Materi Pokok  : Describing People (Descriptive Text) 
Alokasi Waktu  : 2 x 40 menit  
Skill    : Writing 
Standar Kompetensi : 6. Memahami makna teks tulis fungsional dan 
                                                  esay  pendek  sederhana berbentuk  descriptive 
                                                  dan recount yang berkaitan dengan  lingkung- 
                                                  an sekitar. 
Kompetensi Dasar  : 6.2 Mengungkapkan makna dan langkah reto- 
                                                  rika  dalam  esay  pendek  sederhana  dengan 
                                                  menggunakan  ragam bahasa tulis secara aku- 
                                                  rat,  lancar,  dan berterima  untuk berinteraksi 
                                                  dengan   lingkungan  sekitar  dalam  teks  ber- 
                                                  bentuk descriptive dan recount. 
 
 
1. Indikator 
a. Mencermati informasi dalam sebuah teks deskripsi dengan baik.  
b. Menyusun kata acak menjadi kalimat yang benar. 
c. Menyusun kalimat menjadi sebuah teks deskripsi sederhana. 
d. Melengkapi teks deskriptif yang rumpang. 
e. Menulis teks deskriptif pendek berdasarkan gambar. 
 
2. Tujuan Pembelajaran 
Setelah mengikuti serangkaian pembelajaran, siswa dapat: 
a. menjawab pertanyaan berdasarkan isi teks deskripsi. 
b. menyusun kata acak menjadi kalimat yang benar. 
c. menyusun kalimat menjadi sebuah teks deskripsi sederhana. 
d. melengkapi teks deskriptif yang rumpang. 
e. menulis teks deskriptif pendek berdasarkan gambar. 
 
3. Materi Pembelajaran 
Mempelajari kosakata baru seperti action verbs, dan adjectives.  
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4. Metode Pembelajaran 
Student active learning 
 
5. Langkah-langkah Kegiatan Pembelajaran 
Kegiatan Awal  (10’) 
1) Guru memberi salam (greeting); 
2) Guru memimpin doa; 
3) Guru memeriksa kehadiran siswa; 
4) Guru menyiapkan  siswa  untuk  mengikuti proses pembelajaran;  
5) Guru meminta siswa untuk berkumpul dengan kelompok yang telah 
dibentuk sebelumnya. 
 
Kegiatan Inti (60’) 
1) Setiap anggota kelompok membaca teks deskriptif, mendiskusikannya 
dengan kelompok masing-masing, dan menjawab pertanyaan tentang 
isi teks tersebut; 
2) Guru meminta beberapa perwakilan kelompok untuk membacakan 
jawaban dari kelompok mereka masing-masing; 
3) Guru mengulangi jawaban yang diberikan siswa; 
4) Siswa memberikan respon baik lisan maupun tulis terhadap 
ungkapan yang didengar; 
5) Guru meminta beberapa perwakilan kelompok tersebut untuk 
menunjukkan bagian manakah dari teks deskripsi itu yang dijadikan 
acuan oleh kelompok mereka dalam menjawab pertanyaan-
pertanyaan tersebut; 
6) Setiap kelompok ditugaskan untuk menyusun kata acak menjadi 
kalimat yang benar; 
7) Guru memerintahkan setiap kelompok untuk menyusun kalimat-
kalimat tersebut menjadi sebuah teks deskriptif sederhana; 
8) Siswa ditugaskan membuat kalimat identifikasi untuk melengkapi 
teks deskriptif tersebut; 
9) Guru meminta beberapa perwakilan kelompok untuk menuliskan 
hasil pekerjaan kelompok mereka di papan tulis; 
10) Seluruh siswa ikut mengoreksi hasil pekerjaan teman mereka tersebut; 
11) Setiap kelompok diminta untuk melengkapi teks deskriptif yang 
rumpang; 
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12) Guru menyuruh beberapa perwakilan kelompok untuk membacakan 
jawaban mereka; 
13) Beberapa perwakilan kelompok tersebut diminta untuk mengartikan 
kalimat yang telah mereka baca; 
14) Guru meminta beberapa perwakilan kelompok tersebut untuk 
menyebutkan jenis kata yang mereka gunakan untuk melengkapi 
kalimat rumpang yang telah mereka bacakan sebelumnya; 
15) Siswa berlatih menyusun teks deskriptif sederhana berdasarkan 
gambar dan informasi yang telah disediakan. 
 
Penutup (10’) 
1) Siswa dan guru melakukan refleksi terhadap kegiatan pembelajaran 
dan manfaat-manfaatnya; 
2) Siswa dan guru mengucapkan salam perpisahan. 
 
6. Media, Alat, dan Sumber Pembelajaran 
a. Media 
Teks tulis berupa teks deskriptif dalam bentuk handout 
b. Alat dan bahan 
Kertas, buku pegangan 
c. Sumber Pembelajaran 
Wardiman, Artono. 2008. English in Focus. Jakarta: Pusat Perbukuan 
Depdiknas. 
 
7. Penilaian 
 
Rubrik untuk Penilaian Menulis 
 
No. Aspek yang Dinilai Skor 
1. Idea and development 4 
2. Organization 4 
3. Vocabulary 4 
4. Sentence structure 4 
5. Spelling 4 
6. Capitalization and punctuation 4 
 
 
Nilai siswa = Nilai total  x 100 
                                            24 
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LAMPIRAN 
 
Exercise 1 
I love my mom very much. Her name is Mawar. She is an 
Elementary School teacher. She is not that tall but she has lovely 
wavy dark hair. She is very patient. She is never angry. She 
always smiles and never complains. My mom is my best friend. I 
can talk to her about everything because she is always there for 
me. Oh ya, she also can sing! She has a beautiful voice. 
Some questions to check students’ comprehension. 
1. What the text is about? 
2. About Mawar: 
a. Who is Mawar? 
b. What is her job? 
c. What does she look like? 
d. What are her personalities? 
e. How is the writer’s relationship with her? 
3. Write down the pronouns, action verbs, and adjectives you can find from the 
text above. 
 
Exercise 2 
Put these jumbled words into good sentences. 
1. tall    he    is 
2. he    skin    has    fair    a 
3. wearing    shirt    is    a    blue    he 
4. quite    is    he    chubby 
5. is    black    hat    wearing    he    a 
 
After arranging those jumbled words into good sentences, organize them into a 
descriptive text, and then read the text again. 
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Exercise 3 
Fill in the blanks with the correct verbs and adjectives from the list. 
 
 has, exercises, goes, smooth, married, works, young  
 
Aunt Dina is very (1) healthy. She is rarely sick. She is (2) ….. and has two 
children. She is more than 40 years old, but her skin is (3) ….. and her face always 
looks (4) ….. and beautiful . Oh ya, she (5) ….. almost every day. She (6) ….. at a 
bank. It is almost 2 kms from her home. She (7) ….. a motorcycle, but she (8) ….. 
to work on foot. 
 
POST-TEST 1 
Look at the following pictures and learn the words listed under each picture. 
Individually, construct a text entitled “Lea’s Family” based on the provided 
pictures and information. 
 
 
 
 
 
 
 
 
dad           mom 
Tono           Dewi 
40 years old          38 years old 
businessman          dancer 
black hair          curly hair 
big nose          beautiful eyes 
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  daughter 
  Lea 
  14 years old 
  student 
  short hair 
     singing 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
 
Nama Sekolah  : SMP N 1 Jogonalan     
Mata Pelajaran          : Bahasa Inggris 
Kelas/Semester  : VIII/1 (satu) 
Materi Pokok  : Describing People (Descriptive Text) 
Alokasi Waktu  : 2 x 40 menit  
Skill    : Writing 
Standar Kompetensi : 6. Memahami makna teks tulis fungsional dan 
                                                  esay  pendek  sederhana berbentuk  descriptive 
                                                  dan recount yang berkaitan dengan  lingkung- 
                                                  an sekitar. 
Kompetensi Dasar  : 6.2 Mengungkapkan makna dan langkah reto- 
                                                  rika  dalam  esay  pendek  sederhana  dengan 
                                                  menggunakan  ragam bahasa tulis secara aku- 
                                                  rat,  lancar,  dan berterima  untuk berinteraksi 
                                                  dengan   lingkungan  sekitar  dalam  teks  ber- 
                                                  bentuk descriptive dan recount. 
 
 
1. Indikator 
a. Mencocokkan tujuan wisata dengan negara dimana tempat tersebut 
berada.  
b. Membuat satu kalimat deskripsi untuk setiap gambar tujuan wisata 
tersebut. 
c. Melengkapi teks deskriptif yang rumpang. 
d. Membenarkan kata kerja, kata sifat, ejaan, huruf kapital, dan tanda 
baca yang kurang tepat dalam sebuah bacaan. 
e. Membuat tiga kalimat deskriptif berdasarkan gambar 
 
2. Tujuan Pembelajaran 
Setelah mengikuti serangkaian pembelajaran, siswa dapat: 
a. mencocokkan tujuan wisata dengan negara dimana tempat tersebut 
berada.  
b. membuat satu kalimat deskripsi untuk setiap gambar tujuan wisata 
tersebut. 
c. melengkapi teks deskriptif yang rumpang. 
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d. membenarkan kata kerja, kata sifat, ejaan, huruf kapital, dan tanda 
baca yang kurang tepat dalam sebuah bacaan. 
e. membuat tiga kalimat deskriptif berdasarkan gambar 
 
3. Materi Pembelajaran 
Mempelajari kembali spelling, punctuation, dan capitalization serta 
menambah kosa kata baru seperti pronouns, nouns, action verbs, dan 
adjectives. 
 
4. Metode Pembelajaran 
Student active learning 
 
5. Langkah-langkah Kegiatan Pembelajaran 
Kegiatan Awal  (10’) 
1) Guru memberi salam (greeting); 
2) Guru memimpin doa; 
3) Guru memeriksa kehadiran siswa; 
4) Guru menyiapkan  siswa  untuk  mengikuti proses pembelajaran;  
5) Guru meminta siswa untuk berkumpul dengan kelompok yang telah 
dibentuk sebelumnya. 
 
Kegiatan Inti (60’) 
1) Setiap kelompok diminta untuk mencocokkan tujuan wisata dengan 
negara dimana tempat tersebut berada; 
2) Guru memerintahkan setiap kelompok untuk membuat satu kalimat 
deskripsi yang dapat menjelaskan setiap gambar tujuan wisata 
tersebut; 
3) Beberapa perwakilan kelompok diminta untuk menuliskan hasil 
pekerjaan kelompok mereka di papan tulis; 
4) Seluruh siswa ikut mengoreksi hasil pekerjaan teman-teman mereka 
tersebut; 
5) Beberapa siswa diundang ke depan kelas untuk langsung 
membenarkan bagian-bagian yang salah dari hasil pekerjaan teman 
mereka; 
6) Guru meminta setiap kelompok untuk melengkapi teks deskriptif 
yang rumpang; 
7) Beberapa perwakilan kelompok diminta untuk membacakan hasil 
pekerjaan kelompok mereka; 
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8) Guru mengulang jawaban yang diberikan siswa; 
9) Siswa memberikan respon baik lisan maupun tulis terhadap 
ungkapan yang didengar; 
10) Siswa belajar tentang kosa kata baru; 
11) Setiap kelompok diminta untuk mendiskusikan sebuah teks deskriptif 
yang tidak sempurna dan kemudian membenarkan kata kerja, kata 
sifat, serta tanda baca yang kurang tepat dalam teks tersebut; 
12) Guru menyuruh beberapa perwakilan kelompok untuk menuliskan 
hasil pekerjaan kelompok mereka di papan tulis; 
13) Seluruh siswa ikut mengoreksi hasil pekerjaan teman-teman mereka 
tersebut; 
14) Setiap kelompok diminta untuk menyusun sebuah teks deskriptif 
berdasarkan gambar dan daftar kosa kata yang telah disediakan. 
 
Penutup (10’) 
1) Siswa dan guru melakukan refleksi terhadap kegiatan pembelajaran 
dan manfaat-manfaatnya; 
2) Guru memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya; 
3) Siswa dan guru mengucapkan salam perpisahan. 
 
6. Media, Alat, dan Sumber Pembelajaran 
a. Media 
Teks tulis berupa teks deskriptif dalam bentuk handout 
b. Alat dan bahan 
Kertas, buku pegangan 
c. Sumber Pembelajaran 
Wardiman, Artono. 2008. English in Focus. Jakarta: Pusat Perbukuan 
Depdiknas. 
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7. Penilaian 
 
Rubrik untuk Penilaian Menulis 
 
No. Aspek yang Dinilai Skor 
1. Idea and development 4 
2. Organization 4 
3. Vocabulary 4 
4. Sentence structure 4 
5. Spelling 4 
6. Capitalization and punctuation 4 
 
 
Nilai siswa = Nilai total  x 100 
                                            24 
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LAMPIRAN 
 
 
Exercise 1 
Match the following famous places of interest with the countries where 
they are located, and then write one sentence for each place to describe it. 
 
1)                                                                
 
 
 
 
 
 
 
                                2)  
 
 
 
 
 
 
 
                                                                     3)   
 
 
 
 
 
 
 
 
 
 
 
Places of Interest Country 
Sydney Opera House 
National Monument 
Big Ben 
Indonesia 
Britain 
Australia 
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friendly                    located                           the room             cost  
 
holiday                     receptionist                   expensive            lodging 
 
comfortable             accommodation            breakfast            bathroom 
 
beds                          spend  
Exercise 2 
Look at the picture below and read its following text. Fill in the blanks of 
each sentence with the words in the box. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Small Hotel 
Henri and Karna are going to (1) spend their (2)____ in Semarang. 
They are going to spend one night there. For (3)____, they usually choose a 
hotel in Jalan Majapahit. It is a small hotel but it is clean and tidy. 
The hotel is (4)____ near the bus station and angkot vehicles pass the 
main road in front of the hotel. Henri and Karna can go to the bus station 
by angkot. This hotel provides (5)____ and (6)____. Every time they come 
to the hotel, a kind (7)____ helps them choose a (8)____ room with two 
(9)____. There is an indoor (10)____ in the room. Then the bellboy carries 
their luggage. 
The (11)____ of a room in this hotel is not too (12)____. This covers 
the cost of (13)____ and the breakfast. The bellboy and the workers of the 
hotel are kind and (14)____. 
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Exercise 3 
Read the text carefully and correct the inappropriate verbs, adjectives, 
prepositions, capitalizations, and punctuations (the bold ones are 
incorrect). 
                                                                                          grand Omega 
      there is a fresh hotel in my city. 
it was a four star hotel. it is located 
downtown, the hotel was not very 
big but the architecture is very 
ugly. It looks like an classic castle 
on Europe: according to the 
brochure, it have 100 room, a fancy 
restaurant, complete sports 
facilities including an swimming 
pool, tenis court, gym and sauna, 
there were also a coffee shop and a 
singing room, 
 
Exercise 4 
Look at the following picture carefully. Make three sentences based on the 
picture. Use the vocabulary that has been provided. 
 
 
 
 
 
 
 
 
Vocabulary: 
Sphinx 
Egypt 
Stones 
Kings 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
 
Nama Sekolah  : SMP N 1 Jogonalan     
Mata Pelajaran          : Bahasa Inggris 
Kelas/Semester  : VIII/1 (satu) 
Materi Pokok  : Describing People (Descriptive Text) 
Alokasi Waktu  : 2 x 40 menit  
Skill    : Writing 
Standar Kompetensi : 6. Memahami makna teks tulis fungsional dan 
                                                  esay  pendek  sederhana berbentuk  descriptive 
                                                  dan recount yang berkaitan dengan  lingkung- 
                                                  an sekitar. 
Kompetensi Dasar  : 6.2 Mengungkapkan makna dan langkah reto- 
                                                  rika  dalam  esay  pendek  sederhana  dengan 
                                                  menggunakan  ragam bahasa tulis secara aku- 
                                                  rat,  lancar,  dan berterima  untuk berinteraksi 
                                                  dengan   lingkungan  sekitar  dalam  teks  ber- 
                                                  bentuk descriptive dan recount. 
 
 
1. Indikator 
a. Memberikan peer feedback dengan baik.  
b. Menyusun sebuah teks deskriptif sederhana berdasarkan gambar. 
c. Menulis teks deskriptif pendek tentang tempat wisata favorit siswa. 
 
2. Tujuan Pembelajaran 
Setelah mengikuti serangkaian pembelajaran, siswa dapat: 
a. mengoreksi latihan terakhir dari pertemuan sebelumnya. 
b. menyusun sebuah teks deskriptif sederhana berdasarkan gambar. 
c. menulis teks deskriptif pendek tentang tempat wisata favorit siswa. 
 
3. Materi Pembelajaran 
Mempelajari kembali tentang sentence structure, simple present tense, 
spelling, capitalization, dan punctuation. Selain itu siswa juga mendapat 
tambahan kosa kata baru berbentuk adjectives dan verbs. 
 
Sentence = S + V + O 
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Simple Present Tense = S       +       V      +      Adj/O 
 
 
                    to be 
  He                               adjective 
  She              is            
  It                                 O = noun 
  They 
  We              are 
  You 
  I                  am 
 
 
 
               action verb 
  He 
  She         V1 + s/es 
  It 
  They 
  We 
  You            V1 
  I 
 
4. Metode Pembelajaran 
Student active learning 
 
5. Langkah-langkah Kegiatan Pembelajaran 
Kegiatan Awal  (10’) 
1) Guru memberi salam (greeting); 
2) Guru memimpin doa; 
3) Guru memeriksa kehadiran siswa; 
4) Guru menyiapkan  siswa  untuk  mengikuti proses pembelajaran;  
5) Guru meminta siswa untuk berkumpul dengan kelompok yang telah 
dibentuk sebelumnya. 
 
Kegiatan Inti (60’) 
1) Guru membagikan hasil pekerjaan kelompok dari pertemuan 
sebelumnya secara acak dan setiap kelompok diminta membenarkan 
bagian-bagian yang salah; 
2) Setiap kelompok memeriksa kembali hasil koreksi dari teman-teman 
mereka setelah pekerjaan mereka dikembalikan; 
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3) Siswa mempelajari kembali materi yang telah dipelajari sebelumnya 
berupa sentence structure, simple present tense, spelling, capitalization, 
punctuation, adverb, dan preposisi; 
4) Setiap kelompok berlatih untuk menyusun teks deskripif sederhana 
berdasarkan gambar dan daftar kosa kata yang telah disediakan; 
5) Siswa belajar tentang kosa kata baru; 
6) Siswa menulis teks deskriptif pendek tentang tempat wisata favorit 
mereka. 
 
Penutup (10’) 
1) Siswa dan guru melakukan refleksi terhadap kegiatan pembelajaran 
dan manfaat-manfaatnya; 
2) Siswa dan guru mengucapkan salam perpisahan. 
 
6. Media, Alat, dan Sumber Pembelajaran 
a. Media 
Teks tulis berupa teks deskriptif dalam bentuk handout 
b. Alat dan bahan 
Kertas, buku pegangan 
c. Sumber Pembelajaran 
Wardiman, Artono. 2008. English in Focus. Jakarta: Pusat Perbukuan 
Depdiknas. 
 
7. Penilaian 
 
Rubrik untuk Penilaian Menulis 
 
No. Aspek yang Dinilai Skor 
1. Idea and development 4 
2. Organization 4 
3. Vocabulary 4 
4. Sentence structure 4 
5. Spelling 4 
6. Capitalization and punctuation 4 
 
 
Nilai siswa = Nilai total  x 100 
                                            24 
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LAMPIRAN 
 
 
Exercise 1 
Look at the following picture carefully. Make sentences based on the 
picture. After that, arrange them into a good descriptive text. 
 
Some vocabularies you can use: 
1. temple 
2. heritage site 
3. located 
4. built 
5. stone 
6. tall 
7. largest 
8. complex 
9. reliefs 
10. parks 
 
POST-TEST 2 
Write a descriptive text individually about your favorite place for holiday. 
Explore all words, adjectives, prepositions, and everything you know. 
 
Example: 
Malioboro 
Malioboro is the most famous street in Yogyakarta. Located in the 
heart of Yogyakarta, this is the city’s main street. 
Malioboro is the biggest shopping centre in Yogyakarta. Malioboro 
is also for shopping beside for a recreation place. There are many 
interesting place in Malioboro like distro, hotel, mall, restaurant and many 
more. It is a good place for spending a lot of money. There are many 
facilities there like mosque, toilet and etc. It is free to use. In Malioboro the 
tourist can choose what they want because there are so many varieties of 
store. 
 
What you have to write are: 
1. The name of the site or place 
2. Where it is located 
3. Description of the features of the site 
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GROUP ARRANGEMENTS 
 
Group Members 
1 
1. Ridwan Abdul Aziz 
2. Akhfa Nurr Agatta 
3. Ayu Sepia 
4. Y. K. Dewanto D. A. 
5. Risang Alit W. 
2 
1. Jenny Eka Putri 
2. Riko Kiryanto 
3. Latif Bayu K. 
4. Sugiyanto Hermawan 
5. Rizal Bachtiar 
3 
1. Berliana Hayu Meida Prastiwi 
2. Oscar Ixota Dios Calvino 
3. Toebagoes Arya Deva Permana 
4. Bayu Aji Saputro 
4 
1. Stefani Dian R. 
2. Wulan Ningrum 
3. Sendy Kliyantoso 
4. Andri Nurcahyo W. 
5 
1. Ima Salisa R. 
2. Daniel Wahyu Jadmiko 
3. Lisa Dwi Subekti 
4. Aditya Aji P. 
6 
1. Santi Dwi Lestari 
2. Muhammad Faza Zulian G. A. 
3. Latifah Nur C. 
4. Aji Pangestu 
7 
1. Devita Tri A. 
2. Nuri Arisanti 
3. Dimas Anggraid S. 
4. I. G. Rangga R. P. 
8 
1. Widya Nur Aisa 
2. Sri Dwi Astuti 
3. Afifah Sandhi Melati 
4. Puput Nur Hidayah 
9 
1. Arni Q. 
2. Dika Inggal Pratiwi 
3. Defianti Lumbantobing 
4. M. Rizqi Pradhana 
10 
1. Ayuk K. 
2. Novita Sari 
3. Badafi Tolawahusrin 
4. Nabila Amalia Raihan 
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WRITING SCORING RUBRIC 
 
Writing Scoring Rubric Based on Anderson and Anderson (2003: 92) 
Scores 4 3 2 1 
Idea & development Extensive topic 
development, strong 
support of main ideas 
with details 
Good topic 
development. 
Adequate topic 
development, listing of 
detail 
Weak topic 
development 
Organization Completely organized, 
smooth flow with 
strong sequence 
Fairly well organized, 
flow and sequence 
evident 
Sparsely organized, 
lack of sequence 
Not organized 
Vocabulary Vivid imaginative word 
choice, appropriate use 
of vocabulary 
Good word choice, 
simple words 
Fair word choice, 
simple words 
Poor or inappropriate 
word choice 
Sentence structure Excellent: no errors and 
a variety of length 
Adequate: few errors 
and some variety of 
length  
Fair: choppy with 
variety of length 
Poor: many errors 
Spelling Error free Very few errors (1-5) Some errors (6-10) Many errors (over 10) 
Capitalization, punctuation Error free Very few errors (1-5) Some errors (6-10) Many errors (over 10) 
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STUDENTS’ WRITING SCORES 
 
No. Name Pre-test Post-test 1 Post-test 2 
1. Aditya Aji P. 49 71 80 
2. Afifah Sandhi Melati 41 55 75 
3. Aji Pangestu 38 43 82 
4. Akhfa Nurr Agatta 50 61 80 
5. Andri Nurcahyo W. 44 - 78 
6. Arni Q. 70 33 85 
7. Ayu Sepia 53 54 77 
8. Ayuk H. 63 - 81 
9. Badafi Tolawahusrin 36 50 75 
10. Bayu Aji Saputro 37 63 66 
11. Berliana Hayu Meida Prastiwi 60 70 78 
12. Daniel Wahyu Jadmiko 51 55 80 
13. Defianti Lumbantobing 56 36 77 
14. Devita Tri A. 62 80 80 
15. Dika Inggal Pratiwi 59 62 75 
16. Dimas Anggraid S. 49 58 73 
17. I. G. Rangga R. P. 42 56 71 
18. Ima Salisa R. 61 65 70 
19. Jenny Eka Putri 57 78 74 
20 Latif Bayu K. 60 72 76 
21. Latifah Nur C. 50 63 77 
22. Lisa Dwi Subekti 49 64 75 
23. Muhammad Faza Zulian G. A. 57 62 79 
24. M. Rizqi Pradhana 49 - 72 
25. Nabila Amalia Raihan - 64 73 
26. Novita Sari 54 60 70 
27. Nuri Arisanti 49 61 71 
28. Oscar Ixota Dios Calvino 52 71 82 
29. Puput Nur Hidayah 42 43 74 
30. Riko Kiryanto 53 35 78 
31. Risang Alit W. 35 56 75 
32. Santi Dwi Lestari 68 48 82 
33. Sendy Kliyantoso 43 54 76 
34. Sri Dwi Astuti 55 53 74 
35. Stefani Dian R. 51 62 78 
36. Sugiyanto Hermawan 42 - 72 
37. Ridwan Abdul Aziz 76 72 77 
38. Rizal Bachtiar 35 44 72 
39. Toebagoes Arya Deva Permana 43 65 75 
40. Widya Nur Aisa 67 41 73 
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41. Wulan Ningrum 60 75 74 
42. Y. K. Dewanto D. A. 42 73 75 
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Picture 1: Latif’s Pre-test 
 
 
199 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Picture 2: Latif’s Post-test 1  
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Picture 3: Latif’s Post-test 2 
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Picture 4: Faza’s Pre-test  
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Picture 5: Faza’s Post-test 1  
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Picture 6: Faza’s Post-test 2 
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PHOTOGRAPHS 
 
 
 
 
 
 
 
 
 
                                             
Picture 1: Cooperative Writing Activities 
 
 
 
 
 
 
 
 
 
 
Picture 2: Cooperative Writing Activities 
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Picture 3: Researcher Guiding the Students 
 
 
 
 
 
 
 
 
 
 
Picture 4: Researcher Guiding the Students 
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